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Preface

Over recent times there has been much concern and debate about why only a very small

percentage of Aboriginal people are going on to university (kimCouncil, 2010hill ).

After the tough, long four years it has taken to complete this thesis | believe | could supply

most of the answers, but that is a story for another time, or possibly a doctorate?

| have been advised by many people over the long period it has taken to write this thesis
not to say too much about what | personally think about Aboriginal issues. But | am afraid
that is not me. One of the main reasons Aboriginal people are still the most disadvantaged
group in Australia in most areas of disadvantage, is that for historical and cultural reasons
they do not wish to cause offence, so do not speak up. They do not speak up because
even after all these years they still fear the impacts of speaking up on them, their families
and their communities. The problem is if we keep doing the same things in addressing
Aboriginal socio-economic and educational disadvantage we will keep getting the same

poor results.

“Though no-one can go back and make a brand new start, anyone can start

from now and make a brand new end” (Anon).
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ABSTRACT

Aboriginal Education Workers (AEWS) were first introduced to Australian schools in 1974

basically as a feel-good Social Justice response to the 1967 Referendum.

What AEWSs do is largely a mystery to all but those who are closely involved with them.
Whether or how much they contribute to improving Aboriginal educational outcomes, until
the writing of this thesis, was also a mystery. What is most puzzling is the fact that their
effectiveness has never been tested. There is no other job | am aware of that would not
have had the effectiveness of its workers tested in some way over a period of thirty-seven

years.

The aim of this research project was to gather perceptions and insights into the
effectiveness of AEWs from those involved most closely with them: students, parents,
principals, teachers and educationalists. To achieve this aim, the study used a mixed-
method research design utilising a survey instrument with ten quantitative Likert-scale
guestions and five qualitative questions. Survey feedback from all survey respondents
indicated strongly from their viewpoint and involvement with AEWSs, that they make a
significant contribution to improving Aboriginal educational outcomes, particularly in the
areas of student wellbeing and community engagement. Amongst the respondents, fifteen
to twenty-five per cent were undecided on how, or whether AEWs contribute to the
attendance, retention and completion of Aboriginal students, or whether their removal
would affect the outcomes. This reinforces the theory of the mystery, to a significant

number of people, of what AEWSs do.
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Chapter 1: Introduction

Why is this research project so important? In the words of Yvonne Butler, an Aboriginal

woman who grew up under the Protection Act (NSW Government, 1909)

Education is the greatest single weapon to overcome disadvantage and the
impact of this denial of education affects me and other Indigenous people to this
day. Education is the base upon which society relies, passing on our knowledge

and teachings from one generation to the next (McCormack, 2011).

Much Aboriginal research has been done by many researchers over many years on many
topics. However | believe that the topic of this research project “Do Aboriginal Education
Workers (AEWSs) contribute to improving Aboriginal educational outcomes?” is a first
(Millgate, 2009; Partington, 2010). Based on many hours of research over four years |
have developed a firm conviction that both the research topic of this thesis and the roles of
its subjects, Australian AEWSs, are unique. This became very clear when I struggled to find

a comparison.

It was the original intention of this thesis to do a comparison of Australian AEWs and a

Canadian equivalent, but it proved a fruitless exercise for a number of reasons.

Firstly, the literature would tend to indicate that Aboriginal Canadian School assistants
work mainly if not completely in majority Aboriginal schools. Australian AEWs work in
schools where Aboriginal students are virtually always in the minority as are they

themselves amongst the staff.
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Secondly, as it appears that Aboriginal Canadian School assistants work in schools where
both they and their Aboriginal students are in the majority it is logical they would not suffer
the same stresses and racism within the school environment. Also because it is an
Aboriginal school they wouldn’'t have to deal on a daily basis with a child’s identity crises
and cultural wellbeing issues because they are working virtually in an all-Aboriginal
environment. Australian AEWs on the other hand deal with these issues on a daily basis

especially in large semi-metropolitan and metropolitan schools

After an extensive literature search | was unable to find a comparable instance of an
Aboriginal teacher’s assistant working in a mainstream school environment solely with
their own small cohort of Aboriginal students. There may be Aboriginal teachers working in
mainstream schools across the world, but it is my belief that would be just as a teacher,
not an Aboriginal teacher whose sole duty is to a small cohort of Aboriginal students. All of
the aforesaid leads me to believe the official and unofficial roles and circumstance of
Australian AEWs working as a small minority with a small minority of students from the

same culture in large mainstream schools is unique.

Taking into account all the aforesaid, developing both a methodology and survey
instruments to investigate the research question, “Do Aboriginal Education Workers

(AEWS) contribute to improving Aboriginal educational outcomes?” was a huge challenge.

Basing an AEW'’s performance solely on students test results, such as National
Assessment Program Literacy and Numeracy (NAPLAN), is as flawed a concept as basing
teacher performance on the same criteria (Leigh, 2010; "Teacher quality makes little
difference, study shows ", 2009). There are many aspects of all students’ lives, including
Aboriginal students, that contribute to their having good educational outcomes (Lewis,

2011). In the case of Aboriginal students, these areas are mainly to do with student
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wellbeing, and their pastoral and cultural care. That is why it was so important to include

these elements in both the quantitative and qualitative research survey instrument.

Note on terminology

Culturally, I have issues with the word Indigenous, as do many other Aboriginal & Torres
Strait Islander people so, unless in its context it is unavoidable throughout this thesis, the
word Aboriginal is used. In the context of this thesis the word Aboriginal is also inclusive of

Torres Strait Islander people.

Before reading the main body of this thesis it is important firstly to understand its rationale,

aims, background, significance, limitations and my research position on this project.

Rationale for the research

| chose the focus of this thesis “Do Aboriginal Education Workers (AEWS) contribute to

improving Aboriginal educational outcomes?” for four reasons.

Firstly, | wanted to demonstrate, in the bigger picture of a whole school with a number of
Aboriginal students, that having a skilled AEW in a school is as valuable and as important
as having an Aboriginal teacher in a school. An Aboriginal teacher can set an example to
all students of motivation, aspiration and dedication (Mandela, n.d.). Their presence also
greatly impacts in a positive way on all school staff and students (Behrendt, 2009).
However, because of their teaching workload they are unable to take on the wellbeing and
pastoral care needs of all Aboriginal students in that school. They also do not have time to

make all the essential connections with all the Aboriginal parents and community of that
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school, or in some way assist in all the classes that may have Aboriginal students who

need assistance (Reid, 2006-2008).

| wanted to explore the possibility that an AEW on the other hand does not have a
teaching load so can timetable the wellbeing and pastoral care needs of all the Aboriginal
students as well as building relationships and partnerships with parents and community (M
Winkler, 2006). They can also timetable classroom assistance for those students in most
need as well as provide assistance to various teachers needing assistance with Aboriginal

perspectives (Mandela, n.d.).

Secondly, although AEWs have been in classrooms since 1974 there has been no
research to find out if they have had any impact on improving Aboriginal educational
outcomes. Why this had not occurred puzzled a number of researchers as well as me

greatly (MacGill, 2008; Millgate, 2009; Partington, 2010)

Thirdly, AEWS’ positions are very insecure because in the main they have always been
dependent on annual targeted Aboriginal funding and the ever-changing flavour of the
month government policies (see appendix 12A) (Parker, 2009, p. 1). It is hoped that this
research will convince sceptical governments, researchers and academics, both Aboriginal
and non-Aboriginal, that AEWs are one silver bullet who actually contribute to achieving

and maintaining good Aboriginal educational outcomes.

Fourthly, all the positives | have witnessed in schools with AEWSs, and what | have heard

from students, parents, school staff and in many forums both state and national, has given
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me a great passion to see that my grandchildren and great-grandchildren will have an
AEW in their school. | believe strongly that the genuine desire to make a difference is the

difference.

The next section explains the background to this research project.

Background

The focus of the research for this thesis is in the main on the Aboriginal Education
Workers (AEWSs) who are employed in NSW Systemic Catholic schools. These are the
schools that are under the authority and administration of the eleven NSW Catholic
Dioceses. For very important reasons that will become obvious in Chapter 2 | also discuss
Catholic Congregational boarding schools. These schools are outside the Catholic
Diocesan Systems and in general are under the control and authority of particular religious

congregations or orders.

In 2010 there were 140 AEWSs working across 575 NSW Catholic Systemic schools. The
majority of these AEWs are employed in rural and remote areas with some servicing more
than one school, depending on need and student numbers. Only three of the seven NSW
Congregational boarding schools employ AEWSs. This is surprising, as the ones that do not

employ AEWSs have large Aboriginal cohorts.

Also in this thesis | discuss the history of the AEW role in public schools where AEWs
were first employed as well as in NSW Systemic Catholic schools and NSW
Congregational boarding schools.
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The official roles of AEWs and their equivalents are as many and varied as are their
unofficial roles. As with all things Aboriginal since the first European settlers set foot on
this continent in 1788, there is a great deal of political pressure surrounding the role. In
addition to the pressures exerted by governmental politics there are further pressures

exerted by Aboriginal and religious politics.

The aspirational aims of this research project are explained in the next section.

Aims

The aim of this thesis is to address the specific research question “Do Aboriginal

Education Workers (AEWS) contribute to improving Aboriginal educational outcomes?”

In seeking to demonstrate that Aboriginal Education Workers (AEWS) are a vital part of
improving Aboriginal educational outcomes, | will be drawing not just on statistics but on
the words and perceptions of those who know best, because they live the work every day.
This includes students, parents, teachers, principals and those whose voices are softest

and seldom heard, the AEWs themselves.

Perceptions play a huge role in our lives as they are how we view the world and other
people. More importantly they determine how we interact with others and decisions
we make (Cherry, 2011; Sherman, 2001). In the case of AEWSs the perceptions of
students, parents, principals, teachers, educationalists and even how AEWSs perceive

themselves can effect educational outcomes (Godfrey, Partington, Harslett, Richer, &
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Harrison, 1998; Gower et al., 2011; MacGill, 2008) If these groups have positive
perceptions of the AEW it will in the vast majority of cases lead to positive
relationships, which will in turn lead to positive educational outcomes. Conversely,
negative perceptions will in general lead to negative relationships and in some cases
negative educational outcomes. Relationships are at the centre of Aboriginal life so it
is vital in relation to education, that they be positive ones (M. Matters, 2011; New
South Wales Teachers Federation, 2005; Partington, 2006). That is why the
perceptions and words of all stakeholders who interact with AEWs are at the heart of
this thesis, rather than it showing a total reliance on statistics. | support the view of
Mundine (2005) that any type of research that relates to people cannot be judged
solely on numbers because there are many variables in the human condition

(Mundine, 2005b).

But it is vital to remember that behind the statistics of low income,
unemployment, lack of education and family violence, there are stories of
dispossession, cultural annihilation, and loss of languages, stolen generations
and lack of recognition of our ownership of this country. We must remember
that for every statistic there is a real person, a family and a community

(Mundine, 2005b, p. 2).

Never have truer words been spoken. | know, because | was and am one of those
statistics, as may be those young Aboriginal people whose futures | seek to secure and
improve by writing this thesis. | will expand on this statement in chapter 2 under the

heading, “A walk in the shoes of socio-economic disadvantage and cultural capital”.
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Success in life cannot be solely judged on the statistics from exam results (Donaldson,
2010). It also greatly depends on who is making that judgement and their particular version
of success (Lowndes, 2005; Stallings, 2011). My eldest son barely struggled through his
NSW School Certificate (Yearl0) but now owns and runs his own multi-million dollar
company. The question cannot be simply answered by analysing student National
Assessment Program Literacy and Numeracy (NAPLAN) results (Donnelly, 2010). One
student achieves a ten per cent increase in the NAPLAN results; another student from a
less supportive environment is still below the benchmark but is starting to attend more
regularly and is becoming engaged in class. Teachers and parents would see both of
these as great achievements (Doecke, 2008). However, the student who gets the ten per
cent increase gets recognition from governments and quantitative researchers, but the
student who is still below the benchmark but who is now attending regularly and
participating in class, seldom if ever gets any type of official recognition or affirmation
(Kagan, 2011). The Armidale Diocese Wii Gaay program is giving recognition to a large

group of students who previously receive little recognition at all.

The Wii Gaay (Clever Child) Program for Aboriginal students of the Armidale Catholic
Diocese is an exemplar case of the failure of a simple reliance on current educational
testing regimes. Using a more culturally appropriate assessment tool, large groups of
Aboriginal students, previously considered under-achievers, are being identified as gifted
and talented students (Dare to Lead, 2011). It's a sad state of affairs if governments are
only interested in Aboriginal education statistics to make them look good, particularly in

election years (New South Wales Teachers Federation, 2005).
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Significance of this research project

This project is significant because after two hundred and twenty-three years, since
1788, of countless governments and Aboriginal education policies, Aboriginal people by
any measure are still the most educationally disadvantaged group in Australia
(Australian Government, 2009b). The only way that Aboriginal people can reach a state
of educational equity with all other Australians is for governments, education systems
and school staff to stop trying to make Aboriginal people change and adapt to suit the
system, as with the old Assimilation and Integration policies (Gibson, 2009; Skwirk
Interactive Schooling, 2011). European society and education systems from kindergarten
to university levels have always assumed putting square pegs in square holes, but
Aboriginal people are’unique round pegs that do not even fit into European square holes
(Gibson, 2009; Truskewycz, 2009). The Western Australia Minister for Education
acknowledged this recently in the State Aboriginal Education Plan and asked schools to
think outside the square and make Western Australia’s schools inclusive rather than

exclusive (Dare to Lead, 2011).

Positioning the researcher

Many academics and researchers working in the area of quantitative research firmly
believe there is only one objective truth in a research study; | beg to differ, supported by
the writings of Mundine (2005). Two different groups or individuals may truly believe
different truths about the one phenomenon because they are looking at it through different
lenses. A group’s view of what they are seeing or experiencing is filtered through their
personal beliefs, culture, religion, values and life experiences (Zion & Kozleski, 2005).
Where you sit on the socio-economic and power scales can have a big effect on what
“objective” truth will prevail (Department of Education Employment and Work Relations,

2011a; Smithers, 2003).
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In Australia, most “objective truths” in any area of Aboriginal research are viewed through
non-Aboriginal eyes. Bindi MacGill, a non-Aboriginal researcher, in her thesis on AEW
wellbeing refers to this as the “whiteness theory” (MacGill, 2008). The truth is subjective to

the eyes through which it is being viewed (Maser, 2006).

What is your perception of truth? One of the interesting things about truth when
you really examine it is that it's all a matter of perspective. The concept of truth
is especially interesting in light of the fact that most people tend to take their

perception of truth to be absolute (Wojnowski, 2011).

The vast majority of research in relation to Australia’s Aboriginal people is conducted by
non-Aboriginal people about Aboriginal people, not necessarily with them (Burchill, 2004,
Eiserer, 1954). That is one of the major reasons | have taken the position in this research
project, that the truth is subjective to the eyes through which it is being viewed, and have
explicitly interwoven my experience into this thesis. As with each and every person, | am a
product of the influences of my life experiences, family, extended family and peer group,
as demonstrated in my own personal story in chapter 2. Throughout this thesis | speak in
various places from my hard-earned life experience as a sixty-four year-old Aboriginal
man. | also speak from my personal hands-on experience as an Aboriginal employment
officer, an Aboriginal youth access officer, an Aboriginal vocational training manager, a
public schools Aboriginal education field officer and a struggling Aboriginal university

student.
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| have worked in my current role as the State Coordinator of Aboriginal Education, NSW
Catholic Education Commission for twelve years. In this role | am either responsible for, or
assist with, all aspects of Aboriginal Education across NSW Catholic schools in all their

endeavours to improve Aboriginal outcomes for our 5,000 Aboriginal students.

| am a member of various committees in relation to Aboriginal education and employment,
such as: NSW Board of Studies; National Catholic Education Commission; Council of
Catholic School Parents; Expert Panel of Australian Independent Schools; Dare to Lead,
Books in Homes; Dusseldorp Foundation; and various committees on Aboriginal
languages. In 2007 | received a National Award from the Dare to Lead Organisation for my
services to Aboriginal Education, and in 2008 was honoured to be a member of the

Aboriginal Guard of Honour for the Pope’s visit (see appendices 13A and 23D).

In 2010 I lectured in the mandatory Aboriginal component for trainee teachers in their final

year at Notre Dame University (see appendix 23E).

As an Aboriginal person with vast experience relevant to the topic of this research, | have
chosen to explicitly incorporate my experience and voice throughout this thesis, as |
believe it adds to the validity of the research (see appendices 23A, 23B, 23C, 23F, 23G,

and 23H).

Limitations of this research

The research conducted for this thesis was limited to NSW Catholic Systemic schools and
NSW Catholic Congregational Boarding schools. Another limitation was that, when
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seeking information from most educational systems across Australia not one, for political
reasons, wanted to discuss AEWs. The WA Department of Education has, however,

conducted a major review, the findings of which will be released in 2011.

Data used for this study, discussion generated by the data and the recommendations
flowing from it were based solely on the Systemic Catholic schools and Congregational

Boarding schools of NSW.

One of the original intentions of this thesis was to investigate whether AEWSs contributed to
the retention of Aboriginal students. This was attempted using quantitative and qualitative

methods in line with the use of a mixed-method methodology.

Firstly, a question in the qualitative section of the Likert-scale survey instrument asked
respondents whether they believed that Aboriginal Education Workers played a role in

Aboriginal students completing school.

Secondly, in a quantitative way, a comparison was made between the retention rates of
Aboriginal students in schools with AEWs (117 shaded blue), as identified by the eleven
NSW Catholic Dioceses, and those without AEWs (513 shaded white). Data were
presented from as far back as 1999, when CEC NSW recording of grade-specific

indigenous enrolments began. It is a mixed result (see appendices 21A to 21G).

Examining initially the overall primary rates for all schools, it appeared that schools with
AEWSs actually did better up until 2007, but in the last three years the situation has
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reversed. In this regard, the AEW effect may be confounded with remoteness, as more
remote schools are more likely to have AEWs but also tend to have smaller retention rates

(see appendices 21A to 21G).

The schools were separated into the categories of Metropolitan, Regional (Inner and
Outer) and Remote (incl. Very Remote), and the retention data examined separately for
each group. These results were inconclusive, as the Metropolitan rates showed similar
patterns to the overall data, the Regional rates were erratic, and the numbers for Remote

schools were too small to show any patterns (again, see appendices 21A to 21G).

There was a similar pattern for secondary data. While it is true that Years 7 to 10 retention
rates in Regional schools were greater in AEW schools than in non-AEW schools in every
year except for 2003, the rates themselves are too erratic to be reliable. Note that there

are no secondary students in Remote schools (again, see appendices 21A to 21G).

Because the data was inconclusive it was omitted from the overall results and discussion.

Outline of the chapters

This chapter has introduced the thesis, given a background to the AEWs in NSW Catholic
schools and outlined my aims in writing this thesis. It has also explained the rationale,
background, limitations and significance of this project. Finally it has explained my
research position in relation to this research project. The catalyst of the study is based on
feedback from various informed sources regarding AEW job security and my own
experiences of working with AEWSs in both the public and Catholic sectors. It also draws on
the many discussions | have had with people, both Aboriginal and non-Aboriginal, across
the whole Aboriginal education spectrum over many years, from ministerial level to those

at the coal face in schools and Aboriginal communities.
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Chapter 2 discusses the socio-economic and educational disadvantage of Aboriginal
Australians, of which my own Aboriginal life story is part. It also discusses some of the
individual and societal effects of this socio-economic disadvantage on Aboriginal people
and some elements that needed to be taken into account when addressing these issues.
There is discussion around some misconceptions in relation to Aboriginal culture and
some suggestions as to new ways to help address Aboriginal educational disadvantage.
Finally, there is discussion on Aboriginal student wellbeing, attendance, retention,
engagement, identity, parental involvement, supportive school environment, supportive
home environment, relevant curriculum and motivation, as well as ten outcomes vital to the

educational success of Aboriginal students.

Chapter 3 explains the methodology used in relation to this research project, looking at the
challenges faced, and the ethical considerations. It discusses the research design, the
trialling of the instrument and the considerations taken into account in administering the
main research instrument. It also discusses the three themes selected to group the ten
guantitative Likert questions for analysis. Finally how the five qualitative Likert questions

were analysed is discussed.

Chapter 4 discusses the history of AEWs pre- and post-1967, and the catalysts,
philosophy and rationale for their introduction to schools. It discusses the various titles and
roles of AEWSs, and the issues they face in both public and Catholic Systemic and
Boarding schools. There is also discussion on the context and governance of NSW
Catholic Systemic and Boarding schools. Finally, this chapter discusses some of the

ambiguities around the AEW role in the eyes of school staff and parents.
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Chapter 5 discusses and interprets the results of this study. It also present’s, interprets
and discusses additional data that arose during the course of the study. What is presented
in this chapter is the collective results of the rationale and aims as described in chapter 1,
the literature reviewed in chapters 2 and 4, the data collection and analysis as described in

chapter 3 and additional data that became evident during the course of the project.

Summary

This chapter has discussed the rationale, background, aims, and limitations of this

research project. It has also briefly outlined chapters 2 to 6.

The next chapter discusses the socio-economic and educational disadvantage of
Aboriginal Australians, of which my own Aboriginal life story is part. Also discussed are
some of the individual and societal effects of this socio-economic and educational
disadvantage on Aboriginal people. Finally, this chapter discusses ten outcomes that

contribute greatly to the educational success of Aboriginal students.
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Chapter 2: Aboriginal Socio-economic and Educational
Disadvantage in Australia

Introduction

The previous chapter discussed the rationale, background and aims of this research
project. It also discussed its significance, the position the researcher has taken, the

limitations of the research, and gave an outline of the chapters.

In this chapter the socio-economic and educational disadvantage of Aboriginal Australians,
of which my own Aboriginal life story is part, is discussed. Also discussed are some of the
individual and societal effects of this socio-economic and educational disadvantage on
Aboriginal people. Finally, this chapter discusses ten outcomes that contribute greatly to
the educational success of Aboriginal students: Aboriginal student wellbeing, attendance,
retention, engagement, identity, parental involvement, supportive school environment,

supportive home environment, relevant curriculum and motivation.

A Walk in the shoes of socio-economic disadvantage and cultural capital

To really understand where | am coming from it is important that the story of where | have

been is told in this thesis. The following section invites the reader to walk in my shoes.

| was born an Aboriginal child in 1947, twenty years before | became a citizen in my own
country. Most Aboriginal people of my era and before have spent a lot of their lives
suffering from socio-economic, and in particular, educational, disadvantage. For me, the
remnants of this socio-economic and educational disadvantage still exist, which is one of

the reasons, at sixty-four years of age, | am attempting a Master’s thesis. | am doing this
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because | will be the first one in my family to do so and to set an example of the value of
education to my children and grandchildren. It is also to set an example for today’s
Aboriginal students across all educational systems that if a fellow as old as me, from a
background as challenged as mine can do it, so can they. My Mum and Nan taught me to

always lead by example and in my own small way that is what | have always striven to do.

Universities in a lot of ways are still alien institutions to most Aboriginal people, which is
why so few enrol. | believe this Master’s in Research qualification, especially in a field with
so few Aboriginal researchers, will enable me to bring about long-overdue changes to our
tertiary institutions. It will in the eyes of researchers, academics and governments give me
some credibility; which in turn will help me to bring about long-overdue socio-economic

changes for Aboriginal people. | will now share a little of my story.

| came into the world in Crown Street Women’s Hospital. My family was living in
Woolloomooloo and | went to Plunkett Street School, then to St Mary’s Cathedral School. |
was at St Mary’s for only a short period; | think it might have had something to do with the
fact that we couldn’t pay the fees, back in those days. That was, to be quite truthful,
probably the most wonderful portion of my life. | thought it was great because everyone
who lived in Woolloomooloo in the 50s was black of one shade or another, so there was

no discrimination.

| was first introduced to racism in third class at Sutherland North Primary School. In the
middle of the year the school conducted an Australian national dress competition. All the
mums spent hours turning their children into drovers, farmers, miners and even wharf
labourers. Well guess what? My Nan had a better idea; she would dress me in Australia’s

oldest and only true national dress. She dressed me as a traditional Aboriginal Watrrior.
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She used soot from the old wood stove to make me even darker than | was. | wore tiny
little black swimmers and she used kalsomine to put traditional markings on my face. My

Pop gave me one of those old curtain rods with a spear on the end of it.

Two judges from a local newspaper awarded me first prize and Nan, Pop and | were
ecstatic. Over the next week my ecstasy turned to agony. | lost all my friends; no-one
would play with me and students spent most of their time calling me a little “Abo” and
many names | would not use in print. Most teachers were well aware of all this but took no
action at all. In the whole school there was not one other Aboriginal student or staff
member to provide comfort to me. After that | became very much a loner, spending a lot of
my out-of-school time wandering alone in some very thick, and what | know now was very

dangerous, bushland.

My Mum decided | should join her in Newcastle for my sixth and last Primary year. She
sent me to Cooks Hill Primary and High Schools and it turned out to be the redneck capital
of Australia. Sixth class wasn’t too bad but high school was a nightmare. If there had been
a racist slur that had been missed at my previous school, here they had even invented

new ones. The racism also became very physical.

In high school | suffered through First Year and Second Year. Then about halfway through
Second Year | left without an Intermediate Certificate. In those days there were no
Aboriginal people in any capacity working in schools to turn to for assistance or comfort. |

couldn’t cope with it any more. Every day was a fight for survival, so | left.

All of my school life had a huge impact on my life. In my early years my development went
backwards due to a negative environment. This was due to my role models and to

discrimination and racism in the education system. Every day | was told in one way or
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another by an assembly line of teachers and "fellow" students | was dumb and stupid like all
other Aboriginals and | would never succeed at anything. If you hear something often

enough you end up believing it.

At fifteen | went back to live with my Nan in Woolloomooloo and this is where my real life
education began. For me, watching the Sydney version of the TV series “Underbelly” was
a bit like “This is Your Life”. | knew a lot of the real people portrayed in this show as well as

many who were less obvious.

| have held many jobs including cleaning toilets, washing and driving taxis, newspaper
deliveries, ticket seller at Harold Park and Wentworth Park, delivering pamphlets, furniture
delivery and basically any menial task you can imagine. Probably the most interesting job |
had in this period was driving an old red double-decker bus around the various legal and
illegal gambling clubs. The passengers were mainly American soldiers on R&R from

Vietnam.

In 1966 | married, and fathered my first child at eighteen. | now have three sons and nine

grandchildren, and am still married to the same wonderful woman.

When | got married we didn’t have a great deal of money and my brother-in-law convinced
me to go and work as a bus conductor with Sydney Buses, where | graduated to driver.
That was probably the first time I'd had money in my pocket, because you used to work
virtually around the clock, including holidays and Christmas Days and whatever other

days.

Sometime in early 1976 for some reason or other | thought, “I can’t keep doing this.” So |

decided to go back to night school and study for the School Certificate | never had. | went
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to Arthur Phillip High School, next to Parramatta station. | was actually delivering papers in
the mornings, driving a bus all day, and then going to school five nights a week. This was
on top of looking after two children because my wife worked at Parramatta Leagues Club

every night.

After | gained my School Certificate | obtained a position as a junior revenue clerk, also
with Sydney Buses. | was subsequently promoted to the position of senior revenue clerk

until made redundant in 1991.

Then | found out what it was like to be an older black person trying to get a job. Over the
next two years | became very disillusioned, unmotivated and depressed at not being able
to get a job. | sent off a hundred resumes and job applications and never even got an
interview. Being very proud that | had never been on the dole, this period used up much of

my superannuation.

| discussed my situation with a friend who suggested that | leave any reference to being
Aboriginal off my resume and job applications. Coincidentally or otherwise, | started to get

invited to interviews.

| got lucky when | came across a job where being Aboriginal was a positive rather than a
negative. They were advertising for what they call a ‘trainee employment officer’ with the
old Commonwealth Employment Service (CES). They wanted an Aboriginal officer. | won
that position. You were trained for about 12 months or so, and you had to become
gualified in different things. | worked in Blacktown CES, Mount Druitt CES, Mount Druitt

Youth Access Centre and Castle Hill CES.
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My next promotion was to Auburn CES where they needed a person who knew something
about the transport industry to run vocational courses for long-term unemployed,
particularly Aboriginal people. | just happened to have worked for Sydney Buses for 25
years, so | got the job. Cutting a long story short, | achieved a one-hundred per-cent better

placement record than the CES itself in getting long-term unemployed into jobs.

On the abolition of the CES | moved to the Department of Education, Employment,
Training and Youth Affairs (DEETYA). The Aboriginal version of this acronym at the time

was Denying Education Training to Young Aboriginals.

| became an Aboriginal Education Field Officer, which was very rewarding but also very
problematic. A major difficulty was that for a lot of the time we were underfunded, which

meant we were understaffed, so instead of having one field officer area | had two or three.

To this point | have left a large part of my educational journey out. When | was with the
Commonwealth Employment Service (CES) at Blacktown, | had a mate who wanted to do
a diploma in adult education, but he was a very shy fellow and he wouldn’'t go by himself.
So he talked me into it, and | signed up for this course for two years. It was the Diploma of
Education in Adult Education and Community Education or something similar, and was

very interesting.

The first day was very interesting because we had 35 people, and we were in the smallest
room you could imagine. The first thing the Aboriginal coordinator said was, “don’t worry
about it being crowded; half of you will be gone by the end of the first term”. Three years
later, all bar two, my mate and a lady who left to have a baby, had graduated. To this day |

am not sure if my mate had been using reverse psychology.

38



About halfway through the Diploma of Education they decided they’d turn it into a Degree.
They had no plan; they had nothing. We wrote it for them as we went, which was very
interesting. My mate left before the course became a Degree. | however stayed and
finished it; because I'm one of those people, | start something and | will finish it no matter

what. Very much like my long-term battle to complete this thesis.

Over the first five weeks of the course three of us gradually grew into leaders. We were
doing “dial a friend” from all around New South Wales at all hours when somebody was
having difficulties educationally or emotionally with the course. Aboriginal students doing
block release courses, especially those from rural and remote areas, | believe do it tougher
than full-time students. It's all self-directed learning without the comfort of a lecturer,
counsellor or even other students to turn to when you are struggling educationally and
emotionally. Also the majority of students in my course had family, community and work
commitments to deal with as well as their university work. However we all managed to
push each other towards obtaining our degrees. Without this degree | would never have
been able to obtain my current position as the State Coordinator of Aboriginal Education

for the NSW Catholic Education Commission.

This position is the most rewarding I've ever had in my life. | am working with the best
group of people in my entire life. | have bosses who have a high degree of confidence in
me. If it's Aboriginal Education, | do it and they support me. There’s nothing I'll do without

passing it by them first, but | don’t think I've ever had a knockback in nine years.

| must be doing something right because in 2007 | received a national award from the
Dare to Lead program for my personal contributions to Aboriginal Education (see appendix
13A). | was also in 2009 honoured to be part of the Indigenous Guard of Honour for the

Pope during World Youth Day (see appendix 23D). | have also recently had two articles
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accepted from a very competitive field by the Principal Matters Journal and the Australian

Council for Educational Research (Frank Pearce, 2011a, 2011b)

Although | have not written peer-reviewed articles about Aboriginal socio-economic
disadvantage, | believe | know a lot more about it than many who write about and report on
it, because | have lived it. My, at times, painful life journey has been an emotional one and

| have tried to convey this emotion in writing my story (Gill, 2007).

The idea is to write it so that people hear it and it slides through the brain and

goes straight to the heart (Angelou, 2011, p. 1).

In telling my story | am not seeking anyone’s sympathy, just telling the truth about
Aboriginal society, which Australian historians until very recently have failed to do. |
believe that my story may give an insight into what it is like not to feel like a citizen in your
own country until you are twenty years old. | also hope it will give glimpses of the reality of
living a large part of your life with racism, poverty and an education system that even today
Is mainly structured for the success of middle- to upper-class Europeans. During my whole
school career up until | couldn’t take it any longer at fourteen and left, | never once had the
cultural support of an Aboriginal teacher or AEW. If | had, | know now from my experiences
working in schools with them over the last twenty years, that | wouldn’t have had to wait till

| was fifty to enjoy a degree of success (see appendices 16A and 17A).

My story is, sadly, not unique; even today many Aboriginal people experience racism,
poverty and exclusion from the education system. This next section of this chapter
explores in greater detail some aspects of socio-economic and educational disadvantage

that Aboriginal people can experience.

40



What is the definition of disadvantage?

1

loss or damage especially to reputation, credit, or finances: DETRIMENT <the deal worked
to their disadvantage>

2

a: an unfavourable, inferior, or prejudicial condition <we were at a disadvantage>

b: a quality or circumstance that makes achievement unusually difficult : HANDICAP <his
lack of formal schooling (Merriam Webster, 2010)

As an older Aboriginal person | have a continuous battle with the English language. Just
defining the word disadvantage was a major project, so | can only imagine the difficulties
children have in classrooms. Words can have many meanings, so which meaning do you
choose? | consider my Aboriginality and advantage rather than a disadvantage, so for the
remainder of this thesis | refer to the particular disadvantage rather than use the generic

terms of disadvantage or disadvantaged.

Aboriginal socio-economic and educational disadvantage

The broad definition of socio-economic disadvantage is basically an individual or group’s
access to materials and resources and their ability to participate equally in society. It is
developed by the Australian Bureau of Statistics from four indexes: the Index of Relative
Socio-economic Disadvantage; the Index of Relative Socio-economic Advantage and
Disadvantage; the Index of Economic Resources and the Index of Education and
Occupation (Statistics, 2006). Educational disadvantage is part of how socio-economic
disadvantage is calculated; however, as the main topic of this thesis relates to educational

disadvantage, it has been separated and examined more closely.

The Department of Families, Housing, Community Services and Indigenous Affairs

(FAHCSIA) in its recent report has stated that in the more than four decades since the
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1967 Referendum (90.77% of Australians voted to change the constitution for the benefit
of Aboriginal people in two important areas) Australian governments have developed and
funded policies and programs to improve the socio-economic status of Indigenous people,
and overcome a long history of poverty and marginalisation. Progress has been made. Yet
in 2009, Aboriginal people remain among the most socio-economically disadvantaged
Australians (Australian Government, 2009b). FAHCSIA also stated in this report that
Indigenous people simply do not have the opportunities afforded their fellow Australians,
and many are not able to participate fully in our national life (Australian Government,

2009b).

This disadvantage continues, particularly in the three main areas of life expectancy,

education and employment.

In 2006 there was a gap in life expectancy, between Aboriginal people and other

Australians, of seventeen years (The Department of Families, 2008a).

In the area of education, in 2008 the gaps between Aboriginal students and other
Australians were in Year 3 Reading 25.2%, Year 3 Writing 17.6% and Year 3 Numeracy
17.4%. In Year 5 the gaps were Reading 29.2%, Writing 24.2% and Numeracy 24.8%. In
Year 7 the gaps were Reading 23.5%, Writing 25.3% and Numeracy 17.8% (The

Department of Families, 2008a).

In 2007 only 42.9% of Aboriginal 17-year-olds were attending a secondary school in

comparison to 65% of all other students, a gap of 21.9% (The Department of Families,

2008a).
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In the other major area of Aboriginal disadvantage, employment, in 2006 only 48% of
Aboriginal people compared to 72% of non-Aboriginal people were employed, a gap of

24% (The Department of Families, 2008a).

Reflecting on the findings of FAHCSIA’'s 2009 Overcoming Indigenous Disadvantage
report, we must ask why, after two hundred and twenty-three years, are Aboriginal
Australians still at the top of the most important measures of socio-economic disadvantage
including, health, housing, education, unemployment and incarceration rates? (Australian
Government, 2009b). The answers are obvious, but only if seen through the eyes of those
on the receiving end of continual and continuing failed government policies, Aboriginal

peoples themselves.

The following section highlights, from my life experience as an Aboriginal person and my
professional experience as outlined in chapter 1, some areas that need to be considered

when addressing Aboriginal socio-economic and educational disadvantage.

When addressing Aboriginal socio-economic and educational disadvantage,
Aboriginal value systems, languages, identities, spiritualties, protocols, lore/laws

need to inform the solutions

The major reason the majority of all Indigenous policies relating to Indigenous socio-
economic disadvantage are faulty and continue to fail, is they do not incorporate
Indigenous culture and its components in a meaningful way when framing these policies.
These policies need to incorporate into their frameworks and solutions Aboriginal culture
and its components, value systems, languages, Identities, spiritualties, protocols, lore/laws

(NSW Department of Education and Training, 2004).
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If policy makers fail to recognise the existence of all these aspects of Aboriginal culture
they are doomed to fail before they begin. This view is reinforced by the Council of
Australian Governments (COAG), Martin, Truscott and Abrey (Hanlen, 2005; Resnik,
2010; The Department of Families, 2008b). Aboriginal cultures are complex, diverse and
have important aspects, each of which needs to be understood better and incorporated

into policies and programs to address their socio-economic disadvantage.

Value systems

Value systems, beliefs and the way people live, make up their culture. Various definitions
of culture are available. The Webster's New World Dictionary defines culture as the ideas,
skills, arts, tools and the way of life of a certain people in a certain time of civilization
(Guralnik, 1966). The Concise Macquarie Dictionary defines culture as the sum total of ways
of living built up by a group of human beings which is transmitted from one generation to

another (Delbridge, 1982).

Languages

Dr Diana Eades, an expert in linguistics, in her paper on Aboriginal English states that originally
there were about 250 Aboriginal languages and 600 distinct dialects spoken in Australia. However
today there are about only 20 of these languages spoken on a regular basis (Australian Institute of
Aboriginal and Torres Strait Islander Studies, 2011). She also states that the languages of
Aboriginal English and Creole are now the most spoken Aboriginal languages (Australian Institute
of Aboriginal and Torres Strait Islander Studies, 2011). Dr Eades also suggests that even today
these two languages are extremely important to Aboriginal people as an assertion of their identity

(Australian Institute of Aboriginal and Torres Strait Islander Studies, 2011).
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Identity

Identity is the sum total of all the parts that make us what and who we are. Two definitions are:

Who or what a person or thing is; the fact of being oneself or itself and none
other" (Guralnik, 1966, p. 175 ). The individual characteristics by which a
person or thing is recognized (Department of Families Housing Community

Services and Indigenous Affairs, 2009)

It can be said invaders have long recognized the importance of identity. This is evidenced
by the fact that in all the nations that have been invaded, the invaders have tried to destroy
the individual parts that make up the identity of the people and they have imposed their own
culture upon the vanquished (Hunter, 1993). Germany attempted to do this by
destroying the Jewish identity and Europeans have done the same to the Aboriginal

people in Australia (David Horton, 1994; Hunter, 1993)

Spiritualties

An Aboriginal person’s spirituality is the core of their lives. As Bob Randall (2005) a much
respected Aboriginal elder from the Northern Territory says our spirituality is our personal
connection to the land, its trees, plants, the rivers that run across it, the seas that
surround it and every living creature. Even more important are the spirits of the ancestors
that still live in these things. Aboriginal people do not view all these separately but as all

of them being connected. In our language it is “Kanyini” (Randall, 2005).

Aboriginal lore/laws
Aboriginal lore/law is a group’s and individual’'s responsibilities, relationships and

obligations as handed down for many thousands of years by the ancestors (Heritage,
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2011). They are handed down in oral stories, dance and ceremony (Crystallinks, 2010).
They are aimed at the survival of the group and individual, and in general carry a moral,
and the consequences for disobeying a lore/ law (Gower et al., 2011). They are also in
most cases not as punitive as Australian law, or English Common Law. Australian law on
the other hand changes consistently to meet the demands of our multicultural society. It is
also very capitalistic in nature and a large proportion of it relates to financial

misappropriation, contested ownership, contesting of wills and so on (Martin, 2009).

Protocols

Due to the dispossession of Aboriginal people and the fact that they do not have a treaty,
there is little official recognition of Aboriginal people as the traditional owners of Australia
(Freedman, 2010). The current Welcome to Country protocols and Acknowledgement of
Country protocols practiced by many government departments and other organisations
give Aboriginal people the long overdue respect and recognition they so richly deserve
(Zion & Kozleski, 2005). Sadly, this small sign of respect, along with Prime Minister
Rudd’s apology to the Stolen Generations, is the constant subject of attack by those with

their own political agendas (Eiserer, 1954; Lewis, 2011).

Culture

Based on the previously-mentioned definitions, culture is all the little pieces of our lives
that make us who and what we are, ourselves. Everybody has a culture that is a value

system, a belief or beliefs in certain things and a particular way of living (Kapuri, 2009).

A parliamentary committee report confirms the critical link that language plays in
transmitting and reinforcing the ties between kinship, country and family for

Australia’s Indigenous Peoples (Amnesty International, 2012).
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Individual and group societal effects of Aboriginal socio-economic and educational

disadvantage

The 2009 the Department of Families, Housing, Community Services and Indigenous
Affairs Closing the Gap on Indigenous Disadvantage report points out that education is the
major key in addressing this disadvantage. Successful education can mean better career
choices, which in turn can lead to better remuneration, which leads to a far better all-round
quality of life. This in turn allows Aboriginal people to put in place better building blocks to
enable their children to be successful in education, employment and society, and to
determine their own futures (Frank Pearce, 2009). Figures from the Ministerial Council for
Education highlight the discrepancies between Indigenous and non-Indigenous students
achieving their Year 12 Higher School Certificate, which has implications for future

prospects.

In 2008, only 47 per-cent of Indigenous students continued their schooling from
Years 7/8 through to Year 12, compared to 76 per-cent of non-Indigenous
students. In 2006, approximately 46 per-cent of the Indigenous 19-year-old
population had obtained a Year 12 or equivalent Certificate Il qualification,
compared to approximately 80 per-cent of the non-Indigenous 19-year-old
population” (Ministerial Council for Education Early Childhood Development and

Youth Affairs, 2010, p. 18).

Completion of Year 12 is vital if young Australians wish to give themselves the widest
possible range of career opportunities and a good quality of life for themselves and their
future families. Evidence indicates that young Australians who do not complete Year 12
are less likely to have the same opportunities as those who do (Statistics, 2011a). In 2006,

Year 12 completions for Indigenous Australians were 45.3 per-cent, compared to 86.3 per-
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cent for non-Indigenous. Based on current trends, the gap between Indigenous and non-
Indigenous is widening, which the Bureau of Statistics states will have implications for

young people throughout their lives (Australian Government, 2009a; Statistics, 2011a).

Low education levels are linked to unemployment and, subsequently, the risk of
living in poverty. Families with low levels of education often cannot afford to
better educate their children and so give them increased chances of

employment.

e ABS figures show that , in 2009 people who had not completed high
school had a workforce participation rate of 65.9%, compared with the
rate of 83.9% for those who had completed year 12, and 87.5% of people
with a bachelor degree; and

e In 2009, people with a year 10 qualification received a median weekly
wage of $907, compared with over $1350 for those with a bachelor

degree (Australian Council of Social Services, 2010).

There are large economic benefits for governments to be gained by improving the quality
of life of Aboriginal people. These can only be achieved, however, by improving the health
and educational attainments of Aboriginal Australians. According to Access Economics if
great gains were made in these areas government revenue in 2029 could be up to $4.6
Billion higher, and expenditure in key Aboriginal portfolios $3.7 billion lower (Access

Economics Pty Ltd, 2008).
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Ten areas that are problematic but essential to overcoming Aboriginal educational

disadvantage

In the interests of social justice, human rights and what we older Australians used to call a
“fair go” there is a pressing need to improve attendance, retention rates, and School

Certificate and Higher School Certificate attainment rates of Aboriginal students.

How to address these issues was reflected upon by the twelve NSW Catholic Education
Advisors at the NSW Catholic Education Advisory meeting on 18" March 2011. In sharing
the roles, both official and unofficial, that their AEWs carried out, they identified ten areas
critical to improving the attendance, retention rates and School Certificate and Higher
School Certificate attainment rates of their Aboriginal students (see appendix 18A). The
following section highlights these ten critical areas. Chapters 5 and 6 highlight what AEWs

are doing to address these ten areas.

1) Wellbeing

Wellbeing is listed first for a reason. Student wellbeing needs to be addressed before
quality education can occur. Educational outcomes and student wellbeing cannot be
addressed separately. It is like trying to drive a car without a motor. Wellbeing is the motor
that needs to be well tuned in order to get to the destination of good educational
outcomes. Teachers, as well as having great educational knowledge, need to become
first-class student wellbeing mechanics. True education is about the whole child.
Particularly with Aboriginal students it is about good relationships (NSW Department of

Education and Training, 2004; Partington, 2006).
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The importance of student wellbeing is in general vastly understated (Australian Research
Alliance for Children and Youth, 2010; Jones & Harris-Roxas, 2009). Governments in
relation to education and particularly Aboriginal education, focus only on things that can be
measured like literacy and numeracy results. They need to be able to demonstrate to the
general public with statistics that they are addressing the Aboriginal “problem” (Behrendt,
2011). If this approach were successful, Aboriginal students would not after so many years
of this approach be still at the bottom of most educational outcome indicators such as
NAPLAN, attendance, retention and School Certificate and Higher School Certificate

results (H. Hughes, 2010).

In the Minister's announcement, he recognised that, despite the numerous
education initiatives implemented by the various governments over the past 20
years, Aboriginal students continue to be the most disadvantaged student group

in Australia (NSW Department of Education and Training, 2004).

If this is ever to change, all schools and all education systems need to put the child first
and the educational outcome second. If children feel good about and within themselves,
better educational achievement will follow (M. Matters, 2011). A student’s poor wellbeing

can often manifest itself in poor school attendance.

2) Attendance

Attendance is vital to achieving good educational outcomes because missing an average
of 5 days a term from Year 1 to Year 10 is the equivalent of missing a year of school

(Constable, 2011). Basically, if you are not there you cannot learn anything.
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Regular attendance and participation in schooling is very important to the educational
success of all students. Students who do not attend regularly have many gaps in their
learning which impact heavily on their educational success. It can also have far more wide-
ranging effects as to their future employment, career and further education opportunities

(NSW Department of Education and Training, 2004; Services, 2011).

Aboriginal attendance has been and continues to be a major barrier to improving
Aboriginal educational outcomes (Ministerial Council on Education, 2000). There is no one
size fits all solution or it would have been implemented (Department of Education Training

Employment, 2010).

In 2007, Indigenous attendance rates in government primary schools were around 87 per-
cent, compared to 93 per-cent for non-Indigenous students. In secondary school,
attendance rates were around 78 per-cent for Indigenous students and 89 per-cent for
non-Indigenous students (Ministerial Council for Education Early Childhood Development
and Youth Affairs, 2010). Some Aboriginal students, particularly those in metropolitan

schools, may experience identity issues which can be a cause of irregular attendance.

3) Identity

Identity is what makes people what and who they are. For Aboriginal people it is not a
separate part of you, it is all of you. Unlike the religious belief that the one thing you can
never lose is your soul, little bits of your identity can be taken from you piece by piece,
such as your language, beliefs, customs and spirituality (Bourke, 1993). Sometimes you
don’'t even realise it has happened because that part of it was experienced by your

ancestors. You do however, always have those feelings that something is missing that you
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can’t put your finger on (Television, 2011). The Aboriginal people of NSW have felt this
loss of identity most because they were the first point of contact for Captain James Cook

and the colonisers that followed (NSW, 2009).

Filling in the gaps in a student’s identity is a crucial role which at times can be very
challenging for students, educational staff and in some case parents (MacGill, 2008). It is
however essential, as a strong identity greatly helps with student motivation to learn (NSW

Department of Education and Training, 2004).

For many Aboriginal young people, the school becomes the critical factor in
their search for identity (Training, 2010). If they feel accepted and affirmed in
their schools, they will have a much stronger chance of developing a strong
cultural identity. If the school is just another area of pressure and stress, it is
often dismissed as irrelevant and not worth continuing with (New South Wales

Department of Education and Training, 2005, p. 9).

Poor wellbeing, poor attendance, identity difficulties or any mixture of these will

certainly affect a student’s classroom engagement.

4) Engagement

If Aboriginal students are to be engaged in classrooms in a meaningful and lasting way it
revolves around another three “R’s”: relationships, respect, and relevance (New South
Wales Teachers Federation, 2005). Classroom teachers need to have a clear

understanding of how to do this in a positive way. They not only have to know how to do it
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they have to really want to do it. Aboriginal people have long experience with governments
and schools who promise much but deliver little (Herbert, 2010). Their antennae are well
tuned to whether teachers are genuine in wanting to go beyond normal requirements for
Aboriginal students or they are doing it because they feel they have to (Harslett, Harrison,

Godfrey, Partington, & Richer, 1998).

Teacher enthusiasm and positive attitudes to students are identified as important
when working with Aboriginal students. The author suggests that teachers be positive
and give kids a chance, show enthusiasm, give encouragement, find out what
motivates them, and have them experience success. These are competencies
teachers see in themselves and colleagues who are successful with Aboriginal

students (Harslett et al., 1998).

When students are engaged they are more likely to learn and retain that learning.
They are also far more likely to become life-long learners. For all students the
learning itself should not be a grind but an enjoyable experience. Disengaged
learners are far less likely to have good educational outcomes than engaged ones
(Group, 2011; NSW Department of Education and Training, 2004; Team, 2011). The
more disengaged students become, the greater the likelihood they will not be

retained.

5) Retention

Aboriginal students are continuing to drop out at or before Year 10 with a still small
cohort continuing on to Years 11 and 12 (Ministerial Council on Education

Employment, 2005).
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Nationally in 2006, the apparent retention rate from the beginning of
secondary school (Year 7/8) to Year 10 was 91%. That is, 91% of the cohort of
Indigenous students that started Year 7/8 continued through to Year 10
(suggesting that about 9% of Indigenous students in Australia drop out of
secondary school before Year 10; this is close to 20% in South Australia and

New South Wales)(Youth, 2007).

An even smaller number are staying on to complete Year 12.

This rate decreases significantly at traditional post-compulsory schooling years
— 68% to Year 11 and 40% to Year 12. The rates to Years 11 and 12 are where
the largest discrepancies between Indigenous and non-Indigenous students
exist — these discrepancies are of the magnitude of 30—40 percentage points
(and larger in some jurisdictions). Overall, this means that Indigenous students
are half as likely as non-Indigenous students to continue to Year 12 (Youth,

2007).

The National Report to Parliament on Indigenous Education and Training, 2006, the
latest available, states that nationally Indigenous HSC completions had decreased
from 51% in 2001 to 46% in 2006. By comparison, the proportion of non-Indigenous
students has increased from 80% in 2001 to 86% in 2006 (Employment and
Workplace Relations Department of Education, 2006). However, if the 2006 Year 12
completion numbers for Aboriginal students are taken from the number who were in
Year 9 four years before, those figures Government gives in the National Report to
Parliament on Indigenous Education and Training 2006 tell a far more negative story
(AESOC Senior Officials Working Party on Indigenous Education, 2006). Retention of

Aboriginal students is a huge issue because if they are not retained they are not
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there to learn anything, and parents play a vital role in Aboriginal student retention

(NSW Department of Education and Training, 2004).

6) Parental involvement

There is no magic formula to gain Aboriginal parental involvement. This has been
and continues to be a hugely problematic area. The Government had a really
successful program called the Aboriginal Student Support and Parent Awareness
Program (ASSPA) (Australian Education Union, 2007; Commonwealth of Australia,
2006). Then, in a decision which | believe from long experience working both for and
with the Government was more about money than results, they abolished it
(Australian Education Union, 2007). When this occurred, NSW Catholic schools lost
eighty per-cent of their parental involvement (see appendix 11A). Its two successors,
Parent School Partnership Initiative (PSPI) and Parent and Community Engagement
Program (PACE), have done absolutely nothing to get parents back into NSW
Catholic schools (see appendix 11A) (S. a. T. Department of Education, 2005;

Department of Education Science and Training, 2005; A. Government, 2011b).

Schools and school staff can gain more parental involvement by building

partnerships with them. However:

You can't have a partnership without a relationship, and you can't have a
relationship without a conversation. You've got to have the conversation.

Everything starts here (What Works the Work Program, 2012b)
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Having the conversation and building these positive relationships can have a flow-on
effect in both creating more supportive home and school environments for a student’s

learning (NSW Department of Education and Training, 2004).

7). Supportive school environment

A supportive school environment is crucial to the learning of all students and especially
Aboriginal students (Mandela, n.d.; Melbourne, 2009). It is especially crucial to Aboriginal
students because Aboriginal people only became a “real” part of schools between 1950
and 1970 and at different times in each state(Board of Studies NSW, n.d.). The 1967
Referendum shifted the responsibility for making Aboriginal policy, including education
policies, from individual states to the Federal Government (Attwood & Marcus, 2007). It
took a while for States to relinquish their power over all areas of Aboriginal life, and it
wasn’'t until 1972 that the authority to exclude an Aboriginal child from school, based solely
on their Aboriginality, was removed from the NSW Teacher's Handbook (Katon, 2002).
The students, even today, through the knowledge passed down to them by, their parents,
grandparents, uncles and aunties bring with them unhappy memories of what schools
used to be like. It is up to schools to provide a much more supportive and happy
environment in which to learn than those before them enjoyed (Creative Spirits, 2012;
What Works the Work Program, 2010). | am a product of that unhappy environment and
time, and strive every day to make sure today’s schools have a much more supportive
environment for Aboriginal children, including my nine grandchildren. As stated previously,
supportive home and school environments are both vital building blocks for a student’s

learning (NSW Department of Education and Training, 2004).

8) Supportive home environment
A supportive home environment is also crucial to the educational success of Aboriginal

students (NSW Department of Education and Training, 2004). However to do this
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successfully, a number of misconceptions, barriers, stereotypes and misunderstandings

need to be overcome by both school staff and Aboriginal parents and communities.

There are several popular myths, stereotypes and misconceptions about Aboriginal people
that are bandied around by non-Aboriginal people (Reconciliation Australia, 2010). One of
these is the myth that Aboriginal people do not value education; nothing could be further
from the truth. They value education highly but it must be on their terms and without loss
or diminishment of their culture and heritage (Ferrari, 2008). Another myth is the
misconception that all Aboriginal families are dysfunctional (What Works The Work
Program, 2012a). This view is the continuing Western mainstream misconception about
Aboriginal culture, family structures and child rearing practices that were the catalyst for
the stolen generation (Personally selected art, n.d.). As with all Australians, some people
from various races, groups, and religions will be dysfunctional but there doesn’t seem to

be the same “they are all dysfunctional” attitude to these people.

We need to consider seriously recent discussions about removing children from
dysfunctional families, initiated by the Minister for Community Services. We
might be presenting an opportunity for the same sorts of events to occur. |
acknowledge that the policy itself is not discriminatory—it does not refer to
Aborigines or non-Aborigines in particular—but sometimes the way policies are

carried out can have a discriminatory impact (Ryan, 2000).

On the other hand some Aboriginal people still harbour misconceptions about today’s
schools and today’s school staff, such as: school staff are racist; school staff have low
expectations of Aboriginal students; school staff have no respect for Aboriginal culture;
school curriculums don't tell the “real” history of Australia. In my long experience working
in both public and independent schools, this does still occur, but only in a minority of

cases.
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9) Relevant curriculum

Given that Aboriginal people were denied real education until the late 60s it is essential
that they now feel they have some ownership of what is being taught to their children. That
Is why it is essential they have some input into the curricula of today’s schools. Currently
that is being done, by including an Aboriginal perspective across the Key Learning Areas
(KLAs). However it is my experience that this is not done well. Often the Aboriginal
perspective is diluted to the point of invisibility. The current debate surrounding the
National Curriculum makes this issue very important. Many Aboriginal education leaders
are unimpressed with the quality and even absence of Aboriginal content in the national

curriculum (Ferrari, 2009).

All of the previously-mentioned nine areas essential to improving Aboriginal educational

outcomes can have a big impact on student motivation.

10). Motivation

When students are unmotivated their learning will be impaired. During the four years of
writing this thesis there have been many periods due to personal circumstances when |
have been completely unmotivated. During these periods | have struggled to write two
sentences. Academic motivation plays a vital role in the levels of student achievement.
When we are low on self-esteem and self-concept it is a huge struggle to motivate
ourselves to do much at all (Jasmine Green, 2006). All, or at least some, of the previously-
mentioned nine areas need to be functioning at some level if we are to be motivated to
achieve anything. In the case of more mature students parental involvement is not as
important as for younger people. However even older people benefit from their parents/

family involvement and interest in what they do.
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Aboriginal parents/caregivers and other family members have a role to play in all of the
previously-mentioned areas essential to improving Aboriginal educational outcomes (NSW
Department of Education and Training, 2004). To this stage, the programs developed to
get them more involved have shown little understanding of the root cause of the continuing
reluctance of Aboriginal parents/caregivers to be more involved with schools, namely
Australia’s Aboriginal history. Schools were one of the major instruments of racist policies
such as segregation, assimilation, exclusion and the latest, integration. The memories and
effects of these policies still linger in the minds of Aboriginal people today. Some are
recent memories such as the exclusion policy that was removed from the NSW Teacher’s

Handbook only in 1972 (NSW Department of Aboriginal Affairs, n.d.).

As outlined in the literature review in this chapter, there have been more failures in
Aboriginal education policy and programs than there have been successes. It is clear
a one size fits all solution has not be successful and some broader thinking outside

the square is needed. The following section does just that.

“Insanity is doing the same thing over and over again and expecting different

results” (Einstein, 2009, p. 1).

Two untried new initiatives

Successful education for all students, including Aboriginal students is about good
relationships among students, teachers, parents, and in the case of Aboriginal students,
AEWSs (Partington, 2006). All students need a safe and happy environment in which to
grow, not only in an educational sense, but also to meet the needs of the whole person

(Khavarpour, 2006-2008). The following suggestions based on my professional
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experience, and my Aboriginal life experience, may help to build more effective

relationships, which may lead to better Aboriginal educational outcomes.

Firstly, as an Aboriginal man my greatest sadness is the non-involvement of a significant
percentage of Aboriginal men in the educational side of their children’s lives. They are
quite often involved in the school sporting sides of their children’s lives but not the
educational side. | have worked for many years in both the public and private education
systems, and most school parent meetings are attended predominantly by females.
Further exacerbating this lack of Aboriginal male involvement in schools is that across
Australia, in all schooling systems, the vast majority of teachers are female (Blanchard,

2009; Magazine, 2006).

Even within the NSW Catholic school system, eleven of our twelve Aboriginal Education
Advisors are female as are a large percentage of our one-hundred-and-forty AEWS. It is
not uncommon for me to be mentoring up to five Aboriginal male students who lack an

Aboriginal male educational role model.

In order to address this issue and provide more male education role models for boys, | am
exploring, developing and implementing a motivational program to get Aboriginal men

actively involved.

Secondly, | am exploring the idea of setting-up Aboriginal grandparent school committees.
Grandparents are one of the few groups who can influence parents. They brought them up

so they are well aware of which buttons to push. The same applies to the children.
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Grandparents are the ones who give children the lollies and the cuddles, and are not
viewed by children in the same way as parents. They can influence and motivate children

more positively because they are not as involved in the discipline side of things.

Aboriginal students in boarding schools would also benefit greatly from these initiatives,
but as in a lot of cases, they are a long way from their home communities, a different
approach would need to be taken. The distance factor as well as the cost factor means
that some of the previously-mentioned ten areas vital to improving Aboriginal outcomes

may also need to be addressed differently.

AEWSs would be a major key to the success of these initiatives. Firstly, they could assist to
break down the barriers between teachers and Aboriginal students as well as assisting to
build relationships between them. Secondly, they could act as role models, mentors and
motivators to get more fathers involved in the educational side of their child’s education.
Thirdly, they could get across to grandparents the value of the contribution they can make

to their grandchild’s education

There is further discussion in chapter 4 on the unique context and issues that face both

students enrolled and AEWs working in boarding schools.

Summary

This chapter has discussed the socio-economic and educational disadvantage of
Aboriginal Australians, of which the researcher’s personal Aboriginal life story is a

part. This discussion has clearly shown that socio-economic and educational
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disadvantage are very complex things, as are the ways to overcome it; when it

involves cultural aspects it becomes even more complex to overcome.

There was also discussion around the failure to date of governments and
government policies to address the socio-economic and educational disadvantage of
Aboriginal Australians. Governments continually look for the one size fits all solution
to the Aboriginal “problem”. They completely ignore the diversity of Aboriginal
cultures. Western society has always liked to put square pegs in square holes, but

Aboriginal people are’'unique round pegs that won't fit into square holes.

The literature review in this chapter clearly shows there are many individual and societal
impacts of socio-economic, and in particular educational, disadvantage on Aboriginal
people. These impacts vary, although in the main they generally lead to unemployment,
low-paid jobs, poor health, poor housing, low self-esteem and loss of motivation. Their
effects on society manifest themselves in higher welfare payments, higher public health
costs, more demand for public housing and in some cases drug and alcohol abuse, often

followed by higher incarceration rates.

There is discussion on ten vital areas that are still problematic to overcoming Aboriginal
educational disadvantage: student wellbeing, attendance, identity, student engagement,
retention, parental involvement, supportive school environment, supportive home

environment, relevant curriculum and motivation.

62



Also highlighted in that chapter were two new initiatives Grandparent Committees and a
motivational program for Aboriginal men that | believe would have positive impacts on the
educational and social outcomes of Aboriginal students. The suggestion | have made
regarding teacher practice in the first week of each school year may also assist in
improving Aboriginal educational and social outcomes. AEWs would be an integral part of

developing and implementing these initiatives.

The next chapter discusses the challenges in developing an effective methodology to
address the research question “Do Aboriginal Education Workers (AEWS) contribute to
improving Aboriginal educational outcomes?” There is also discussion about the ethics
and protocols respected and adhered to in both developing a methodology to answer
the research question and in implementing the survey instrument. Also discussed are
various research designs, the development of the survey instrument, the trial of this

instrument and how the data were analysed.
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Chapter 3: Methodology

Introduction

The previous chapter gave an overview of Aboriginal socio-economic disadvantage and in
particular Aboriginal educational disadvantage. Also highlighted in this chapter were the
ten main areas essential to good outcomes for Aboriginal students: Aboriginal student
wellbeing, attendance, retention, engagement, identity, parental involvement, supportive

school environment, supportive home environment, relevant curriculum and motivation.

In this chapter the challenges in developing an effective methodology to address the
research question “Do Aboriginal Education Workers (AEWS) contribute to improving
Aboriginal educational outcomes?” are discussed. There is also discussion about how the
ethics and protocols of conducting research in Aboriginal communities were respected and
adhered to in both developing a methodology to answer the research question and in
implementing the survey instrument. Also discussed are various research designs and why
a multi-method research design was chosen. Finally, there is discussion on the
development of the survey instrument, the trial of this instrument, how the data were

analysed and the ethical procedures followed.

Challenges

Developing a methodology and research instrument to test the research question “Do
Aboriginal Education Workers (AEWSs) contribute to improving Aboriginal educational

outcomes?” posed two significant challenges.
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Firstly, prior to 1967 there is very little literature available on any aspect of AEWSs, and only
a handful of Aboriginal people were employees of schools. Post 1967, even though AEWs
have been employed in schools in both the public and private sectors since 1974, there
would also appear to be no research carried out on their effectiveness. This posed a
significant problem as there was no prior literature on this subject nor a tried method or
instrument for measuring the effectiveness of AEWSs. Coincidentally, since | first posed this
guestion in 2009, the Western Australia Education system developed an instrument and
conducted research into the effectiveness of AEWs. G.Partington a researcher for this
project informed me that, “there is nothing to my knowledge on the effectiveness of
A.E.W's in improving the educational outcomes of Indigenous students , at least in terms
of improved performance in tests. However qualitative studies may suggest
otherwise”(Partington, 2010) . Unfortunately in writing this thesis, this information was

unavailable as the findings have not yet been released.

Secondly, as with Aboriginal people themselves, AEWs across Australia have a huge
diversity of titles and roles (see appendices 1A to 1G and 2A to 2I). There is also a lot of
ambiguity and confusion amongst students, principals, teachers, parents and sometimes
AEWSs themselves as to their roles (Miller, n.d.). Much of the work AEWSs do is ad hoc and
not in their role descriptions (see appendix 18). Because of these issues it was very
difficult to isolate the priority of various elements as held by Aboriginal parents, students
and AEWSs, as compared with the priorities held by principals and teachers, and those held
by other stakeholders in improving Aboriginal educational outcomes. These groups do not
always have the same priorities and aspirations for Aboriginal students, in either an
educational or a societal sense. The problem to date has been the disparity in the
decision-making power structure between Aboriginal people and schools. Due to the
blighted history of Aboriginal people and the education system, getting them to come to a

normal school event is a major task. Getting them to be on a school committee or school
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parent committee as the only Aboriginal person is almost an impossibility. Even if by some
miracle they agreed to do this there are very few who would speak up on contentious
iIssues. The next section looks briefly at some positive initiatives that may make inroads

into this issue.

Since 1999, there have been Aboriginal funding agreements made between the
Department of Education Employment and Workplace Relations (DEEWR) and education
providers. A stipulation is that Aboriginal people must be involved in all education decision-
making involving their children. There have also been targets as to how many Aboriginal
people were members of various school committees (Department of Education Science
and Training & Department of Education Employment and Work Relations, 1999-2008).
This has been a wonderful vision but in reality has been more tokenistic than mandatory.
However this clause from the new Aboriginal and Torres Strait Islander Education Action

Plan 2010-2014 gives some hope.

The involvement of Aboriginal and Torres Strait Islander people at all levels of
educational decision-making and the participation of Aboriginal and Torres
Strait Islander principals, teachers, education workers or community members
in schools and classrooms provides strong role models and builds connections,
contributing to a positive impact on educational outcomes (Ministerial Council

for Education, 2011, p. 12).

Also in this plan is a new concept called focus schools. These schools are supposed
to use intensive initiatives to help close the Aboriginal education gaps. If a school

signs up as a focus school they are also required to form an official partnership with
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the local Aboriginal community relating to these initiatives (Ministerial Council for

Education, 2011).

Since 2000, all Aboriginal funding agreements made between DEEWR and all education
providers have contained a clause that Aboriginal people must be involved in all
educational decision-making in relation to their children. While this has been a fine vision,
it has seldom occurred (Department of Education Employment and Work Relations, 2009;

Union, 2007).

The next section outlines the ethical considerations undertaken in relation to this research
project. The majority of these ethical considerations relate to the rules and guidelines for
ethical research of Wollongong University. The two exceptions being those relating
specifically to the Catholic Education System and most importantly to me as an Aboriginal

person those relating to Aboriginal protocols(Board of Studies NSW, 2008).

Ethical considerations that were adhered-to in relation to this research

e The Commission for Children and Young People ACT 1998 (People, 1998).

e Commission for Children and Young People Amendment Act 2005 No 108 (N.

Government, 2005).

e Guidelines for Ethical Research in Indigenous Studies (Studies, 2000).

e Wollongong University Code of Practice-Research (Wollongong, 2011).

e Wollongong University Privacy Policy (University, 2011).
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e All conditions imposed by the eleven NSW Catholic Dioceses in their

permission to conduct research guidelines were adhered-to.

e All local Aboriginal ethical considerations were discussed with the twelve
diocesan Aboriginal Education Advisors and adhered-to(Board of Studies

NSW, 2008).

e All participants were given a clear statement in plain English of the intent of all
aspects of this research, along with the right of withdrawal of either party, and

data related to them, at any time (see appendix K).

After researching and reflecting on all the ethical considerations related to this
project, the next step was to select the most appropriate and most effective research

design.

Research design

There are two main research paradigms, quantitative and qualitative (Clarke, 2005;

Corbin, 1998).

Quantitative research

Quantitative research is based on statistics. Its strength is that it can indicate
something is occurring or how many times it has occurred. Its weakness is it can’t
indicate definitively why, in relation to the thoughts, actions and perceptions of
mankind (Sawford, 2001). Using it alone to make an informed decision in relation to
the perceptions or behaviours of any creature that has free will, including man, would

not be logical because no two people or creatures perceive things in exactly the
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same way (National Science and Technology Centre, 2011) What one sees and
what one thinks are filtered through that person’s life experiences (Parrott, 2010).
There are no absolutes when it comes to living creatures (Net, 2011). The following

Is evidence of these propositions.

Judging an AEW's effectiveness, using quantitative measures of student educational
outcomes as determined by the Federal Government, is a severely flawed concept, for a
number or reasons (Mellor & Corrigan, 2004). My credibility in making this statement is
based on ten years of judging quantitative reports for the Department of Education
Employment and Workplace Relations (DEEWR), and twelve years of compiling them for
the NSW Catholic Education Commission for submission to DEEWR. The latter required
me annually to compile, analyse and deliver on time a hugely complex and detailed report

on all areas of Aboriginal educational outcomes.

There are several flaws in using this type of quantitative data to make informed decisions

on the effectiveness of AEWS.

Firstly, tests such as the National Assessment Plan in Literacy and Numeracy (NAPLAN)
and its predecessor the Basic Skills Test (BST) are a snapshot of one day in a school
student’s year. The results are further skewed by those students absent or withdrawn on
the day of the exam; taking the Northern Territory as an example, the latter can be a

significant number of students (Kieran Finnane, 2012)
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While previously arguing in favour of tests like NAPLAN, | have changed my

mind about the validity and value of standardised testing (Donnelly, 2010, p. 1).

US and Australian test experts agree that standardised tests like NAPLAN are
unreliable, invalid and cannot be trusted (it's Lies, damned lies and statistics)

(Donnelly, 2010, p. 1).

What follows is further evidence that the current long-term Government

accountability-reporting framework is a long way from accurate.

In the NSW Catholic system, because of the complexity of collecting, collating and
averaging the attendance data from eleven different diocesan databases, attendance
data has been based on a sample. This sample was across four dioceses but had to
include metropolitan, rural and remote schools. Until 2009 this was even more
complex because forty-six Independent Catholic Congregational schools also had to
be included. Congregational schools belong to particular religious congregations or
orders, such as the Christian Brothers and the Marist Brothers Burden (2000, p. 1).

There is no complete data record of all Aboriginal attendance.

Retention figures in relation to Government accountability reports are based on
apparent retention, which really means, in a lot of cases the students being
measured might not be consistently the same students. This became very clear to
me when doing the retention figures for the NSW Catholic Education Commission. In
some age groups, mainly in secondary, there were retention figures of up to 150%.
This is due to the numbers of Aboriginal students enrolling in Catholic schools just for

senior secondary. The very small numbers of Aboriginal students overall can also
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skew the figures. Sometimes the movement of a few Aboriginal students either way
can mean a gain or loss of between one and ten per-cent in any educational

outcome.

Retention rates are apparent as they do not track individual students through
schooling. What they measure is the ratio of the total number of full-time school
students in a designated year to the total number of students in an earlier
designated year, that is, Year 12, 2003 compared to Year 10, 2001 (NSW

Department of Education and Training, 2004, p. 28).

The Indigenous identifier for both the SC and HSC plays havoc with the results.
Students self-identify on these exams and NSW Catholic schools often have anything
up to 150% more results than they have Aboriginal enrolments for these two exams.
For example, NSW Catholic schools would have 100 students officially enrolled in
Year 12 but when the HSC results were sourced from the NSW Board of Studies it
would show 150 completions. This was because an additional 50 students had
identified as Aboriginal on the test forms. As part of the research on this anomaly |
tracked most of the differences back to two of our Catholic Dioceses, Sydney and
Parramatta. It is my well-founded belief that a lot of Islander students are self-
identifying as Aboriginal for the exams. The reason | believe this is occurring is that
the question asks whether you are Aboriginal or Torres Strait Islander. | believe a lot
of the students just see the Islander part. Both of these Dioceses have significant

Islander populations, which strengthen my belief this is occurring.
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Qualitative Research

Qualitative research has a similar weakness to quantitative research in making
informed judgements on human perceptions and behaviours. Ten people watching
the same event will give ten different versions of what occurred. The same ten
people will give you ten different reasons explaining why it occurred (Cantril, 1954,
pp. 1-3; Interior, p. 2). However, its strengths are that the information is coming from
those directly involved. It is the way the information is interpreted that is the critical

part.

Both Qualitative and quantitative research have their strengths and weaknesses. For that

reason a mixed-method methodology was chosen.

| chose to use part quantitative research because in my own small way | wish to use
this thesis to influence and change the many things within the arena of education that
are still causing disadvantage for Aboriginal people. This can only be done by
influencing those with their hands on the wheel of Aboriginal education, namely
politicians, bureaucrats and researchers, who rely mainly on statistics because of
their own agendas (Butten, 2008). The problem is these are the people who control
the money, and whether we like it or not, it is money that makes the education wheel

go round (Green, 2011).

| chose to use part qualitative research for two reasons. Firstly, qualitative research is
about telling a story, and as an Aboriginal person | am very comfortable with that
(Zion & Kozleski, 2005). Secondly, and most importantly, | am gathering the real

story, from real people who are involved at the coalface in schools and the
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communities of those schools every day. Researchers often forget that behind every

statistic there is a real person (Mundine, 2005b).

Taking into account the strengths and weaknesses of the research design | chose, |
networked with Aboriginal educational stakeholders in developing the survey research

instrument .

Development of the survey research instrument

All guestions in this survey are the result of consultation and agreement between Ross
Tarlinton, Principal of St Joseph’s Hunters Hill, Brian Giles-Brown National Schools
Coordinator of Dare to Lead and the twelve Aboriginal NSW Catholic diocesan advisors of
whom ten are parents. The Likert scale used was in consultation with the same group. It
was numbered to be able to better analyse the data. Additional consultation was held with
both Aboriginal and non-Aboriginal staff of the NSW Catholic Education Commission, the
NSW Department of Education and Communities, the Western Australia Department of
Education, Jeff McMullen Journalist and Aboriginal advocate, and my interstate
counterparts. All those named in this research document have given written permission

and are also included in the acknowledgements.

The questions were selected based on what this group perceived to be the major roles
AEWSs needed to play in schools to achieve the best possible outcomes for Aboriginal
students. Both the ten Likert and five qualitative questions for the target groups are the
same, but each group has been given a variation of the questions depending on their
personal interactions with and perceptions of the AEW in relation to the particular question

(see appendices 14A-F).
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The views of parents of Aboriginal students were given priority, as parents are the first
educators of their children. They live the whole educational experience with their children
as well as live with the impacts of their child’s education for the rest of their lives. Other
stakeholders such as school staff and the governments, who fund schools, were given a
lesser priority as their roles in the child’s life and impacts on the child’s education finish

when they leave school.

Taking this into account the questions were broken into three themes, in order of
importance according to the consultation group: culture and identity, learning, and
educational outcomes. Question seven appears under both the headings of learning and
educational outcomes for two reasons. Firstly, it appears under the heading learning,
because it relates to attendance; regular attendance would tend to indicate the child is
enjoying coming to school and learning. Secondly, it appears under the heading
educational outcomes because it is a measurable educational outcome. The ten Likert

questions grouped under the three themes follow.

Ten Likert questions under their three selected themes

This next section contains the ten quantitative Likert survey questions under their themes

of supporting culture and identity, learning and educational outcomes.

Supporting culture and identity

Motivation, self-esteem and aspirations were grouped together because they are

interconnected (Amanda Hughes, 2011)

4. | believe having an Aboriginal Education Worker on staff helps in developing the

motivation, self-esteem and aspirations of Aboriginal students.
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Strongly Agree Agree Undecided Disagree Strongly Disagree

5. | believe having an Aboriginal Education Worker on staff helps to demonstrate a school

respects and values Aboriginal culture.

Strongly Agree Agree Undecided Disagree Strongly Disagree

6. | believe having an Aboriginal Education Worker on staff helps reinforce Aboriginal

students’ identities.

Strongly Agree Agree Undecided Disagree Strongly Disagree
5 4 3 2 1
Learning

2. | believe having an Aboriginal Education Worker on staff helps Aboriginal students to

enjoy learning.

Strongly Agree Agree Undecided Disagree Strongly Disagree

7. | believe having an Aboriginal Education Worker on staff helps with the attendance of

Aboriginal students.

Strongly Agree Agree Undecided Disagree Strongly Disagree
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8. | believe Aboriginal students work better in the classroom when an Aboriginal Education

Worker is assisting them.

Strongly Agree Agree Undecided Disagree Strongly Disagree

Educational outcomes

1. In a school with Aboriginal students | would prefer to have an Aboriginal Education

Worker on staff.

Strongly Agree Agree Undecided Disagree Strongly Disagree

3. | believe having an Aboriginal Education Worker on staff helps Aboriginal students to

achieve the school’s expected outcomes.

Strongly Agree Agree Undecided Disagree Strongly Disagree

7. | believe having an Aboriginal Education Worker on staff helps with the attendance of

Aboriginal students.

Strongly Agree Agree Undecided Disagree Strongly Disagree

9. | believe Aboriginal students are more likely to complete school because the school has

an Aboriginal Education Worker on staff.

Strongly Agree Agree Undecided Disagree Strongly Disagree
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10. | believe if Aboriginal Education Workers were removed from schools Aboriginal

students would not do as well.

Strongly Agree Agree Undecided Disagree Strongly Disagree

The next section looks at the trialling of the survey instrument.

Trialling the survey instrument

Once the survey instrument was developed it was trialled. This trial was conducted
through the Dare to Lead organisation. Dare to Lead run an innovative program designed

to get principals to take ownership of Aboriginal education in their schools (Lead, 2008).

A selection of one hundred and seven principals nationally completed the survey. They
were from most states, education systems and geo-locations i.e., metropolitan, rural and
remote. They were also from different age groups and genders, and included principals of

both primary and secondary schools.

| consider this trial was a great success for a number of reasons:

Firstly, and most importantly, the principals from the public education sector were more
than prepared to share their insights with someone from the private sector, for the greater

good. A significant number also offered to have further conversations with me.
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Secondly, this survey drew responses from most states and gave me insights into how

things operate educationally in several states.

Thirdly, the majority of feedback was very positive (see appendices 27A and 27B).

The trial survey instrument related to only one of the target groups of the main survey, so
further considerations needed to be taken into account, in relation to its administration to

all the target groups.

Considerations in administering the main survey instrument

The survey instrument was administered by the twelve diocesan Aboriginal education

advisors for the following reasons:

Time-wise and cost-wise it would be impossible for me to administer the survey

instrument.

e The Aboriginal advisors know their communities and the protocols that must be

observed.
e The Aboriginal advisors have the trust and the respect of the staff of their schools.

e The twelve advisors would know most of the Aboriginal students in their schools.

The next section discusses the analysis of the ten Likert questions.

How the ten quantitative Likert survey questions were analysed

The Likert questions were analysed in three ways:

78



Firstly, the total responses to each of the ten Likert questions were analysed.

Secondly, the questions were sorted into the categories of supporting culture and identity,

learning and educational outcomes, and analysed as a category.

Thirdly, under the same three themes, they were broken down into the groupings of

Aboriginal adults, school staff/others and students.

Parents of Aboriginal students, both Aboriginal and non-Aboriginal, as well as AEWs, were
grouped together, as in the majority of cases, for them the wellbeing of the child holds
precedence over the educational outcome. As demonstrated earlier in the literature review
for this thesis, Aboriginal people in the main have a different world-view, and this
particularly applies to the education of their children. Even if one parent is non-Aboriginal,
certain traits and beliefs will still form part of the family group’s culture and way of life
(Department of Education Employment and Work Relations, 2011b; Groome, 1995; What
Works the Work Program, 2011). For that reason and as parents are the first educators of
their children, their views needed to be heard separately. The issue of whether Aboriginal
people have a different world-view is contentious with a lot of western academics and

researchers. As an Aboriginal educationalist | have many heated debates on this issue.

Some of the educators who have had a very strong influence on Indigenous education
improvement, such as Dr Ernie Grant, the Jirribal elder who wrote the Holistic Framework
(My Land, My Tracks) used in many Queensland government schools, argues strongly that
Indigenous people as animists see land, culture, time and community in a markedly
different way to the European gaze. He argues that this influences the way Aboriginal

parents and students see the world (Grant, 1999).

79



Principals, teachers and others are grouped together because they, as the providers and
administrators of education, may have different priorities, which are not always strictly
educational ones. Their priorities in some cases are dictated by government, which
provides the funds to run the school. | say this because | believe the best principals and
teachers in fact defy government fashions and follow proven educational theories and
methods rather than policies that are changed all too frequently. An example of this is the
role of Aboriginal languages in teaching young Aboriginal children. The Government
pushes against this despite the fact the evidence supports the principals and teachers who
utilise a child’s knowledge of a first language and scaffold them through the stages of

learning English as well(Patty & Harrison, 2010).

Students are grouped separately for two reasons. Firstly, as this thesis looks at whether
AEWSs contribute to improving their educational outcomes, it is vital their voice is
heard(Godfrey et al., 1998). They may also have completely different perceptions of the
quality of what is being delivered, because children think differently (Craven et al., 2003;
Eiserer, 1954; Lewis, 2011). Secondly, parents, AEWSs, principals and teachers are in
different ways providers of education or educational support to students. The students
themselves are the ones best placed to comment on the quality of the education and

educational support AEWSs provide, as they are the recipients...

The data have been analysed in this way to take into account each particular group’s
interactions with, or perceptions of, AEWs. Perceptions are essential. They may produce

different results for each group, or the same results.
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This section explains the purpose of each of the five qualitative Likert survey questions.

Qualitative questions

The five qualitative questions were designed for three important purposes.

Firstly, all five qualitative questions were designed to give respondents the opportunity to
provide some uninhibited comment, rather than the comment likely to be elicited by closed

statistical questions.

Secondly, questions 1 and 3 were designed to clarify some of the mystery and ambiguities
of the AEW role. This particularly relates to what an AEW does in the classroom and what

they do to involve the Aboriginal community in a school.

Thirdly, and most importantly, questions 2, 4 and 5 seek from all stakeholders some

suggestions as to how the AEW could better assist the Aboriginal students in their school.

These are the five qualitative questions:

1. What role do Aboriginal Education Workers play in assisting Aboriginal students with

their learning?

2. What could Aboriginal Education Workers do better to assist individual Aboriginal

students with their learning?

3. How do Aboriginal Education Workers involve the Aboriginal community in the schools

where they assist students?
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4. How can Aboriginal Education Workers best assist you with the learning of Aboriginal

students?

5. Are there any suggestions you would make that may assist all Aboriginal Education

Workers to better support Aboriginal students in completing school?

How the five qualitative Likert survey questions were analysed

The qualitative data were analysed on the basis of whether three or more respondents
gave similar answers to the same question or used key words relating to improving
Aboriginal educational outcomes. This was to ensure that the particular comment did not
just relate to one AEW and one issue in one school. The selected responses were
analysed in two groupings. The first was to clarify some duties that AEWs perform that
people are unclear of. The second sought positive suggestions for improvements to the

AEW role that would benefit students.

Summary

This chapter has demonstrated the challenges involved in finding a methodology that
satisfied the proponents of both quantitative and qualitative research as to the question
“Do Aboriginal Education Workers (AEWS) contribute to improving Aboriginal educational
outcomes?” Firstly, there is a dearth of literature on AEWSs prior to 1967. Secondly, AEWs
across Australia have many titles, role descriptions, and unofficial duties. Thirdly, no-one
appears to have conducted research on this topic, making this research not only important

in itself but the basis for future more-focused research on this topic.
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Also discussed was the contentious issue of Aboriginal people having a different world-
view particularly in relation to the education of their children? That they do is confirmed by

the views of widely-respected Aboriginal educationalists.

This chapter has shown that using statistical quantitative data such as NAPLAN, test
scores, attendance, retention and external examination results to be the sole judge of the

effectiveness of AEWSs is a flawed concept.

The choice of a mixed-method quantitative and qualitative research for this project
satisfies the proponents of both quantitative and qualitative research, especially those who

control the funding.

In putting together this research project, all ethical considerations, including Aboriginal
protocols, were taken into account. There has also been appropriate consultation with both

Aboriginal and non-Aboriginal people.

A successful trial of the survey instrument was carried out through the Dare to Lead
program. It involved principals across Australia in both the public and independent
education sectors. One hundred and seven surveys were returned, with very positive

response rates on all questions.

The survey instrument was developed in consultation with experienced Aboriginal Advisors
of whom ten were parents, and in consultation with many Aboriginal and non-Aboriginal

educationalists across Australia. The survey instrument was implemented in an ethical and
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appropriate manner, by Aboriginal people who have the respect of both their local

Aboriginal community and the schools of their Catholic Diocese.

There was discussion around how the ten quantitative Likert survey questions would be
analysed, first under three themes: culture and identity; learning; and educational
outcomes; then further analysed in three stakeholder groups: students, parents and
AEWS; principals and teachers; and other stakeholders. This was to see if their particular
group’s interactions with, or perceptions of, AEWs might produce different results, or in

fact similar results.

Finally, there was discussion of the process of how the five qualitative Likert questions
were to be analysed. To do this they were put into two groupings. Questions 1 and 3 were
designed to clear up some of the mystery and ambiguities of the AEW role. Questions 2, 4
and 5 sought from all stakeholders some suggestions as to how the AEWSs could better

assist the Aboriginal students of their schools.

The next chapter discusses the history of Aboriginal education and AEWSs nationally, and
specifically in the case of NSW Catholic schools. Also discussed are the various issues
facing AEWs in today’s schools. Finally, there is discussion of the additional issues faced

by AEWs working in Boarding schools.
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Chapter 4: Aboriginal Education Workers (AEWS5s)

Introduction

The previous chapter outlined the challenges in developing the methodology that has
produced the results for this chapter. It explained why a mixed-method research design
was preferred and also demonstrated the ethical procedures followed in developing the
methodology. There was also discussion about the development of the survey instrument,

its implementation and how the data would be analysed.

This chapter discusses the history of Aboriginal education in general and the history and
catalysts for the introduction of AEWs to both public and Catholic schools specifically. It
also discusses the philosophies and rationales for their introduction to both public and
Catholic schools. There is discussion on the various titles and roles of Aboriginal
Education Workers nationally. Also discussed are the various issues facing AEWSs in
today’s schools. Finally there is discussion of the additional issues faced by AEWs working

in Boarding schools.

In order to understand the true value of Aboriginal Education Workers (AEWS) it is
important to know: the history of AEWS; the philosophy and rationale behind their
introduction; the issues they face; and the political pressures around the role and how the
role has developed, and continues to do so. There are two sides to every story, so in order
to achieve a balanced view it is important to look at these things from both an Aboriginal

and a non-Aboriginal perspective.
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History of AEWs in Australian schools pre-1967

It was in NSW public schools where the idea of AEWs was born and first
implemented, hence their inclusion here (Fletcher, 1989). It will become clear
that prior to 1967 there is a lack of information about AEWs at both state and

national levels.

Aboriginal people, as students in western education in Australia, date back to
Bennelong in 1789 (Fletcher, 1989) However, the history of Aboriginal people
as staff in schools is far harder to document as are their roles up until 1967.
Until that time, there are only a few references to Aboriginal teachers and
Aboriginal people who assisted teachers (no official titles at that time)

(Fletcher, 1989).

In 1867 Bessy Smith, an Aboriginal teacher, accepted an offer to teach at Ramahyuck
mission station in Victoria. Sadly her tenure was short-lived as the superintendent, Rev. F.
A Hagenauer, was intent on securing her and four other young women as wives for his

Aboriginal converts to Christianity (Attwood, 2005).

Bindi MacGill refers to Anangu teaching assistants working at Ernabella Mission School in

South Australia in the 1940s, although no names are mentioned (MacGill, 2008).

Clean, Clad & Courteous (Fletcher, 1989) is the most authoritative work on Aboriginal
education in NSW, and even it provides limited information. Its only references to

Aboriginal school staff are John Lewis, a teacher at Moonahcullah Aboriginal School, an
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Aboriginal, two-year teacher-trained male Education Officer who took up a position in 1951
at Burnt Ridge Aboriginal school near Kempsey, and another Aboriginal male who in 1953

took up a similar position at Cabbage Tree Island Aboriginal School (Fletcher, 1989).

Survival, another highly regarded book on the history of NSW Aboriginal people, in both its
1986 and updated 2005 editions does not mention Aboriginal school staff prior to 1967
(Parbury, 1986, 2005). They are not mentioned in the Encyclopaedia of Aboriginal

Australia (David Horton, 1994).

A 2010 publication by the NSW Board of Studies stated that in 1940, on the abolition of the
Aboriginal Protection Board (APB), the NSW Department of Education started to employ
Aboriginal teachers (Cadzow, 2010). However, the real situation is confused because the
Board of Studies publication says that Evelyn Robinson became the first Aboriginal
teaching graduate in 1956 and began her teaching career at Burnt Bridge Aboriginal
School on the North Coast (Cadzow, 2010). The ambiguity around who was the first NSW
Aboriginal teacher may have to do with the standards required for a teacher. Prior to
Evelyn Robinson’s appointment, a university teaching degree was not required to teach in
an Aboriginal school. The only requirement was to observe a practising teacher for a week

or two (Fletcher, 1989).

There are no officially available public school role statements for AEWs pre-
1967. However, as mission schools and Aboriginal reserves played a very big
role in Aboriginal education prior to 1967 it is essential that they are included in

any further research on this topic.
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Catalysts for Introduction of AEWs to NSW schools post-1967
There were several catalysts that brought about the introduction of AEWSs to

NSW Schools.

The first occurred in 1963 when Alan Duncan, a teacher with the Department of
Education (DE) was appointed a lecturer in Aboriginal Adult Education at the
University of Sydney. Coincidentally, he was the Chairman of the NSW
Teachers Federation Aboriginal Schools Committee. Wearing both of these
hats, in September 1963 he asked the Department of Education if it would carry
out a survey of Aboriginal children in government schools. He wanted to do this
to better plan his own work around Aboriginal Adult Education. As a carrot to
get the Department of Education to conduct this survey he said it may help
them to gauge the progress of Aboriginal students to detect any noticeable

“retardation” (Fletcher, 1989).

The request was denied on the grounds there should be no differentiation
among students. So going through the back door he convinced the NSW
Teachers Federation to conduct the survey. The findings of this survey rang
alarm bells for teachers on how badly Aboriginal students were faring (Fletcher,
1989). Not being impressed by what they believed to be interference by the
Teachers Federation, it would appear the Department of Education went into
damage control. For the next five years, the only publicly available figures on
Aboriginal schooling, were those of the Teachers Federation survey (Fletcher,
1989). This survey, however, with its accompanying media coverage putting

pressure on governments, convinced the NSW Department of Education that
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they needed to respond (Fletcher, 1989). One step it took was the employment

of AEWs (Fletcher, 1989).

The second catalyst was the 1966 strike by the Gurindji people at Wave Hill
Station, led by Vincent Lingiari, over their pitiful wages and conditions
(Parbury, 2005). The subsequent media coverage awakened the consciousness
of Australia to the plight of Aboriginal Australians. Australia had finally come of
age on human rights for the first Australians. Ordinary Australians in increasing
numbers put pressure on governments to change the policies that had so
unfairly affected Aboriginal people, including in the vital area of education.
Improvements in education eventually led to the introduction of AEWSs to

schools in 1974 (Fletcher, 1989).

The third was Charles Perkins’ “Freedom Ride” in 1967, an event that further
awakened Australia to all the things Australians didn’t know about the horrific
treatment of Aboriginal people and perpetrated or condoned by all levels of
government since settlement (Parbury, 2005; Rudd, 2008). Charles was
accompanied by the Reverend Ted Noffs of the Wayside Chapel at Kings Cross
and thirty “white” University of Sydney students, from a group called Student
Action for Aborigines (SAFA) (Foley, 2005a; Parbury, 2005). Apart from the
time Aboriginal workers conducted a strike in Darwin in 1950 and were
supported by the North Australian Workers Union (NAWU), this was the only
time that Aboriginal people had been politically supported by non-Aboriginal

people in this way (Foley, 2005b).
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Charles Perkins and his “freedom riders” confronted severe racism in many
towns (Parbury, 2005). The resulting media coverage contributed to the record
90.77% ‘yes’ vote in the 1967 referendum (Dawkins, 2004; Fletcher, 1989;
Korff). Charles Perkins placed great value on education and was one of the first
Aboriginal people to attend university. It was while at university that he
developed the idea of the Freedom Ride. It was the influence and charisma of
Aboriginal people like Charles that opened the doors of schools to both

students and Aboriginal staff such as AEWs (Janet Mooney, 2000).

Fourth was the 1967 referendum itself (Australia). It was a watershed in
Aboriginal and non-Aboriginal relations and signalled to the world that Australia
had accepted its human rights obligations to its Aboriginal peoples. This event
triggered the constitutional requirement for all States to hand over the
responsibility for Aboriginal Affairs to the Commonwealth Government (Attwood
& Marcus, 2007). It finally gave all Australians a chance to see the big picture
on the treatment of Aboriginal people rather than the rosy ones often painted
by State governments and their media allies (Miley, 2006; Mills, 2010; Plater,

1985).

History, philosophy and rationale of the introduction of AEWs to NSW public
schools post-1967

The first two AEWs were employed in 1974 under a pilot scheme at Walhallow School and
at Weilmoringle School. It was hoped that the project and its training course would
increase teachers’ understanding of Aboriginal children’s kinship ties and value systems. It
was also hoped that it would increase student motivation and create additional vocational

opportunities for “responsible” Aborigines (Fletcher, 1989) .
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The pilot scheme was funded by the Commonwealth and was so successful that in 1975
over twenty AEWs were appointed to NSW public schools. This was followed in 1976 by
sixty-seven AEWSs being appointed; sixty were appointed to public schools and seven to
non-Government schools. A condition of employment was completion of a twelve-month
AEW training course run by the University of Sydney, with three months having to be on

campus (Fletcher, 1989).

Subsequently, the NSW Teachers Federation requested the number be raised to one
hundred so that any school with more than twenty Aboriginal enrolments could employ an
AEW. The NSW Government and the Commonwealth Government disagreed over who
should fund the employment of AEWs (Fletcher, 1989). The Commonwealth’s view was
that they were a short-term funder and if an initiative proved successful state and territory
governments should then take funding responsibility (Fletcher, 1989). This view is still held

by the Commonwealth regarding the funding of some Aboriginal programs (Watson, 2003).

The next recommendation to employ AEWSs in more schools’ came from the 1980 Select
Committee of the Legislative Assembly upon Aborigines. The Committee recommended
that the number of AEWSs be increased and for them to be used more constructively in

schools (Fletcher, 1989).

From that point the greatest growth of AEWs came about with the advent of targeted
Aboriginal education funding being provided to education systems and providers to
improve Aboriginal education outcomes. Targeted Aboriginal funding plays a huge role in

the employment of AEWSs; the reality is that from the inception of AEWs in 1974 to the
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present day it is unlikely that AEWs would exist without it (Education Queensland, 2002;
Strevens, 2010). In NSW Catholic schools, 70% to 80% of targeted Aboriginal funding is
used for the salaries and on-costs of AEWs (Department of Education Science and
Training & Department of Education Employment and Work Relations, 2004; Frank
Pearce, 1999-2008). The NSW Department of Education and Training (DET) have a much
larger AEW staff as well as nine times more Aboriginal students. This would lead logically
to the conclusion that the salaries and on-costs of its AEWs would at least proportionally
match NSW Catholic schools. “The bulk of IESIP funds are spent on wages and salaries”

(Education Queensland, 2002).

Prior to 1990 there were at least eight funding programs that supported Aboriginal
education (Department of Education Science and Training, 2003). The weakness of these
programs was that they were submission-based; it became quickly obvious that the best-
written submission not necessarily the best program was usually successful. In 1990 the
Commonwealth passed the Indigenous Education (Supplementary Assistance) Act 1989
(Australian Government, 2009c) which supported the Aboriginal Education Policy (AEP)
(Cadzow, 2010) through an Aboriginal Education Strategic Initiatives Program (AESIP)

(Department of Education Science and Training, 2001).

The Act determined and defined four objectives:

Increasing Aboriginal involvement in educational decisions

Equal access to education by Aboriginals

Equity of participation by Aboriginals in education

Equitable and appropriate education outcomes for Aboriginals.
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The Act’'s major weakness was that it did not support Aboriginal employment in any form in
schools (Australian Government, 2009c). Aboriginal employment as a target wasn't
included in financial agreements with all education systems until the advent of the
Indigenous Education Strategic Initiatives Program (IESIP) in 2001 (Department of

Education Science and Training, 2001).

The Aboriginal Education Strategic Initiatives Program (AESIP) and the Aboriginal
Education Direct Assistance Program (AEDAP) were launched in 1990 (Department of
Education Science and Training, 2001). These two programs did not have as a funding
requirement that Aboriginal people be employed as AEWSs or in any other school position.
Education systems and schools were not challenged to focus on giving Aboriginal people
employment opportunities. In 1997 these two initial programs were replaced by the
Indigenous Education Strategic Initiatives Program (IESIP) and the Indigenous Education
Direct Assistance Program (IEDA) (Employment and Work Relations Department of
Education, 2001). As part of the new triennial funding agreements the following clause was
inserted and targets required on the employment of Aboriginal people. “Increase
Indigenous employment in education and training” (Department of Education Science and

Training, 2003, p. 5).

In NSW public schools, AEW employment peaked in about 2005 and the number
employed has been “unofficially” frozen, and continues to be frozen since that time (ABC

South East, 2010; Strevens, 2010).

The next section clarifies some of the confusion and ambiguities around the roles of

AEWS.
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Why the role of AEWs is still a mystery to some school staff and

sometimes themselves

Since 1967 Aboriginal people working in Australian schools in roles similar to
classroom assistants and teacher assistants have had different titles in
different states. These titles may also vary across the different education
systems in the same state. There is little consistency in either their official role
descriptions and even less consistency in the many unofficial tasks they carry

out in the course of their work (see appendices 1A-1G and 2A-21).

Various titles of AEWs across Australian schools post-1967 (appendices A and B).

Table 1
State or Territory System Job Title
ACT Public Schools Aboriginal Home Liaison Officer (AHLO)
ACT Catholic Schools Indigenous Assistant (1A )
Northern Territory Public Schools Aboriginal and Islander Education Worker
(AIEO)
Northern Territory Catholic Schools Urban Schools Indigenous Education
Workers (IEW)
Remote Schools Teacher Assistant (TA)
NSW Public Schools Aboriginal Education Officer (AEO)
NSW Catholic Schools Aboriginal Education Worker (AEW)
Queensland Public Schools Community Education Counsellor (CEC)
Queensland Catholic Schools Indigenous Teacher Assistant (ITA)
South Australia Public Schools Aboriginal Education Worker (AEW)
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South Australia Catholic Schools Indigenous Education Officer (IEO)

Tasmania Public Schools Aboriginal Education Worker (AEW)

Tasmania Catholic Schools Teacher Assistant (ATA)

Victoria Public Schools Koori Educator (KE)

Victoria Catholic Schools Koori Education Worker (KEW)

Western Australia Public Schools Aboriginal & Islander Education Officer
(AIEO)

Western Australia Catholic Schools Aboriginal Teaching Assistant (ATA)

Roles of AEWs in NSW public schools post-1967

In 1972 the first NSW university-trained teachers’ aides assisted students with language
and teaching approaches in the classroom and were educational role models (Janet
Mooney, 2008). Aside from this ground-breaking course, the only NSW Department of
Education and Training (DET) AEW equivalent role descriptions currently available are for
1996, 2009 and 2010 (see appendices 1A to 1D). The Tasmania Department of Education,
Northern Territory Department of Education and Training and Western Australia
Department of Education also have similar AEW role descriptions (see appendices 1E, 1F

and 1G).

The 2009 NSW DET AEW role description falls under four main categories: student
support; community support; teacher support; and, other duties (see appendix 1B). The
revised 2010 DET AEW role description has four broad categories: working with teachers;
working as part of a school team to support students; liaising with the principal and staff;
and, other duties (see appendix 1C). The glaring difference between the two is the
omission of community support. Given the current Federal Government's focus on

programs to promote Aboriginal community engagement, leaving out the community
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support part of the AEW role would appear to be counterproductive (Department of

Education Employment and Work Relations, 2010).

Interestingly, the 1996 NSW DET AEW role descriptions bear some similarities to the old
“clean, clad and courteous” policies of earlier governments (see appendix 1A) (Fletcher,
1989). Under its pastoral care section in 1996, the AEW was responsible for the behaviour
and hygiene of Aboriginal students (see Appendix 1A). Subsequently, in the NSW
Department of Education and Training 2009 and 2010 AEW role descriptions, AEWS no
longer have pastoral care responsibilities for Aboriginal students (see appendices 1B and
1C). This is also an interesting approach as, since AEWs were first employed in schools
their main roles have been about Aboriginal student wellbeing and creating an

environment for Aboriginal students conducive to learning.

Some issues facing AEWSs in today’s public schools
The issues facing AEWSs in today’s public schools can be classified into three basic areas:

(1) Government and bureaucracies; (2) school-level issues (3) their community.

Government and bureaucracies

The levels of funding, both state and federal, that are allocated to schools determine their
staffing levels and the quality of programs they are able to maintain. The growing
pressures on schools to be community hubs and provide more and more services severely
stretch them. They are then forced to prioritise and sadly, even though Aboriginal
education is supposed to be a top priority, it often ends up well down the list (Frank

Pearce, 2010).
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The new Federal Labor Government in 2008 eliminated the targeted status of the
Aboriginal funding that was used to employ most AEWSs in all systems (see appendix 26).
Previously, under the IESIP program it was a requirement to spend a minimum of twenty-
five per-cent of the funding on Aboriginal employment and training (Queensland
Government, 2002). In reality the funding expended across most education systems on
Aboriginal employment and training was between sixty-five and seventy-five per-cent

(Frank Pearce, 2010).

Aboriginal funding now comes under the Schools Assistance Act 2008 (Australian
Government, 2008). Under the policies of the current Federal Government it is now added
to the overall recurrent funding that schools receive for all programs. The Aboriginal
component of overall federal school funding is calculated using an Aboriginal student per-

capita rate (O'Connor, 2010). The 2009 rates were:

Primary non-remote $1,600 per student

Primary remote $3,850 per student

Secondary non-remote  $2,250 per student

Secondary remote $4,400 per student

This funding is then mainstreamed into the system’s overall General Recurrent Grants
funding with the understanding that it will be used in good faith for the benefit of Aboriginal
students in closing the gap in educational outcomes and Year 12 attainments (Australian

Education Union, 2002).

Another issue in the area of Aboriginal education funding is the NSW Government

experiencing financial difficulties as is well-publicised; this may explain the lack of security

97



of AEW and teacher’s aide positions. The following illustrates why AEWSs feel insecure in

their jobs:

Some teacher’s aides in NSW schools have been working in the job for up to
15-20 years but are still employed as temporary workers. The NSW DET has
told teacher’'s aides-learning support officers (LSOs) it cannot make their
position permanent because the funding for their position comes from the
Commonwealth. However the Public Service Association claims some LSO
positions have been running for up to 20 years, with no question the funding will
continue, so there is no reason to keep most positions as temporary positions.
Of course the NSW DET has been taking advantage of the goodwill of teacher’s
aides for decades. Many are mothers who want part-time work while their
children are at school, so they are soft targets. At the end of each year they
have no guarantee their job will continue, but they are asked back, year after
year. It is demoralising to have such experience and connection with a school

so easily dismissed and so terribly undervalued (Parker, 2009, p. 1).

Funding for AEWs comes from the same source, so it is only logical that their positions

would be just as uncertain (Frank Pearce, 2010).

School-level racism

Just some of the issues facing AEWSs in schools today are racism, cultural isolation, lack of
staff cultural awareness, role confusion, low expectations, and repercussions of Aboriginal

funding.
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Firebrace maintains that racism is still a big issue for Aboriginal people. In 2007,
she suffered 44 counts of racial violence while teaching at a private secondary
school in eastern Victoria. Some senior teachers encouraged racial hatred
among students to pressure Firebrace out of her job. She was nicknamed the
“Black Gorilla” and had her car spattered with blood. Firebrace finally quit after a

student tried to stab her with a pair of scissors (Said, 2010, p. 1).

Racism is still alive and well in many schools and is a big issue for AEWSs, both in a
personal sense and on behalf of the Aboriginal students in their care (see appendix 5A).
This can be confirmed by sitting in any school staff room listening to casual conversations
when staff are relaxed and with their guards down. While in this modern era we are all
inundated with racism policies, particularly in schools; policy however in a lot of cases
does not translate to attitudinal and behavioural change. Schools are a reflection of
society, and any form of media on any given day will confirm racism is alive and well in
both. Racist school staff are of particular concern as they are the ones educating and

influencing the citizens of tomorrow (see appendix 5A).

Cultural isolation

Cultural isolation is an issue for AEWs because in the main they are cultural islands within
their schools. Except in a small number of cases, they are the only Aboriginal adult in their
school, which can make it a very lonely place (MacGill, 2008). Those AEWs working in
rural and remote areas suffer this cultural isolation to a greater extent because they are
often many miles from a school with another AEW or Aboriginal staff member. This cultural
isolation can have a big impact on AEW wellbeing, which in turn can impact on their

Aboriginal students. Aboriginal life revolves around family, extended family and
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relationships in a very personal physical and spiritual sense. They have telephones and
email, but Aboriginal people on the whole need the physical and spiritual presence of

another Aboriginal person to achieve a degree of cultural comfort.

Lack of staff cultural awareness in relation to AEWs’ cultural obligations, particularly in
relation to Sorry Business (funerals), is a big issue (Australian Academy of Medicine and
Surgery, 2010; Australian National University, 2010). Unlike non-Aboriginal Australians,
leaving aside a few Islander and other ethnic groups, Aboriginal people are close in a very
personal way to the members of their extended family. When one of their extended family
passes away, in most cases they “need” to attend the funeral. As a lot of AEWS, in
particular those in metropolitan schools have their home communities in rural and remote
areas, they will need to travel home, and that takes time. Sometimes this can take a week,
as there is also the mourning process to take into account. Travel costs also play a big
factor in how long a cultural obligation may take, as often Aboriginal people have to drive
or go by bus because they can’t afford an airfare. School staff very seldom understand any
of this; | personally have had the comment made to me on a number of occasions “if one
of my distant family dies | only take the day of the funeral off; how come Aboriginal people

are often off work for so long?”

School staff, in particular teachers, for whatever reason often have low expectations of

AEWSs and Aboriginal staff in general (MacGill, 2008).

Evelyn Crawford had worked for two years as an unpaid “reading mum” at the
local school at Brewarrina, before taking an aide’s position in 1977. She tells

how “... white teachers had assumed that the teacher’'s aides were there to
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wash the cups and tea-towels, and if the teacher or kids made a mess it was

the Aboriginal person’s job to clean it up” (Evelyn Crawford, 1993, P. 278).

This sort of thing is still happening in schools today, for example setting-up classrooms,
photo copying, bus driving, and using private vehicle to transport students. The low
expectations of other school staff and confusion over their role description versus what

they are required to do is a concern for a lot of AEWs (Flanders, 2004).

Aboriginal funding in any form is subject to more accountability than any other government
program at both state and federal levels; this can have a negative impact at school level.
As schools get caught up in more and more paperwork in relation to Aboriginal funding
and programs it doesn’t make Aboriginal workers the most popular people in the school

and certainly doesn’t help in maintaining good relationships.

Application processes for accessing Parent School Partnership Initiative (PSPI)
funding are difficult and onerous; it has made the funding inaccessible for many
schools and has further contributed to the deterioration of positive relationships

between Indigenous parents and schools (Moyle, 2005, p. 4).

Each year over my ten years with CEC, NSW | have had to request more and more
detailed and complex data from schools. This on occasions has led to heated discussions

with school staff when requesting even more data (Frank Pearce, 1999-2008) .

Community level

In most cases AEWs work in the communities in which they reside; this can have both

positive and negative impacts. On the positive side they generally know most of the local
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community and have established relationships. In some cases their extended family are
also part of the community. This can assist the school greatly in the early identification of
issues that may arise for Aboriginal students. This gives the school a chance to address
these issues at an early stage before they become major issues. A good relationship
between the AEW and the local community also helps the school to engage in a positive
way with their Aboriginal community for the benefit of all stakeholders (Board of Studies

NSW, 2001, 2008).

On the negative side if the relationship between the AEW and the community sours it can
be extremely traumatic for the AEW as well as school staff who may receive a backlash
from the community. It can also have a very negative impact on the students especially if
they are related to the AEW. When this occurs | am often enlisted to resolve the issues
because in my position | have always been, and been seen as neutral. In the majority of
cases | have been successful, but some issues particularly if they are very long term

issues may never be resolved.

Background to the context and governance of NSW Catholic schools

When discussing anything within the arena of Catholic education, including AEWSs, the
religious context must always be taken into account as it has a great bearing on everything
that happens at every level in Catholic schools; it is what the ethos of Catholic education is
about. It also plays a huge role in the day-to-day operation of Catholic schools and the
employment of AEWs. When discussing Catholic education and in particular, NSW
Catholic education, as well as the religious aspects the other factor that needs to be
understood is the complex management structures that dictate the day-to-day operation of

NSW Catholic schools (Brown, 2011).
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Firstly, at the State level there is the NSW Council of Bishops, which is responsible for all
things Catholic in NSW including Catholic schools. Secondly, there is the NSW Catholic
Education Commission (NSW CEC) established by the NSW Bishops in 1974 and
responsible to them for all educational issues. It should be noted that the commission has
no role or authority in the day-to-day operation of NSW Catholic schools; that role is
decentralised to diocesan education offices or individual schools (Catholic Education

Commission NSW, 2008).

Those two bodies have overall control of the big picture in relation to all things related to
education in NSW Catholic schools. However, the authority and responsibility for the day-
to-day running of Catholic systemic schools lies with the Bishops of the eleven Catholic
Dioceses and the eleven Diocesan Education Directors. At a local level the parish priest

may also choose to be involved (Gilchrist, 2000).

Each Bishop has overall responsibility for all things Catholic within his Archdiocese or
Diocese and the Director of Education’s sole responsibility is for the schools within the

Archdiocese or Diocese (Catholic Education Commission of NSW, 2010).

As if all the complexities of the governance of Catholic schools already stated is not
enough, the NSW Catholic System has forty-six Congregational schools belonging to
various religious congregations or orders (e.g. Marist Brothers, Sisters of the Good
Samaritan, Christian Brothers) which, although falling under the umbrella of NSW Catholic

schools are independent in their governance and operation (B. Kerr, 2009).
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As stated previously, the single greatest influence on NSW Catholic schools (and | would
say nationally) is the Catholic religious context, and this is where the history of AEWS in
NSW Catholic schools began. The catalyst was the 1986 visit of Pope John Paul Il to
Australia and his speech in Alice Springs to the Aboriginal and Torres Strait Islander

people of Australia.

History, philosophy and rationale of AEWs in the NSW Catholic education system

There were two main factors that led to the introduction of AEWs to NSW Catholic schools,
and | believe to Catholic schools nationally. Firstly and most importantly, was the influence
of Pope John Paul Il. The Address of John Paul Il to Aboriginal and Torres Strait Islander
peoples at Blatherskite Park in 1986 had a profound effect on all Australians, and in
particular those of the Catholic faith. His message of the vital need for reconciliation

became a major political theme of the 1990’s (O'Sullivan, 2006).

Excerpts from the address of John Paul Il to the Aborigines and Torres Strait

Islanders in "Blatherskite Park"

Alice Springs (Australia), 29" November 1986

Dear Brothers and Sisters, it is a great joy for me to be here today in Alice
Springs and to meet so many of you, the Aborigines and Torres Strait Islanders
of Australia. | want to tell you right away how much the Church esteems and
loves you, and how much she wishes to assist you in your spiritual and material

needs.
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As you listen to the Gospel of our Lord Jesus Christ, seek out the best things of
your traditional ways. If you do, you will come to realize more and more your
great human and Christian dignity. Let your minds and hearts be strengthened
to begin a new life now. Past hurts cannot be healed by violence, nor are
present injustices removed by resentment. Your Christian faith calls you to
become the best kind of Aboriginal people you can be. This is possible only if
reconciliation and forgiveness are part of your lives. Only then will you find
happiness. Only then will you make your best contribution to all your brothers
and sisters in this great nation. You are part of Australia and Australia is part of
you. And the Church herself in Australia will not be fully the Church that Jesus
wants her to be until you have made your contribution to her life and until that
contribution has been joyfully received by others (Australian Catholic Bishops,

2006, pp. 1,4).

This was the call to “real “ action on behalf of Aboriginal and Torres Strait Islander people
that the Catholic Church so badly needed after so many years of looking the other way at
their ill-treatment and being inadvertent contributors to it through supporting many racist
government policies. Pope John Paul Il, as the head of the Roman Catholic Church, told
all Catholics, regardless of rank or position in life to “walk the talk “of reconciliation rather

than continuing to pay it lip service (Mundine, 2005a, p. 1).

Prior to the visit of Pope John Paul Il to Australia in 1986, NSW Catholic schools gave little
if any focus to the particular needs of Aboriginal students, so it is obvious there was little
need for Aboriginal staff to address those needs in a culturally appropriate way. From the

earliest records available, the only mention of Aboriginal enrolments in NSW Catholic
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schools, from 1973 to 1988, is a sole NSW CEC handwritten record stating that in 1973
there were 143 Aborigines and 68,808 others enrolled in NSW Catholic Schools (Andrew

Forbes, 2010).

The second greatest influence on the introduction of AEWs to NSW Catholic schools was
the advent of AESIP funding specifically targeted at improving the educational outcomes of
Aboriginal students (Department of Education Science and Training, 2003; Smith, 2005;
Vander Heide, 2010). In schools today, lack of funding is an ongoing concern, particularly
in relation to staffing, which takes up in most cases between 70% and 80% of a school’s
budget. Contrary to the picture painted ever more frequently by all sections of the media,
all Catholic schools are not awash with money. In fact Catholic systemic schools, when
taking into account both State and Federal funding to schools, get less per student than
public schools (Canavan, 2008; Council of Catholic School Parents, 2009; White, 2009).
On a personal note, when working in the public sector before taking up my current tenure
with Catholic schools in 1999, | also believed that all Catholic schools had loads of money.
After ten years of watching and participating in the struggle of Catholic Systemic schools,
which are the vast majority, to even maintain their current educational services to their

students and communities | can truthfully state this is definitely not the case.

Roles of AEWs in NSW Catholic schools post-1967

All eleven NSW Catholic Dioceses are autonomous employers and have differing AEW
role descriptions (see appendices 2A to 2I). This is good in some ways and problematic in

others.
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On the positive side it allows them to better adapt AEW roles to more localised conditions.
This is unlike NSW public schools that have standardised AEW roles across all of NSW
regardless of local needs. Catholic principals also have more authority in developing the

role of the AEW at the school level.

On the negative side, because there are so many job descriptions, it is very hard to mount
an industrial case for better working conditions and remuneration (see appendices 1A to
1G and 2A to 2l). It can also lead to a lot of role confusion for AEWs who move to another

diocese or school.

Across the eleven dioceses there are also forty-six non-systemic Catholic schools, known
as Congregational schools, who are also individual employers in their own right (B. Kerr,
2009). Those that employ AEWSs also have their own AEW role descriptions. In the main it
is the Congregational Boarding schools that employ AEWSs. The roles of AEWs in these
schools is extremely complex and demanding as they are usually responsible for the usual
day-to-day needs of Aboriginal students, as well as most of the needs of Aboriginal
students in the boarding area. In a lot of cases they are also responsible for engaging with

Aboriginal parents in often distant communities (see appendices 2E, 2G and 2I).

The roles of AEWs across the eleven dioceses and forty-six congregational Catholic
schools are many and varied, but in general involve things like student support, teacher

support and community support. In these roles they are required to do things such as:

e Liaise with Aboriginal parents and the local Aboriginal community.

e Assist parents with enrolment enquiries, school fees.
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e Assist teachers with Aboriginal students in class, either individually or in small

groups.

¢ In some cases monitor Aboriginal student attendance and behaviour.

e Assist teachers with matters in the development of programs for Aboriginal and

non-Aboriginal students with particular emphasis on Aboriginal education.

e Be a key figure in the pastoral care of students, particularly Aboriginal students.

e Assist teaching staff in developing and implementing a curriculum that is

appropriate for the Aboriginal students of the school.

e Assisting Aboriginal students and parents in the transition from primary to high

school.

(see appendices 2A-2I).

In the essential areas of literacy and numeracy they may be required to:

e Assist students by doing group work in maths and English.

e Assist students individually who need to develop maths and reading skills

e Work in classrooms and assist students by modifying reading/writing tasks.

e Encourage students to gain self-confidence to attempt tasks.

e Ensure students know that AEWSs are there to support them.

e Answer student questions, queries or uncertainties in a sensitive and calm manner.

e Gain the trust of students in order to assist them with spelling/punctuation, essay

writing/maths/identification of formulas, etc.
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e Encourage students to read books that are of interest to them, which will encourage
students to read independently with more confidence and read a wider variety of

books.

(see appendix 18A).

Issues facing AEWs in NSW Catholic schools today

AEWs in Catholic schools have all the same issues that come under the same broad
headings of: (1) Government and bureaucracies; (2) school-related issues (3) their
community, as those highlighted earlier under the heading “Issues facing AEWs in today’s
public schools”. But as if that is not enough, there are some issues around the religious

context of their roles.

Government and bureaucracies

As mentioned previously under the same heading for public schools, the abolition of
targeted funding by the Department of Education, Employment and Work Relations had a
big impact. The Catholic Education Commission NSW Aboriginal Advisory Committee has
managed to avoid this impact at least until 2012. The committee put together a paper
outlining the significant improvement in Aboriginal outcomes since the inception of
targeted funding. This recommendation was approved by the Catholic Education
Commission NSW at its June 2009 meeting (S. B. Kerr, 2009). NSW Catholic schools are
the only education system in NSW and possibly nationally to keep by choice their Federal

Aboriginal Education funding targeted.
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Constantly changing government directions, priorities and guidelines can also cause
AEWs a lot of stress as they struggle to adapt to the frequent changes that often add to an

already onerous workload. Some examples are:

Abolition of Aboriginal Student Support and Parent Awareness (ASSPA) (Commonwealth

of Australia, 2006).

“A survey of government schools conducted by the Australian Education Union
(AEU) has shown that the Federal Government's changes to indigenous
education funding have had a severe impact on the participation of indigenous
parents in school activities and has led to a reduction in both programs and
support offered to indigenous students in schools across Australia (Doyle,

2005).

School level

At school level, AEWs in Catholic schools face exactly the same issues as their public
school counterparts: racism; cultural isolation; lack of staff cultural awareness; role

confusion; low expectations; and repercussions of Aboriginal funding.

Racism is also alive and well in some Catholic schools, as evidenced by the following

statements from a diocesan Aboriginal Education Advisor.
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The one that sticks in my mind is: "Why do we have to keep doing this
Aborigines stuff? You lost the war. Why can't you just get over it? (NSW

Catholic Diocesan Aboriginal Education Advisor, 2010)"

There is always the one about kids. "We have 8 Aborigine students but with 3
you don't really know. One even has red hair and freckles" (NSW Catholic

Diocesan Aboriginal Education Advisor, 2010).

AEWSs in NSW Catholic schools suffer a great deal more from cultural isolation than their

public school counterparts. There are three main reasons for this:

First, there are the complexities of the governance and management system of NSW
Catholic schools, as explained previously. Whereas NSW public schools have one
governance and management system, NSW Catholic schools have 11 dioceses and 46

Congregational schools, all that are completely autonomous (Brown, 2011).

Second, the public system has more schools and more AEWs and other Aboriginal staff in
more places to allow for networking. In 2009, NSW DET had 2,200 schools compared to
580 Catholic schools. In fact in its largest Catholic Diocese, Wilcannia-Forbes, it does not
have a high school. There is a public school in virtually every town, whereas with the
Catholic system, because of the way they are funded, schools are able to operate only in
areas where they are financially viable (Canavan, 2008; Council of Catholic School

Parents, 2009; White, 2009).
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Third, the distance between Catholic schools, especially in rural and remote areas, does

not allow for regular networking with their peers.

In order to help address the issue of isolation since 2004 the NSW CEC has run four

highly-successful biannual AEW conferences (O'Keefe, 2008).

All AEWSs, as well as coping on a daily basis with their own cultural isolation, are also on a
daily basis assisting their Aboriginal students with the same issue. The sheer size of the
Aboriginal student’s cultural isolation in large school populations is clearly evident from the

following table:

NSW Catholic schools (Andrew Forbes, 2011)

Table 3
All Student Aboriginal Student Aboriginal Student %
Year
Enrolments Enrolments of School Population
1991 216,617 1,078 0.49%
1992 217,058 1,152 0.53%
1993 216,779 1,285 0.59%
1994 216,149 1,355 0.62%
1995 217,629 1,508 0.69%
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1996 218,663 1,684 0.77%
1997 220,607 1,860 0.84%
1998 223,310 2012 0.90%
1999 226,352 2143 0.94%
2000 229,502 2391 1.04%
2001 233,284 2549 1.09%
2002 235,538 2718 1.15%
2003 236,577 2851 1.20%
2004 238,135 3041 1.27%
2005 239,222 3328 1.39%
2006 239,364 3577 1.49%
2007 239,274 3893 1.62%
2008 238,680 4,180 1.75%

As mentioned at the beginning of this section on issues for AEWSs in Catholic schools there

are also some issues around the religious context.

Firstly, there is the employment interview for their position, which can contain questions of
a religious nature. The classic question is “tell me what you know about the Catholic
ethos”? This is when a lot of applicants for the job coming from outside of Catholic

education really struggle to put their version into words.
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Secondly, even in this day and age having children with a partner rather than a husband is
not well accepted in some schools. This can in some cases “unofficially” influence whether

they are considered “suitable” for employment.

Thirdly, in the religious context of some Catholic schools there is still not a complete

understanding and acceptance of Aboriginal spirituality in its own right.

Community level

At a community level AEWs working in Catholic schools suffer from exactly the same
issues as their public school counterparts. They also have two additional community

issues to contend with.

Firstly, as with the wider community, in Aboriginal communities there is the public schools
versus Catholic schools debate which can be read or seen regularly in the media. For
example, which system are the best educators or get the most government funding

(Farrelly, 2001; McMullen, 2007).

Secondly, in some Aboriginal communities, particularly those that were formerly missions,
there is still some ill feeling towards schools that belong to religious orders. In my role as a
State Aboriginal Education Coordinator for Catholic schools, | have had said to me on a
many occasions that Catholic schools shouldn’'t charge Aboriginal students fees, as

recompense for past wrongs. Due to the ethos of Catholic schools that one should not
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seek recognition for one’s good deeds, it is not widely known that Catholic schools provide

a large amount of no-fee or fee arrangements for disadvantaged students.

Both of these issues can cause angst for AEWs working in Catholic schools and living in

that community, as they are seen as employees of the Catholic school.

Another very important community issue impacting on an AEW'’s ability to get the best
outcomes both educationally and socially for their students became apparent during the

course of this research.

For AEWs who are “not locals” there can be a whole set of problems (see appendix 3A). If
a local applied for the AEW position and was beaten for the position by a non-local, there
can be a lot of local hostility. It doesn’t matter whether the non-local is better qualified. This
can be especially so in communities with few employment opportunities for Aboriginal
people. | have experienced this on many occasions when | have been a member of the
interview panel for the job. In my position as State Coordinator of Aboriginal Education for
NSW CEC | often have non-local AEWs from all systems ringing for advice on this issue.
(see appendix 3A). When trying to find referencing material on this particular issue as an
Aboriginal person | was not surprised when | was unable to find any. It is a very sensitive
cultural issue, so not spoken about openly, that | am aware of. A lot of it is based on

interpersonal relationships and kinship lines.

At times there are some negative aspects for AEWs working in the community in which

they live. The AEW’s family and another family may have long-standing issues with each
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other (Price, 1999). This can have a negative impact on student relationships, with both
the AEW and the children of the family with whom they have community issues (Price,
1999). Colin Baker, a long-time educationalist was asked to run one of the new boarding
schools in the Northern Territory and had many problems over this issue. Two different
tribal groups were put together in this boarding school and this caused mayhem. It even
got to the stage of physical violence between the two opposing groups (Baker, 2009).
Colin in the end had to only have one group at a time in the school, which greatly impacted
on educational outcomes. In the interests of research on this issue in August | am
spending a few days in a remote school where Colin is now the principal, and the

problems are even more complex.

In some communities the AEW also has to contend with the tall poppy syndrome (now
called lateral violence)(Kim Hill, 2008) Sometimes because of the position they hold where
they have to please two masters, the school and the community, they are in an unwinnable
position. If they side with the school, especially on a discipline issue, the community will
view them as just another school authority figure and give them a hard time. If they side
with the community the school will also give them a hard time because they are school

staff, and as such are supposed to act like “everybody else” (MacGill, 2008).

Because the issues for local and non-Local AEWs can impact heavily on an AEW’s ability
to get the best outcome for Aboriginal students, it is essential they be discussed. If that
conversation does not begin, this issue will remain unresolved for many more years. To
begin this conversation | sent out a wide-ranging email seeking input on these issues from
many Aboriginal education stakeholders. There is some discussion on this issue in the

results chapter of this thesis (see appendix 3A).
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AEWSs working in NSW Catholic Boarding schools in general have the same issues to
contend with as AEWSs working in Catholic Systemic schools. However as highlighted in

chapter 2, they also have some that are unique to the boarding situation.

Aboriginal students in boarding schools

This section looks at the wellbeing of Aboriginal students enrolled in Catholic boarding
schools. There are two major reasons that this section is being looked at separately to

Aboriginal students in Catholic systemic schools.

Firstly, the boarding school option would appear to be the government’s latest flagship to
hang its hat on in improving Aboriginal education outcomes. The government is spending a
large amount of funding in chasing some badly-needed success, particularly in the area of
Year 12 completion (A. Government, 2011a). This is the option that is being championed by

people like Noel Pearson (Hagan, 2004).

With the support of governments and a number of scholarship funds, Aboriginal
enrolments in boarding schools are rapidly growing (Penfold, 2011; W Stanley, 2011).
They are currently the flavour of the month of both government and educationalists,
including Aboriginal educationalists, so it is extremely important that they are included in
this thesis (Rintoul 2008; Waverley Stanley, 2011b).

There are a lot of incentives being offered to these schools to encourage them to enrol

more Aboriginal students, such as:

e Up to $19,290 in special allowances plus scholarship funding makes these

enrolments, in a lot of cases, cost-neutral (Centre, 2010a).
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e The scholarship funds also contribute to uniforms, text books, etc. (Penfold, 2011;
W Stanley, 2011).

e The Federal Government, under its Building the Education Revolution (BER)
program has supplied a lot of funding to these schools for improvements to, or

building of, new infrastructure (Centre, 2010b).

The following is an excerpt from a personal email from the Ex Principal of a large boarding

school, who is considered an expert in this area (Name witheld for privacy reasons, 2007).

Most boarding students will qualify for necessitous circumstances,. Because home
circumstances are not conducive to study for the whole year. The minimum and maximum
levels are determined by parental incomes:.

Tuition:

Minimum $6396
Maximum $7536
Boarding:

(under 16 years old) $7657
(over 16 years old) $11,754.60
TOTALS

(under 16) min. $14,053
(under 16) max $15,193
(over 16) min $18,150.60
(over 16) max $19,290.60

While these are commendable initiatives, an outlay of this size for a very small number of
students begs the question of what additional funding is being outlaid to improve the
outcomes of the vast majority of Aboriginal students in secondary mainstream schools

(Rigney, 2011).

Secondly, this section looks at the unique issues and barriers faced by both students and

AEWSs who work in NSW Catholic boarding schools (K Hill, 2008; McCoy, 2011).
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For ten years as a State Coordinator of Aboriginal Education | have worked on a regular
basis with most NSW Catholic boarding schools. | support the student, the AEW and the
school. When requested | also sit on interview panels for their AEWs and speak with
Aboriginal students and staff when requested on various issues. | do this, although it is not

part of my role, for the benefit of both students and AEWSs.

In working closely with all the stakeholders of boarding school Aboriginal education, | have

come to the firm conclusion that the boarding area itself is the area of greatest concern.

Boarding school AEWs and their Aboriginal students

The wellbeing of Aboriginal students and AEWSs in general was discussed previously,
along with the barriers they face. However, for a number of reasons it is important to
have a separate discussion about the wellbeing of Aboriginal students, AEWs and
parent caregivers of Aboriginal students attending boarding schools. Research
indicates that there are specific issues for these three groups (K Hill, 2008; Mcrea,

2000).

The reasons are:

e The numbers of Aboriginal students enrolled in boarding schools is gradually

increasing.

e The parent/caregivers of Aboriginal students attending boarding schools are in

general a long distance from their children

The issues are:
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e As well as having to overcome the barriers previously mentioned there are
additional wellbeing barriers to be overcome by students and AEWS in boarding
schools.

e Students in boarding schools in the main are from rural and remote areas so they
suffer a lot of cultural isolation as well as kinship isolation.

e AEWSs in these schools suffer a great deal more cultural isolation than those
working in systemic day schools, as they are generally the only Aboriginal person
on a large staff.

e These schools, because of their autonomy, are very insular.

e Because a great deal of government focus and funding is being put into boarding

schools, the political pressures are even higher (Penfold, 2011; W Stanley, 2011).

They suffer from homesickness, missing the strong social connections they
enjoy within their communities. As well, they find linguistic and cultural
differences difficult to manage. Apart from homesickness and loneliness, some
Aboriginal students have significant learning gaps requiring specific intervention
strategies. Many have difficulties with English stemming from their first
language being an Aboriginal dialect or a lack of familiarity with Standard

Australian English” (Kim Hill, 2008).

Issues in the boarding area

Aboriginal students, and | imagine all boarding-school students, are in general more
emotionally vulnerable after class hours in their boarding area. This is particularly so for
Aboriginal students, coming as they do from very close-knit extended families. In most

Catholic boarding schools Aboriginal students are a very small minority (Kim Hill, 2008).
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All students, including Aboriginal ones are under the control of a boarding master/mistress
and staff. To my knowledge there is no official training for boarding staff, and they also do
not network with each other. This means these roles are very ad hoc, so not necessarily
highly effective. The majority of boarding masters | have dealt with are outstanding people.
However, there is a small minority who would appear to be culturally unaware and enjoy
their position of authority a little more than necessary (Hiat, 2011). | felt so strongly on this
issue | made a submission to DEEWR to run a Boarding School Workshop (see
appendices 8A and 8B). | was greatly disappointed that DEEWR, which is funding
Aboriginal Boarding Scholarships to the tune of millions of dollars, could not see value in

my proposal (Penfold, 2011; Waverley Stanley, 2011b).

A familiar issue
The following is a recent example of the lack of cultural understanding, as well as lack of
duty of care, of a particular boarding school and scholarship fund. This issue impacted

greatly on both student and parent.

A single Aboriginal parent (female) from a rural area had a city boarding school ring her to
say her newly-enrolled daughter had a problem. They also told her she must come down
that day to resolve the problem. This mother is a single parent on a low income with two
smaller children with Attention Deficit Hyperactivity Disorder (ADHD). There was no-one to
mind these children and the mother did not have the money for travel and accommodation.
The school said they couldn’t cover the costs as did one of the large scholarship funds, as
it was not in their guidelines. The mother was very worried and distraught. Alternative
arrangements were made by me and members of the Aboriginal Advisory Committee.
Subsequently even though it is not their responsibility, the CEC Aboriginal Advisory

Committee has set aside $5,000 annually to cover eventualities like this.
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Boarding schools in general receive up to $18,000 in Abstudy living-away-from-home
allowance as an incentive to enrol Aboriginal boarding students. It is means-tested. The
single mother mentioned in the previous paragraph, for reasons no-one is sure of, had had
this Abstudy reassessed so there was a short-fall of a few thousand dollars. She was told
she would have to come up with the difference or her child would have to go home.
Subsequently she was given a Centrelink deduction form for a fifty-dollar per-fortnight
deduction. This would come out of her very small welfare cheque that supports her and

her other two small children who have ADHD.

Boarding school issues for AEWs

The following is based on my intimate knowledge of boarding schools and personal
conversations | have had over the last twelve years with boarding school AEWs. When
AEWSs working in boarding schools are experiencing difficulties they often call me, as the
only culturally appropriate support they have. In the same vein this also happens with
Aboriginal parents/caregivers who often do not feel comfortable talking about certain
issues with boarding school staff. Although this is not my role, as boarding schools are
autonomous, as an Aboriginal person | have a responsibility and obligation to assist them
in any way | can. Boarding schools often consult with me regarding both Aboriginal
students and employees, as | have always acted with integrity and honesty in all my

dealings with them.

Of the seven NSW Catholic boarding schools, only two have AEWs. Some of these have
had AEWSs, but their tenure has been short, usually for the following reasons:
e They have little if any input into any decision-making, especially in relation to
finance.
e Staff have low expectations of them.

e The racism, both overt and covert, of staff.
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e They are not respected or valued.
e They are hired for their Aboriginal expertise then not allowed to use it, and what

they think is usually over-ruled.

To gather data for this section on boarding schools, | posed the following question to the
fifteen NSW Catholic Aboriginal education advisors. “I would like you to put on your
thinking hats and tell me every issue you have had in the time in your position with a
boarding school, including issues for students’ families and AEWs? | don’t want to know
what school or what student, just the particular issue”. Responses were categorised as,
student support and wellbeing, parent support and wellbeing, AEW support and wellbeing,
financial support and staff cultural awareness. The following is the collated feedback from

these advisors. The feedback has been put into the following five categories:

1. Student Support and Wellbeing
2. Parental support and wellbeing
3. AEW support and wellbeing

4. Financial support

5. Staff cultural awareness

Student support and wellbeing

Often boarding students are a long way from home and in some places there is little local
cultural support for them (Mcrea, 2000). There are not enough (official or unofficial) local
uncles and aunties or families to visit students or take them out for a day. There is also
little in place to allow Aboriginal students from different schools to get together, especially
those who have siblings in other nearby boarding schools (see appendix 9A). Students,

especially in schools that do not have an AEW are not brave enough to speak up about
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these issues. Homesickness is a big issue especially for students from more traditional
communities being educated in the city (Kim Hill, 2008; Mcrea, 2000). These students can
suffer badly in silence from cultural trauma, isolation and feeling lost (C. Matters, 2010).
This can exhibit itself by their spending many days in the infirmary upon arrival back at
school each term (see appendix 9A). There is little culturally appropriate counselling
support available to the students to address these issues (Kim Hill, 2008; Mcrea, 2000)
(see appendix 9A). Parents’ wellbeing is greatly affected by the wellbeing of their children

So it is very important they receive support to enable them to better support their children.

Parental support and wellbeing

Without a doubt one of the greatest issues facing all schools is the lack of parental
involvement. This issue is much greater for boarding schools than day schools, where
parents are close by. Research shows that when parents are involved, all areas of
academic achievement are improved, including higher academic scores, better attendance

and retention, better motivation and lower suspension rates (McGinty, 2002).

Family participation in education was twice as predictive of students’ academic
success as family socioeconomic status (Australian Institute of Aboriginal and

Torres Strait Islander Studies, 2011).

For Aboriginal boarding students the first three to six months are critical. For the
majority, especially from rural and remote areas, it is their first life experience outside

of their close-knit families and communities.
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| have been involved with a number of Aboriginal boarding students from remote
areas and it is a challenging experience for both them and school staff (Russell,
2011). | have also interacted with their parents, long distance over the phone, about
the various issues that have arisen. As an Aboriginal person | know Aboriginal people
in general feel far more comfortable dealing with issues face to face in relation to
their children. Listening on the phone to a disembodied voice of someone they do not
have a relationship with, or reading words on a computer screen, do little to allay
their concerns for their child. About five years ago | proposed the idea to a boarding
school of regularly linking Aboriginal students via webcam to their families to help
overcome this issue. While they thought it was a good idea at the time, it is yet to be

implemented.

AEW support and wellbeing

In boarding schools AEW role descriptions and expectations vary greatly and most school
staff, including teachers, do not understand the role (see appendices 2E, 2G and 2I).
AEWs in these schools work in cultural isolation with little academic or cultural support.
There is also little appropriate professional development for AEWs in things like child
protection training, public speaking and further academic courses. There are also issues of
ambiguity of the correct and appropriate communication channels for AEWs to use. AEWs
often find that they are called in only when negative situations occur. AEWs are also
sometimes asked to drive students home to rural areas when a situation arises, without

concern for duty of care and child protection policies (Advisor, 2011) (see Appendix 9A).
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Financial support

Scholarships, schools fees, uniform costs and application fees vary greatly and there have
been many issues over the years. The demands of culturally-unaware finance staff have
also caused much angst and shame for Aboriginal parents at various times. These families
are already financially challenged and even pocket money can be an issue, both for
students and families. It can cause shame (much more than embarrassment) for both

parent and student (Waverley Stanley, 2011a) (see appendix 9A).

Often because they come from low socio-economic circumstances, parents have great
financial difficulty in paying the transport and accommodation costs of visiting their
children. On a number of occasions in my role as State Coordinator Aboriginal Education
CEC NSW, parents approached me for assistance when schools and scholarship funds
were unable to assist them (Penfold, 2011). Luckily at the time | had enough in my budget
to assist them and NSW CEC was happy to support me in doing so. | have also done this
on a number of occasions to enable parents to visit a sick or a very homesick child to
either reassure them or take them home for a short period. Subsequently the CEC
Aboriginal Advisory Committee has set up a small fund to cover for emergencies like this
even though it is not their direct responsibility to do so. The question that puzzles me is
that if the criteria for financial support to enrol an Aboriginal child in a boarding school is
need, why, when the needs | have just stated arise, do the schools and scholarship funds
not cover the costs? Another issue for the parents is the building-up and maintaining
community contacts, as parents do not always know who to contact in the school (see
appendix 9A). AEWs play a vital role in supporting and tending to the wellbeing needs of
both students and parents, so it is vital that schools in turn support them and tend to their

wellbeing needs.
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Staff cultural awareness

There is little whole-school staff cross-cultural awareness training. Teachers are not
visiting Aboriginal communities to gain a far better insight into the background,
circumstances and culture of the Aboriginal students and their families and extended
families. Schools tend to celebrate Aboriginal culture only on days of significance rather
than on a regular basis. Walking a mile in the shoes of these students and families would

be a good place to start (see appendix 9A).

Decisions are often made by non-Indigenous staff members who believe they know more
than AEWSs or Aboriginal advisors about cultural matters. It is always advisable in the best
interests of all parties that AEWs and/or Aboriginal advisors should always be consulted in
matters such as detentions, suspensions, or in the worst case scenario, when a school is
considering sending a student home. It is also advisable that these consultations occur
when a problem becomes apparent. That way, in consultation with the student, parents
and school staff, the issue may be more readily resolved and the student enabled to
remain at school, or a consensus on an alternative solution may be reached. (see

Appendix 9A).

The majority of NSW boarding schools at this juncture do not employ AEWSs, which |
believe from my experience is detrimental to improving Aboriginal outcomes. AEWs
become like family to these students. Even though a school may have thirty
Aboriginal students they are but a dot on the landscape of a school with a thousand
students. AEWs can provide a safe haven when a student is homesick or

experiencing difficulties. They are also a positive link to parents and communities,
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advocating to them the value of education as well as giving a positive view of the

school and its staff.

But?

As with all staff, some AEWSs are effective, some are ordinary and some are not
suited to the role, so the selection process must be rigorous and it must be fair. This
Is particularly so for AEWs working in boarding schools, because like their Aboriginal

students, their day-to-day existence is in cultural isolation.

From my experience on interview panels for Boarding School AEWS, the best-
practice three-step approach | would recommend for a boarding school wishing to

employ an AEW is:

First, gather a group of the relevant school staff and at least two appropriate

Aboriginal people with some experience of boarding schools.

Second, come to the meeting without any prepared criteria or preconceived ideas.
Work out exactly what is your combined vision for the school’'s Aboriginal students.
Then between you come to a consensus on the skill set, experience, and personal

qualities your AEW needs to possess.
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Third, ensure your AEW is involved in a meaningful way in all decision-making in
relation to the Aboriginal students. Even the Federal Government recognises this
necessity in the Aboriginal and Torres Strait Islander Education Action Plan 2010-
2014 (Russell, 2011). Non-involvement in relevant decision-making is one of the

reasons boarding school AEWs have had short tenures.

The key to good outcomes in both an educational and social sense for Aboriginal
students, and | would say all students, is wellbeing. You can have the best teachers
and resources in the world but unless a student has good wellbeing the educational

outcomes will be poor (Fred Hollows Foundation, 2010; Ganesharajah, 2009).

Aboriginal enrolment in boarding schools since the inception of financial incentives
such as Abstudy living away from home allowance, funding for infrastructure and
scholarships has grown immensely. However, the staff of these schools, and in
particular the boarding staff, need a large dose of cultural awareness training. This is
evidenced by the examples outlined in this chapter. It is also evidenced by the fact

that AEWs brave enough to take on this challenge may have a short tenure.

Whilst all these schools have great pastoral care programs they sadly lack in cultural
care. The absence of AEWSs in some of these schools means there is no Aboriginal
advocate in schools to which students can turn. There is also no link to their culture
for the students. Some of these schools do not have an AEW but the Aboriginal
students appear to be doing quite well, so | will reserve my judgement on those.

However whether schools realise it or not, Aboriginal students will not talk to non-
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Aboriginal staff about a lot of issues, particularly if they are of a cultural nature. This
applies especially to homesickness, which is the number one issue for most

Aboriginal boarding students and the staff of these schools.

A culturally-appropriate mandatory training course needs to be developed to train
boarding school staff. There also needs to be a lot of sharing of best-practice
between all boarding schools and they need to meet regularly as a group with

Aboriginal involvement in the decision-making.

One of the main criteria for receiving a boarding school scholarship is that the family
be needy. Why is it then that if they have a need, as mentioned in an early scenario

of the single mother, this need often is not met by the school or scholarship fund?

Summary

There is very little literature available on any aspect of AEWSs. There would also appear to
be no research on their effectiveness. Prior to 1967 only a handful of Aboriginal people
were employees of schools, so AEWs are a modern phenomenon. This may be one of the

reasons that the role is still to reach its full potential.

It would appear AEWs were first introduced to public schools as a response to the political
activism of Aboriginal people and their supporters. In the case of their introduction to
Catholic schools it would appear their introduction was in response to the appeal of Pope
John Paul Il, during his 1986 Australian visit, that they were made a very valued part of the

Catholic Church.
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The current AEWSs role descriptions across all systems and all states are many and varied,
as are the unofficial duties they perform on a daily basis. Most are ad hoc and would
appear to be based on reaction to whatever Aboriginal education priorities both State and
Federal governments have at any stage. There are many disparities between their role
descriptions and what they actually do. There are also very few staff in any school that

could actually tell you what their role is, and in a lot of cases that includes senior staff.

AEWSs even today have very little job security as the funding for their positions could

disappear at the whim of a State or Federal government.

AEWSs in some schools suffer different forms of racism on a daily basis, which in a time

where a person can be sued for this is more covert than overt.

On a daily basis they have to deal with school expectations, student expectations, parent
expectations and community expectations that may all be different. In their own community
they may suffer from the tall poppy syndrome if they side with the school on an issue. If

they are not from that community they may suffer another form of racism.

AEWSs working in boarding schools have the same issues to deal with on a daily basis as
their counterparts in Catholic Systemic schools. On top of these issues they have issues
unique to boarding schools. Firstly, as well as taking care of an Aboriginal student’s
educational needs they have to take care of their wellbeing needs in relation to the
boarding area. Aboriginal students quite often get homesick, have cultural issues they will

only divulge to another Aboriginal person, and often suffer racism at the hands of their
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peers. AEWs working in boarding schools seldom have any decision-making
responsibilities, especially in relation to funding. As was said to me by a boarding school
AEW “the only time they show any interest in me is when they need a “black” face for a

media photo. Dealing with parents, long distance is also a very hard part of their role.

All of the aforesaid begs the question “why” do they stay as an AEW, and in a large
number of cases, why do they do it long-term, facing these barriers everyday along with
poor remuneration and conditions, in a lot of cases. My experience working with AEWs
across the public and independent sector is that it is for those with whose care we are all
entrusted, the children. “Wanting to make a difference is the difference”(Frank Pearce,

2009).

The next chapter analyses and discusses the results of data collected for this
research project. The results of this data, the literature review of this thesis, and my
own vast experience as outlined in chapter 1, have led me to make some informed
conclusions. From these conclusions | have formulated a list of recommendations for

areas for future research.
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Chapters 5: Results and Discussion

Introduction

While the overall goal of this research project is to prove that AEWs contribute to
improving Aboriginal education outcomes, the specific purpose of this chapter is to
present, interpret and discuss the results of this study. It is also to present, interpret and
discuss additional data that arose during the course of this study. What is presented in this
chapter is the collective result of the rationale and aims as described in chapter 1, the
literature reviewed in chapters 2 and 3, the data collection and analysis as described in

chapter 4 and additional data that became evident during the course of this project.

The survey data were collected across the eleven NSW Catholic dioceses over a three-
month period. Survey data were provided by 344 respondents. Of these there were 79
students, 22 parents, 38 AEWS, 42 principals, 114 teachers, 44 other stakeholders and 5
who were unknown. The other stakeholders were people working in the Aboriginal
education sector in various roles, aside from teachers and principals. People in these
categories were invited to respond to the survey in two sections: firstly, to the ten
quantitative Likert questions; and secondly to the five qualitative questions. Table 4 shows
the respondents by classification and number of surveys returned. There were 5 surveys

included that did not have a classification.
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Survey returns

Table 4

Students 79
Parents 22
AEWSs 38
Principals 42
Teachers 114
Other Stakeholders 44
Unknown 5
Total 344

The following section describes how and by whom the ten quantitative Likert survey

guestions and five qualitative survey questions were developed. It also presents all fifteen

guestions as they appeared in the survey form and explains their selection.

Note on AEW respondents

Talking yourself up is not an Aboriginal cultural norm, aside from a notable few. Over the

last twelve years my job appraisals have contained a section on self-appraisal and it is

something | really struggle with, as this excerpt from one of my job appraisals

demonstrates.

The Self-Appraisal Statement conveys a sense of confidence in achievements
over an extended period, although the esteem in which Mr Pearce is held is

clearly not captured in his self-assessment. Mr Pearce is thought to avoid being
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the focus of praise and attribution and consequently his contribution is yet to be

celebrated (K. Hughes, 2008).

In the introduction to this thesis | made the statement “this includes students,
parents, teachers, principals and those whose voices are softest and seldom heard,

the AEWs themselves”.

After analysing the AEW responses to all questions | believe this statement has been
proven. Over the last twelve years | have been involved, in one way or another, with
the vast majority of AEWs working in NSW Catholic schools. The AEW respondents
to this survey have presented a very conservative view of what and how much they
do. This trait is one of the main reasons that AEWs struggle in schools where staff
steeped in Western traditions tend to be very assertive and outgoing. A lot of AEWs

will agree with you, even if they don't, to avoid confrontation.

Quantitative Likert survey questions

With the advice of the thesis advisory committee, ten Likert questions were formulated
inviting the responses of strongly agree, agree undecided, disagree and strongly disagree.
The ten Likert questions were in relation to the areas that the advisory committee for this
thesis thought were most important in relation to improving Aboriginal educational

outcomes. These were:

1. The AEWs presence helps to create a supportive environment for Aboriginal
students.

2. Student enjoyment of learning.
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3. Schools expected outcomes.

4. Student motivation, self-esteem and aspirations.

5. The employment of an Aboriginal Education Worker is a practical demonstration to
the Aboriginal community that the school respects and values Aboriginal culture.

6. Reinforcing Aboriginal students’ identities.

7. Attendance.

8. In-class assistance.

9. Completions.

10.Do all stakeholders believe that Aboriginal Education Workers make a difference

both educationally and socially for Aboriginal students?

The thesis advisory committee was comprised of Ross Tarlinton, Principal of St Joseph’s
College Hunters Hill, Brian Giles-Brown, the National Schools Coordinator of the Dare to
Lead program, Jeff McMullen, journalist, and the twelve Aboriginal NSW Catholic diocesan

advisors of whom ten were parents; The ten questions were:

1. In a school with Aboriginal students | would prefer to have an Aboriginal Education
Worker.

2. | believe that Aboriginal Education Workers play a role in Aboriginal students’
enjoyment of learning.

3. | believe that Aboriginal Education Workers play a role in helping Aboriginal
students achieve the school’s expected outcomes.

4. | believe that Aboriginal Education Workers play a role in helping to develop the
motivation, self-esteem and aspirations of Aboriginal students.

5. | believe that having an Aboriginal Education Worker on staff demonstrates that my

school respects and values Aboriginal culture.
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6. | believe that Aboriginal Education Workers play a role in helping to reinforce the

identity of Aboriginal students.

~

| believe that Aboriginal Education Workers play a role in helping to get Aboriginal

students to attend school.

8. | believe Aboriginal students work better in the classroom when an Aboriginal
Education Worker is assisting them.

9. | believe that Aboriginal Education Workers play a role in Aboriginal students
completing school.

10.1 believe that if Aboriginal Education Workers were removed from schools the

educational outcomes of Aboriginal students would decline.

This next section explains how and why the five qualitative questions were developed.

Qualitative survey questions

Five qualitative questions were also formulated by the thesis Aboriginal Education
Advisory committee. Questions 1 and 3 were designed to clarify a lot of ambiguity and
misconceptions of all stakeholders regarding AEWS’ roles in the classroom and in the
Aboriginal community. Questions 2, 4 and 5 sought to seek ideas from all stakeholders
as to areas for positive improvement AEWs could undertake in order for them to better
assist Aboriginal students to get better outcomes both educationally and socially.

These five questions were:

1. What role do Aboriginal Education Workers play in assisting Aboriginal students

with their learning?
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2. What could Aboriginal Education Workers do better to assist individual Aboriginal

students with their learning?

3. How do Aboriginal Education Workers involve the Aboriginal community in the

schools where they assist students?

4. How can Aboriginal Education Workers best assist you with the learning of

Aboriginal students?

5. Are there any suggestions you would like to make that may assist all Aboriginal

Education Workers to better support Aboriginal students in completing school?

The next section looks at the first analysis of the ten Likert questions as a whole.

First cut. Results of all respondents to the ten Likert questions

Because of the very small percentage of respondents in the strongly-agree category, they
have been combined with the agree category. For the same reasons the strongly-disagree,
disagree and undecided categories have been combined. However at the end of each
table after the total, the undecided are shown separately as are the combined, disagree

and strongly-disagree.

Table 5 demonstrates that 97% of all survey respondents would prefer to have an AEW on

staff if they had Aboriginal students in their school. There were none that disagreed and

138



only 3% were undecided that in a school with Aboriginal students they would prefer to

have an Aboriginal Education Worker.

Table 5

Q1: In a school with Aboriginal students | would prefer to have an

Aboriginal Education Worker.

Agree and Strongly Agree Combined 97%
Disagree and Undecided Combined 3%
Total 100%
Undecided only 3%
Disagree and Strongly Disagree Combined 0%
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Table 6 demonstrates that 93% of all survey respondents believed that AEWs play a role
in Aboriginal students’ enjoyment of learning. There were 6% undecided and 1% who

thought AEWs did not play a role in an Aboriginal student’s enjoyment of learning.

Table 6

Q2: | believe that Aboriginal Education Workers play arole in

Aboriginal students’ enjoyment of learning

Agree and Strongly Agree Combined 93%
Disagree and Undecided Combined 7%
Total 100%
Undecided only 6%

Disagree and Strongly Disagree Combined 1%
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Table 7 demonstrates that 92% of all survey respondents believed that AEWs played a
role in helping Aboriginal students achieve the school’'s expected outcomes. There were
6% undecided and 2% who thought AEWSs did not play a role in helping Aboriginal

students achieve the school's expected outcomes.

Table 7

Q3: | believe that Aboriginal Education Workers play a role in helping
Aboriginal students achieve the school’s expected outcomes.

Agree and Strongly Agree Combined 92%
Disagree and Undecided Combined 8%
Total 100%
Undecided only 6%
Disagree and Strongly Disagree Combined 2%
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Table 8 demonstrates that 94% of all survey respondents believed that AEWs played a
role in helping to develop the motivation, self-esteem and aspirations of Aboriginal
students. There were 5% undecided and 1% who thought AEWs did not play a role in

helping to develop the motivation, self-esteem and aspirations of Aboriginal students.

Table 8

Q4: | believe that Aboriginal Education Workers play a role in helping to
develop the motivation, self-esteem and aspirations of Aboriginal students

Agree and Strongly Agree Combined 94%
Disagree and Undecided Combined 6%
Total 100%
Undecided only 5%
Disagree and Strongly Disagree Combined 1%
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Table 9 demonstrates that 91% of all survey respondents believed that having an
Aboriginal Education Worker on staff demonstrated their school respected and valued
Aboriginal culture. There were 6% undecided and 3% who did not believe that having an
Aboriginal Education Worker on staff demonstrated their school respected and valued

Aboriginal culture.

Table 9

Q5: | believe that having an Aboriginal Education Worker on

staff demonstrates my school respects and values Aboriginal culture.

Agree and Strongly Agree Combined 91%
Disagree and Undecided Combined 9%
Total 100%
Undecided only 6%
Disagree and Strongly Disagree Combined 3%

143



Table 10 demonstrates that 94% of all survey respondents believed that Aboriginal
Education Workers played a role in helping to reinforce the identity of Aboriginal students.
There were 5% undecided and 1% who did not believe that Aboriginal Education Workers

played a role in helping to reinforce the identity of Aboriginal students.

Table 10

Q6: | believe that Aboriginal Education Workers play a role in helping

to reinforce the identity of Aboriginal students.

Agree and Strongly Agree Combined 94%
Disagree and Undecided Combined 6%
Total 100%
Undecided only 5%
Disagree and Strongly Disagree Combined 1%
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Table 11 demonstrates that 78% of all survey respondents believed that Aboriginal
Education Workers played a role in helping to get Aboriginal students to attend school.
There were 15% undecided and 7% who did not believe that Aboriginal Education Workers

played a role in helping to get Aboriginal students to attend school.

Table 11

Q7: | believe that Aboriginal Education Workers play a role in helping

to get Aboriginal students to attend school.

Agree and Strongly Agree Combined 78%
Disagree and Undecided Combined 22%
Total 100%
Undecided only 15%
Disagree and Strongly Disagree Combined 7%
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Table 12 demonstrates that 80% of all survey respondents believed Aboriginal students
work better in the classroom when an Aboriginal Education Worker is assisting them.
There were 17% undecided and 3% who did not believe that Aboriginal students work

better in the classroom when an Aboriginal Education Worker is assisting them.

Table 12

8. | believe Aboriginal students work better in the classroom when an
Aboriginal Education Worker is assisting them.

Agree and Strongly Agree Combined 80%
Disagree and Undecided Combined 20%
Total 100%
Undecided only 17%
Disagree and Strongly Disagree Combined 3%
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Table 13 demonstrates that 75% of all survey respondents believed Aboriginal Education
Workers played a role in Aboriginal students completing school. There were 20%
undecided and 5% who did not believe that Aboriginal Education Workers played a role in

Aboriginal students completing school.

Table 13

Q9: | believe that Aboriginal Education Workers play a role in
Aboriginal students completing school.

Agree and Strongly Agree Combined 75%
Disagree and Undecided Combined 25%
Total 100%
Undecided only 20%
Disagree and Strongly Disagree Combined 5%
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Table 14 demonstrates that 77% of all survey respondents believed that if Aboriginal
Education Workers were removed from schools the educational outcomes of Aboriginal
students would decline. There were 17% undecided and 6% who did not believe that if
Aboriginal Education Workers were removed from schools the educational outcomes of

Aboriginal students would decline.

Table 14

Q10: | believe that if Aboriginal Education Workers were removed from
schools the educational outcomes of Aboriginal students would
decline.

Agree and Strongly Agree Combined 77%
Disagree and Undecided Combined 23%
Total 100%
Undecided only 17%
Disagree and Strongly Disagree Combined 6%

The preceding tables 5 to 14 demonstrate an overwhelmingly positive response of
between 91% and 97% to questions 1 to 6. There are several possible reasons for this.
Firstly, the surveys were voluntary and in a lot of cases would be filled out by those who
are already positive about Aboriginal education and Aboriginal people. One of the reasons
| say this is that in my role as a State coordinator of Aboriginal education | attend many
Aboriginal education conferences, forums and workshops, and see the same faces all the

time. These are people already positive about Aboriginal education and not some of the
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more culturally unaware. Secondly, five of the first six questions are linked to emotional
responses, and in the main people are reluctant to criticise others. As the old adage says
“if you can’t say something good about somebody don’t say anything at all”. This theory is
borne out by the fact that many survey respondents who made positive comments invited
me to have a conversation with them, while not a single respondent who made negative

comments offered the same opportunity.

Question 3 in the first group of six questions, “do Aboriginal Education Workers play a role
in helping Aboriginal students achieve the school’s expected outcomes”, is an anomaly. It
is the only question among the ten Likert questions posed that relates directly to an
outcome and has a highly positive 92% agreement rate and 6% undecided. The only
explanation that | could give is that it was surrounded by a group of questions that were

emotional in nature, so may have confused some of the respondents.

Table 15 on pages 149 and 150 demonstrates that, the strongly agree and agree
responses drop off to between 75% and 80% for questions 7 to 10. These are the
guestions asking directly about outcomes, and respondents are a lot more discerning in
their judgements. This is backed up by the fact that for these four questions there is an

undecided response of:

22% for question 7

20% for question 8

25% for question 9

23% for question 10
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Table 15 also demonstrates that for questions 1 to 6 there is a small, undecided response
of between 3% and 6%. Also for questions 1 to 6 there is an insignificant disagree
response rate of between 1% and 3%. Conversely, for questions 7 to 10 there is a
significant undecided rate of between 15% and 20% and a disagreement rate of between

3% and 7%.

Taking into consideration all ten questions there is a very high 87% agreement rate. There
is also a very low 3% disagreement rate with an also-low 10% of respondents undecided.
The largest proportion of undecided and disagree responses relate to questions 7, 8, 9
and 10, which are questions directly related to educational outcomes. The only anomaly is

guestion 3 asking whether AEWs contributed to the school’'s expected outcomes.

Originally | had thought that older teachers and principals, especially those who came to
schools when they were not really accepting of Aboriginal people, may have given more
negative responses. However preliminary research indicated no patterns across
stakeholder groupings, age groups, gender, and geo-location or school type. This theory is
further tested in the next section where the questions are grouped into the themes of
supporting culture and identity, learning and educational outcomes. Whether the groupings
of: students; parents and AEWSs; principals and teachers; and others are more likely to be

undecided or disagree is also tested.

It would appear that some respondents sought more solid proof before making an

informed judgement.
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Table 15

Agree/
Strongly

Agree

Disagree/
Undecided

Combined

Undecided

only

Disagree/
Strongly

Disagree

Q1: In a school with Aboriginal students | would

prefer to have an Aboriginal Education Worker.

97%

3%

3%

0%

Q2: | believe that Aboriginal Education Workers
play a role in Aboriginal students’ enjoyment of

learning.

93%

7%

6%

1%

Q3: | believe that Aboriginal Education Workers
play a role in helping Aboriginal students

achieve the school's expected outcomes.

92%

8%

6%

2%

Q4: | believe that Aboriginal Education Workers
play a role in helping to develop the motivation,
self-esteem and aspirations of Aboriginal

students.

94%

6%

4%

1%

Q5: | believe that having an Aboriginal
Education Worker on staff demonstrates my

school respects and values Aboriginal culture.

91%

9%

6%

3%

Q6: | believe that Aboriginal Education Workers
play a role in helping to reinforce the identity of

Aboriginal students.

94%

6%

5%

1%

Q7: | believe that Aboriginal Education
Workers play arole in helping to get

Aboriginal students to attend school.

78%

22%

15%

7%

Q8: | believe that having an Aboriginal
Education Worker assist me in class plays a
role in Aboriginal students performing better

in class.

80%

20%

1/

3%
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Q9: | believe that Aboriginal Education
Workers play a role in Aboriginal students

completing school. 75% 25% 20% 5%

Q10: | believe that if Aboriginal Education
Workers were removed from schools the

educational outcomes of Aboriginal students

would decline. 17% 23% 17% 6%

To further analyse the data and to look for any patterns that may emerge, the ten Likert
guestions were broken up into three themes important to improving Aboriginal education
outcomes. These are, supporting culture and identity, learning, and educational outcomes.
Under these three themes the data were further disaggregated into three groupings of:
students; parents and AEWSs; and principals, teachers and others. Others were those

involved in Aboriginal education that were not part of the first three groupings.
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Theme 1: Supporting culture and identity

Q4: | believe that Aboriginal Education Workers play a role in helping to develop the

motivation, self-esteem and aspirations of Aboriginal students.

Table 16 demonstrates that:

e 94% of students believed that AEWs helped them with motivation, self-esteem and
their aspirations, 3% were undecided and 4% disagreed.

e 95% of AEWs and parents believed that AEWSs helped students with motivation, self-
esteem and their aspirations, 3% were undecided and 4% disagreed.

e 93% of principals and teachers believed that AEWs helped students with motivation,
self-esteem and their aspirations, 6% were undecided and 1% disagreed.

e 100% of the others grouping believed that AEWs helped students with motivation,

self-esteem and their aspirations.

Table 16
Group Agree (4 or 5) Undecided (3) Disagree (1 or 2)
Students 74 2 3
94% 3% 4%
Parents & AEWs 62 2 1
95% 3% 2%
Principals & Teachers 152 10 1
93% 6% 1%
Others 35 0 0
100% 0% 0%
Total 323 14 5
94% 4% 1%
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Q5: | believe that having an Aboriginal Education Worker on staff demonstrates my school

respects and values Aboriginal culture.

Table 17 demonstrates that:

e 91% of students believed that having an AEW on staff demonstrated their school respected
and valued Aboriginal culture and 9% were undecided.

e 91% of AEWs and parents believed that having an AEW on staff demonstrated their school
respected and valued Aboriginal culture, 6% were undecided and 3% disagreed.

e 90% of principals and teachers believed that having an AEW on staff demonstrated their
school respected and valued Aboriginal culture, 5% were undecided and 5% disagreed.

e 94% of the others grouping believed that having an AEW on staff demonstrated their school

respected and valued Aboriginal culture and 6% were undecided.

Table 17
Group Agree (4 or 5) Undecided (3) | Disagree (1 or 2)
Students 72 7 0
91% 9% 0%
Parents & AEWSs 59 4 2
91% 6% 3%
Principals & Teachers | 147 8 8
90% 5% 5%
Others 33 2 0
94% 6% 0%
Total 311 21 10
91% 6% 3%
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Q6: | believe that Aboriginal Education Workers play arole in helping to reinforce
the identity of Aboriginal students.
Table 18 demonstrates that:
e 91% of students believed that AEWs helped to reinforce their identity, and 9%
were undecided.
e 95% of AEWs and parents believed that AEWSs helped to reinforce Aboriginal
students’ identities, 3% were undecided and 2% disagreed.
e 95% of principals and teachers believed that AEWs helped to reinforce Aboriginal
students’ identities, 4% were undecided and 1% disagreed.
e 100% of the others grouping believed that AEWs helped to reinforce Aboriginal

students’ identities.

Table 18
Group Agree (4 or 5) Undecided (3) | Disagree (1 or 2)
Students 72 7 0
91% 9% 0%
Parents & AEWSs 62 2 1
95% 3% 2%
Principals & Teachers | 155 7 1
95% 4% 1%
Others 32 0 0
100% 0% 0%
Total 321 16 2
95% 5% 1%
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Theme 1: Supporting culture and identity totals

Table 19 demonstrates that under the theme of supporting culture and identity 94% of all

respondents were in agreement that AEWs supported culture and identity, 4% were

undecided and 2% disagreed.

There was minimal disparity in responses from any of the groups in relation to individual

guestions or as a theme. This supports my preliminary research, which failed to find any

patterns

Table 19

Group Agree Undecided Disagree
Students 92% 6% 2%
Parents & AEWSs 93% 4% 3%
Principals & Teachers 93% 5% 2%
Others 98% 2% 0%
Average 94% 4% 2%
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Theme 2: Learning

Q2: | believe that Aboriginal Education Workers play a role in Aboriginal students’

enjoyment of learning.

Table 20 demonstrates that:

94% of students believed that AEWs played a role in Aboriginal students’

enjoyment of learning, 5% were undecided and 1% disagreed.

98% of AEWSs and parents believed that AEWSs played a role in Aboriginal students

enjoyment of learning, and 2% disagreed

92% of teachers and principals believed that AEWs played a role in Aboriginal

students’ enjoyment of learning, 7% were undecided and 1% disagreed

86% of the others grouping believed that AEWs played a role in Aboriginal

students’ enjoyment of learning, and 14% were undecided.

Table 20
Group Agree (4 or 5) Undecided (3) | Disagree (1 or 2)
Students 74 4 1
94% 5% 1%
Parents & AEWs 64 0 1
98% 0% 2%
Principals & Teachers | 150 11 2
92% 7% 1%
Others 30 5 0
86% 14% 0%
Total 318 20 4
93% 6% 1%
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Q7: | believe that Aboriginal Education Workers play a role in helping to get
Aboriginal students to attend school.
Table 21 demonstrates that:
e 77% of students believed that AEWSs played a role in Aboriginal students’ enjoyment
of learning, 15% were undecided and 8% disagreed.
e 83% of AEWs and parents believed that AEWSs played a role in Aboriginal students’
enjoyment of learning, 6% were undecided and 11% disagreed.
e 76% of teachers and principals believed that AEWs played a role in Aboriginal
students’ enjoyment of learning, 18% were undecided and 6% disagreed.
e 86% of the others grouping believed that AEWs played a role in Aboriginal students’

enjoyment of learning, 11% were undecided and 3% disagreed.

Table 21
Group Agree (4 or 5) Undecided (3) Disagree (1 or 2)
Students 61 12 6
77% 15% 8%
Parents & AEWSs 53 4 7
83% 6% 11%
Principals & Teachers | 122 29 10
76% 18% 6%
Others 30 4 1
86% 11% 3%
Total 266 49 24
78% 14% 7%
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Q8: | believe Aboriginal students work better in the classroom when an Aboriginal

Education Worker is assisting them.

Table 22 demonstrates that:

e 81% of students believed that AEWSs played a role in Aboriginal students’ enjoyment
of learning, 15% were undecided and 4% disagreed.

e 86% of AEWs and parents believed that AEWSs played a role in Aboriginal students’
enjoyment of learning, 12% were undecided and 2% disagreed.

e 78% of teachers and principals believed that AEWs played a role in Aboriginal
students’ enjoyment of learning, 19% were undecided and 3% disagreed.

e 80% of the others grouping believed that AEWs played a role in Aboriginal students’

enjoyment of learning, 17% were undecided and 3% disagreed.

Table 22

Group Agree (4 or 5) Undecided (3) | Disagree (1 or 2)

Students 64 12 3
81% 15% 4%

Parents & AEWSs 56 8 1
86% 12% 2%

Principals & Teachers | 126 30 5
78% 19% 3%

Others 26 7 1
76% 21% 3%

Total 272 57 10
80% 17% 3%
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Table 23 demonstrates that under the theme of learning, 84% of all respondents were in
agreement that AEWs played a role in an Aboriginal student’s learning, 12% were

undecided and 4% disagreed.

There is minimal disparity in responses from students, teachers and principals, and other
stakeholders. The parents however have a higher agreement rate and are the least
undecided. There may be a number of reasons for that. Firstly, they are by far the lowest
group of respondents, and measurements of a small cohort against a much bigger one can
tend to distort the results. This is a common occurrence in government reporting on
Aboriginal outcomes. In 2010 in the NSW Catholic system, 4,414 Aboriginal students were
measured, for the purposes of equity, against a cohort of 240,155. Secondly, as Aboriginal
adults, AEWs and parents may have different views of what constitutes a student’s
enjoyment of learning to the views held by principals, teachers and other stakeholders. On

the other hand, students may be the hardest markers, as they know exactly what they

enjoy.

Table 23

Group Agree Undecided Disagree
Students 84% 12% 4%
Parents & AEWSs 89% 6% 5%
Principals & Teachers 82% 15% 3%
Others 82% 16% 2%
Average 84% 12% 4%
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Theme 3: Educational outcomes

Q1: In a school with Aboriginal students | would prefer to have an Aboriginal Education

Worker.

Table 24 demonstrates that:

e 97% of students would prefer to have an AEW in their school, and 3% were undecided.

e 98% of AEWs and parents would prefer to have an AEW in their school, and 2% were

undecided.

e 96% of teachers and principals would prefer to have an AEW in their school, and 2%

were undecided.

e 100% of the others grouping would prefer to have an AEW in their school.

This is the only question with a nil disagreement rate and only 4% were undecided.

Even those who disagreed on other aspects of an AEW'’s role still preferred to have

one.
Table 24
Group Agree (4 or 5) Undecided (3) Disagree (1 or 2)
Students 77 2 0
97% 3% 0%
Parents & AEWSs 64 1 0
98% 2% 0%
Principals & Teachers | 157 6 0
96% 4% 0%
Others 35 0 0
100% 0% 0%
Total 333 9 0
97% 3% 0%
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Q3: | believe that Aboriginal Education Workers play a role in helping Aboriginal
students achieve the school’s expected outcomes.
Table 25 demonstrates that:

e 91% of students believed that Aboriginal Education Workers played a role in helping
them achieve the school's expected outcomes, 8% were undecided and 1%
disagreed.

e 98% of AEWs and parents believed that having an Aboriginal Education Worker in a
school played a role in helping Aboriginal students achieve the school's expected
outcomes, 2% were undecided and 1% disagreed.

e 90% of teachers and principals believed that having an Aboriginal Education Worker
in a school played a role in helping Aboriginal students achieve the school’'s expected
outcomes, 7% were undecided and 3% disagreed.

e 91% of the others grouping believed that having an Aboriginal Education Worker in a
school played a role in helping Aboriginal students achieve the school’s expected

outcomes, 6% were undecided and 3% disagreed.

Table 25
Group Agree (4 or 5) Undecided (3) | Disagree (1 or 2)
Students 72 6 1
91% 8% 1%
Parents & AEWSs 63 1 1
97% 2% 1%
Principals & Teachers | 147 12 4
90% 7% 3%
Others 32 2 1
91% 6% 3%
Total 314 21 7
92% 6% 2%
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Q7: | believe that Aboriginal Education Workers play a role in helping to get

Aboriginal students to attend school.

Table 26, on page 164, demonstrates that:

77% of students believed that Aboriginal Education Workers played a role in

helping them to attend school, 15% were undecided and 8% disagreed.

e 83% of AEWs and parents believed that having Aboriginal Education Workers
played a role in helping Aboriginal students attend school, 6% were undecided and
11% disagreed.

e 76% of teachers and principals believed that having Aboriginal Education Workers
in schools played a role in helping Aboriginal students attend school, 18% were
undecided and 6% disagreed.

e 86% of the others grouping believed that having Aboriginal Education Workers in

schools played a role in helping Aboriginal students attend school, 11% were

undecided and 3% disagreed.

Teachers and principals, as well as students, have the highest disagreement and
undecided responses to this question. This may be for a number of reasons. Firstly,
because teachers and principals are at the official end of non-attendance, they may
view it as a major issue in their particular school. Secondly, students may be loath to

admit non-attendance, or for that matter, think it unimportant.
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Table 26

Group Agree (4 or 5) Undecided (3) | Disagree (1 or 2)
Students 61 12 6
77% 15% 8%
Parents & AEWSs 53 4 7
83% 6% 11%
Principals & Teachers | 122 29 10
76% 18% 6%
Others 30 4 1
86% 11% 3%
Total 266 49 24
78% 14% 7%

Q9: | believe that Aboriginal Education Workers play a role in Aboriginal

students completing school.

Table 27, on page 165, demonstrates that:

e 75% of students believed that Aboriginal Education Workers played a role in

their completing school, 22% were undecided and 3% disagreed.

e 86% of AEWs and parents believed that Aboriginal Education Workers played

a role in Aboriginal students completing school, 8% were undecided and 6%

disagreed.

e 70% of teachers and principals believed that Aboriginal Education Workers

played a role in Aboriginal students completing school, 25% were undecided

and 5% disagreed.
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e 83% of the others grouping believed that Aboriginal Education Workers
played a role in Aboriginal students completing school, 14% were undecided
and 3% disagreed.

Teachers and principals and student groups have the lowest agree rate and

highest undecided rate for this question.

Table 27

Group Agree (4 or 5) Undecided (3) | Disagree (1 or 2)

Students 59 17 3
75% 22% 3%

Parents & AEWSs 56 5 4
86% 8% 6%

Principals & Teachers 114 41 8
70% 25% 5%

Others 29 5 1
83% 14% 3%

Total 258 68 16
75% 20% 5%
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Q10: | believe that if Aboriginal Education Workers were removed from

schools the educational outcomes of Aboriginal students would decline.

Table 28 on page 167, demonstrates that:

61% of students believed that if Aboriginal Education Workers were
removed from schools their educational outcomes would decline, 28%
were undecided and 11% disagreed.

83% of AEWSs and parents believed that if Aboriginal Education Workers
were removed from schools the educational outcomes of Aboriginal
students would decline, 11% were undecided and 6% disagreed.

80% of teachers and principals believed that if Aboriginal Education
Workers were removed from schools the educational outcomes of
Aboriginal students would decline, 15% were undecided and 5% disagreed.
89% of the others grouping believed that if Aboriginal Education Workers
were removed from schools the educational outcomes of Aboriginal

students would decline, and 11% were undecided.

Students have by far the lowest agreement rate and highest undecided rate for

this question. This may be because as school children, they are starting to enjoy

increased amounts of independence, and may have the view they can do

everything on their own and don’t need anyone’s help to do it.
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Table 28

Group Agree (4 or 5) Undecided (3) | Disagree (1 or 2)
Students 48 22 9
61% 28% 11%
Parents & AEWSs 54 7 4
83% 11% 6%
Principals & Teachers | 128 24 9
80% 15% 5%
Others 31 4 0
89% 11% 0%
Total 261 57 22
77% 17% 6%

Table 29 on page 168 demonstrates that under the theme of educational outcomes, 85%

of all respondents on average were in agreement that AEWs contributed to the educational

outcomes of Aboriginal students. There was a low 6% disagreement rate to this question,

with 10% undecided. The same 85% also believed that if AEWs were removed from

schools it would be detrimental to these outcomes.
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Table 29

Group Agree Undecided Disagree
Students 80% 14% 6%
Parents & AEWs 89% 5% 6%
Principals & Teachers 82% 13% 5%
Others 90% 8% 2%
Average 85% 10% 5%

The next section looks at the respondents’ replies to the five qualitative questions.

Qualitative survey questions

1. What role do Aboriginal Education Workers play in assisting Aboriginal

students with their learning?

AEW responses

AEWSs saw themselves in the role of supporting, motivating and encouraging students,
and helping them to overcome difficulties. They stated that they assist with individual
and small group work in the classroom. They believed that their presence in class was
of benefit to students and that they were able to make class work more relevant to the
students. They also believed that their connections to families and communities was of

benefit to students.

“An AEW'’s role is to assist the teacher with any Indigenous child who

is having difficulty in the classroom“(survey 76, question 1, AEW).
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“Having a presence in the class and helping keep students on track”

(survey 343, question 1, AEW).

Other stakeholder responses

Other stakeholders believed that the major roles of an AEW were to support, mentor
and encourage students, and to provide in-class support both individual and in groups.
Other stakeholders also said that AEWs emphasised the importance of education,
advocated for students, and acted as role models and mentors. Most importantly, they
helped schools to engage with parents and communities and helped build relationships

between all stakeholders.

“The AEW must establish a relationship with the students, staff and
community to be effective. They must also be prepared to wear two
hats and to juggle the responsibility of being a school employee and
a community member - not always easy” (survey 345, question 1,

other stakeholder).

In the negative, some other stakeholders thought AEWSs carried out their role in an ad

hoc fashion.

Parent responses

Parents believed the role of the AEW was to help, assist and provide support with any
difficulties. It was also to give individual help in the classroom and bring relevance to
the lessons. They also stressed strongly that part of the AEW'’s role was to assist with

the cultural aspects and provide links between schools, families and communities.
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“The AEW assists with tasks that are troubling my child in her school
work, or helps find a teacher who can” (survey 114, question 1,

parent).

Principal’s responses

Principals strongly believed that the major aspects of an AEW’s role were, to give
individual help, work with small groups in class, assist teachers, reinforce students’
identities and emphasize the value of education. They were also to motivate and
inspire students and act as role model and mentor for them. They also believed
strongly that AEWs need to help build home-school relationships, and assist school

staff to become more culturally aware.

“They must also be prepared to wear two hats and juggle the
responsibility of being a school employee and a community member

and that is not always easy”

Student responses

The overwhelming comment from students about what AEWs do were: explains; helps;
makes lessons relevant; helps me with literacy; encourages me. Other comments
related to breakfast programs and assistance with assignments, assessments and

difficulties.

“Giving me and others time and effort to help us out with work and

assignments, so we are up to date” (survey 131, question 1, student).
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Teacher responses

Teacher responses related to literacy and numeracy, individual help, small groups and
in-class help that were by far the largest contributions. Other things mentioned more
than three times were the AEWS’ efforts to encourage, motivate, keep on track, liaise
with teachers, make lessons relevant, foster community-parent engagement,

encourage attendance, to act as role models and promote cultural awareness.

On the negative side, comments made more than three times relate to the attendance,

punctuality and reluctance of AEWSs.

“My AEW is often absent from class due to outside school commitments. When
in class she sometimes does the work | set, however she likes to choose what

or who she will work with” (survey 254, question 1, teacher).

2. What could Aboriginal Education Workers do better to assist individual

Aboriginal students with their learning?

AEW responses

AEWS’ major suggestions for self-improvement were to be better at: encouraging;
motivating; knowing and involving families; giving cultural awareness training; giving
individual help in class; and making lessons relevant. There were also a number of
AEWSs who expressed the wish to be teacher-trained and achieve other relevant

gualifications.

“More PD to keep up to date with teaching methods and curriculum.
Development to assist with cultural knowledge to improve students’

understanding of cultural identity” (survey 46, question 2, AEW).
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Other stakeholder responses
Other stakeholders suggested that AEWSs could be better at: dealing with difficulties; group

work; curriculum planning; listening; literacy and numeracy; and encouraging parents.

“AEWSs must have skills, particularly in literacy and numeracy, to enable them to
assist Aboriginal students. Unfortunately there are some AEWs who don’t have
the necessary subject knowledge and cannot assist the Aboriginal students to

any great extent” (survey 345, question 2, other stakeholder).

Parent responses
Parents’ major suggestions for AEW improvement were the cultural aspects and being a

better uncle or aunty to students.

Principals’ responses
Principals’ major suggestions for areas of improvement for AEWs were, to do more PD,
improve their literacy and numeracy skills and be better role models. On the negative side

a number of principals suggest AEWs need to improve their work ethic.

“Further develop classroom skills and strategies to assist with reading, writing

and numeracy groups” (survey 37, question 2, principal).

Student responses

Students’ overwhelming response was they wanted the AEW to give them more
assistance in class with literacy and numeracy. They would also like AEWs to be more
challenging, make the lessons more relevant, keep them on track and teach them about

their culture.
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“Just help me to understand things | don’t. Be there for support when | need it

and give me encouragement and motivation” (survey 158, question 2, student).

Teacher responses
Teachers thought AEWs needed to improve in the areas of, teacher knowledge, individual
help, literacy and numeracy, engaging parents and Aboriginal perspectives. They also

believe they need to have high expectations, be pro-active and be better role models.

“Our AEW has already altered her role to improve basic skills in literacy and

numeracy, which | feel is important” (survey 250, question 2, teacher).

3. How do Aboriginal Education Workers involve the Aboriginal community

in the schools where they assist students?

AEW responses
AEWs Dbelieved they involve the Aboriginal community in the school by encouraging
parents and elders to visit, holding meetings, making home visits, helping with newsletters,

making schools like family, inviting parents to school to teach, and being part of teacher

interviews.

“Create an extension of family at school. Make school a welcoming place”

(survey 56, question 3, AEW).
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Other stakeholder responses
Other stakeholders believed AEWSs involved community by: mentoring parents; involving
the whole family; and making the school environment more community friendly. They also

assisted in developing positive relationships between all stakeholders.

“The AEWSs maintain regular contact with parents, extended families and
occasionally make community visits. They also invite Elders, guest speakers
and other community members to join in school activities” “(survey 103,

question 3, Other stakeholder).

Parent responses
Parents believed AEWSs involved community in NAIDOC celebrations, invited them to
school; and involved community in decisions about their children. AEWs also made home

visits; were active in the community and were involved in parent meetings with teachers.

“Inviting them into school, involving community in the decisions involving their

children” (survey 85, question 3, parent).

Principals’ responses
Principals believed AEWs helped schools to engage community through, NAIDOC
celebrations, relationship building, school community events, building community

confidence, regularly visiting parents and community, with newsletters and phone calls.

“They provide an essential link with the community. The principal depends upon

the AEW for advice and a vital communication with the community” (survey 30,

question 3, principal).
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Student responses
The overwhelming responses from students were that AEWs ran meetings, contacted
parents and ran NAIDOC celebrations. Other comments related to involving the

students with community and inviting community to visit their school.

“The AEW runs meetings with our parents, sends notes home and contacts our
parents. She helps us take part in the community” (survey 194, question 3,

student).

Teacher responses
The major responses from teachers were related to NAIDOC celebrations, liaising with
community and keeping staff informed about community events. Other mentions were

made of also keeping community informed about school events.

“Our AEW is heavily involved in the Aboriginal parent group and assists
coordinating meetings. At Aboriginal conferences our AEW informs the
community of events occurring within the school” (survey 282, question 3,

teacher).

How can Aboriginal Education Workers best assist you with the learning of

Aboriginal students?

AEW responses
AEWSs believed they could best assist with student learning by communication and
advocacy between school and home, supporting students and parents wherever

possible, and having high expectations and providing cultural PD for staff.
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“AEWSs assist in any way possible depending on the individual. Strategies
include: developing PLPs with the Year Coordinator; pastoral; and learning
support; developing literacy and numeracy programs, including tertiary and job

markets” (survey 50, question 4, AEW).

Other stakeholder responses

Other stakeholders believed that AEWSs could best assist student learning by assisting with
PLPs, literacy and numeracy, and helping to make lessons relevant for students. They
also believed AEWSs could assist them by supporting engagement in learning, identifying
needs and ensuring the school meets those needs. AEWSs could also assist by acting as a

parent liaison officer and becoming a significant other in the lives of Aboriginal students.

“AEWSs can best assist Aboriginal students in classrooms in the areas of literacy
and numeracy. This is their pivotal role. AEWS can also assist Aboriginal
students by acting as a mentor, being the “significant other adult” in their life

within the school” (survey 345, question 4, other stakeholder).

Parent responses

Parents believed that AEWs could best assist the learning of their children by keeping
parents informed of the expected outcomes, meeting regularly with them and keeping
them involved in the process. They also believed that AEWs needed to work with “all”

students in relation to Aboriginal perspectives and culture.

“Keeping parents informed of the expected outcomes and up to date

communication” (survey 117, question 4, parent).

176



Principal’s responses

AEWSs could best assist principals with the learning of Aboriginal students by behaving
in a professional manner, keeping them informed and not undermining a teacher’s
authority. AEWs could also assist with the cultural awareness of all staff, including
community protocols, and by emphasizing the importance of education to both students

and parents.

“By supporting teachers in the classroom and encouraging student learning, not
overstepping the mark so they don'’t listen to their actual classroom teacher”

(survey 13, question 4, principal).

“Working within classrooms, keeping the teachers and principals informed of
iIssues pertaining to the educational needs of students” (survey 30, question 4,

principal).

Student responses

Students believed AEWSs could best help them by interpreting what the teacher says
into language that is relevant to them. They would like them to inform teachers and
parents of how they are going, and to teach them social skills, study skills, and help

them get to Year 12 and beyond.

“Get good grade marks to go all the way to Year 12 and do a traineeship”

(survey 197, question 4, student).

Teacher responses
Teachers believed AEWs could best assist with the learning of Aboriginal students by:

individual help; small group work; engaging with parents and community; role
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modelling; and making lessons relevant. They also believed AEWS could assist by
motivating, and by building connections and relationships between teachers, students,

parents and community.

“Be clear about what each student does well or needs helps with. Seek
opportunities for students to shine at things they do” (survey 7301, question 4,

teacher).

5. Are there any suggestions you would like to make that may assist all Aboriginal

Education Workers to better support Aboriginal students in completing school?

AEW responses

AEWs believed they needed more PD and better qualifications to be able to better assist
students. They did not want to be given the sole responsibility for everything Aboriginal in
the school. They would also have liked to make more home visits and to build up a better

rapport with students.

Other stakeholder responses

Other stakeholders believed that AEWs must be given the opportunity to participate in
appropriate personal learning (PL) opportunities to further develop their skills. They also
believed that the teaching staff needed to utilise AEWSs to assist with programming. Other
stakeholders also thought the principal should make it a priority to develop a working

relationship with AEWSs.
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Parent responses
Only four parents responded to this question, which was surprising. Their comments
were: be professional, don’t segregate the kids; develop a mentor program for those

without a family role model, and promote confidence building for separated families.

Principals’ responses
Principals’ comments related to: being proactive; engaging community; continual PD;

training in specific skills; model learning; and being part of the leadership team.

“To encourage, encourage, encourage AEWSs to stand up to staff and not be
considered as less important. They are priceless members of staff’ (survey 40,

question 5, principal).

Student responses
The by far the most frequent comment of students is they would like AEWs to spend
much more time with them. Students would also like AEWSs to help them with literacy

and numeracy, assignments, relevance and assessments.

A possible correlation that AEWs contribute to improving Aboriginal educational

outcomes?

As the State coordinator of Aboriginal education for NSW CEC since 1999, | have been

charged with reporting to DEEWR the educational outcomes of our Aboriginal students.

We are required to report on all areas of literacy, numeracy, attendance, retention and SC

and HSC completions. For political reasons this data is aggregated with all NSW

education systems. Up until 2009 we were required to meet ever-increasing targets in all

these areas. From 1999 to 2009 as a system we met the large majority of our targets

(Frank Pearce, 1999-2008). In this same period our AEW workforce grew from 50 to 148.
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In order to better define what main areas that need to be addressed to improve the
educational outcomes of Aboriginal students, the twelve NSW Catholic Aboriginal
Education Advisors and a number of non-Aboriginal educationalists were asked to list the
ten areas they thought were essential to achieving this aim. Then the twelve Catholic
Aboriginal Advisors who are best placed to comment were asked how do your AEWSs

contribute to these ten essential areas?

The next section looks at how NSW Catholic schools AEWs are addressing ten areas

essential to improving Aboriginal educational outcomes that were outlined in chapter 2.

How NSW Catholic-school AEWs are addressing the ten areas essential to

improving Aboriginal educational outcomes.

These ten essential areas as outlined in Chapter 4 are:

1. Wellbeing

2. Attendance

3. ldentity

4. Engagement

5. Retention

6. Parental involvement

7. Supportive school environment

8. Supportive home environment

9. Relevant curriculum
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10. Motivation

The following information relating to AEWSs is selected feedback from the twelve NSW

Catholic-school Aboriginal education advisors. It is in relation to what their AEWs are doing

to address these ten areas essential to improving Aboriginal educational outcomes. This

feedback was gathered at the NSW Catholic education Aboriginal advisory meeting on the

18" March 2011 as part of the minutes. Any comments that were duplicated have been

removed. Some Aboriginal English and terminology has not been removed as much is lost

in the translation.

1) Wellbeing
Assistance provided by Catholic-school AEWSs in the area of student wellbeing falls
into the three broad areas of pastoral care, school environment, and parental/

community involvement in a student’s learning.

Firstly, pastoral care for Aboriginal students is provided in consultation with diocesan
Aboriginal advisors, AEWSs, parents and school staff. In this area, AEWs take a
personal individual interest in each student. Because of their own life experiences
and community connection they are very attuned to the students, their issues, their
educational difficulties and in a lot of cases any emotional difficulties they may be
experiencing. Often it is literally just the presence of an Aboriginal face that boosts
the wellbeing of an Aboriginal student who may be a little low emotionally. Having an
AEW in a school to an Aboriginal student is like having an uncle or aunty in a school

that they can turn to in their time of need, either educationally or emotionally.

Secondly, in the area of school environment, AEWs keep teachers informed as to
any problems a student or their family may be experiencing. This allows the teacher

to be pro-active rather that re-active. This is particularly important in relation to the
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student and family experiencing Sorry Business (bereavement), which sadly, in
Aboriginal families and communities, is a frequent occurrence. They are also of great
assistance in classroom in interpreting the teacher’s instructions and often the

curriculum into a language more relevant to the Aboriginal students.

Thirdly, and most importantly, Aboriginal parents are the first educators of their
children so it is vital they are involved in a meaningful, consultative, consistent way in
their child’s education. This is one of the most important roles AEWs carry out, not
just on a school day basis, but after-hours and on weekends in the Catholic schools’
Aboriginal communities across NSW. Their unofficial roles in most cases outweigh
heavily those set out in their job descriptions. Often the partnerships between
Aboriginal communities and schools are disjointed, and in some cases non-existent.
This is evidenced by the need for the Federal Government to insert a mandatory
Aboriginal community partnership clause into the provider's contracts for their latest
flagship to solve the Aboriginal Education “problem”, Focus Schools (Hanlen, 2005).
Further evidence is the succession of flawed programs developed by the Federal
Government, aimed at getting Aboriginal parents and communities engaged with
schools (Australian Education Union, 2007) also (see appendix 11A). Due to the
continual failure of these programs, AEWs are not only important; they are vital.
AEWs are the link between schools, students, parents and communities. In schools
they are the advocates for students, parents, and communities. In the communities

they are the advocates for schools and the value of education.

2) Attendance

In general, AEWs visit schools and pre-schools and regularly talk to principals and
school staff regarding attendance. They ring parents and follow-up any concerns

from classroom teachers/contact teacher. They also monitor students’ attendance on
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a daily basis in the schools that they work in. Schools that they are not based in are

reviewed at the end of each term.

AEWs are aware if there is an issue with attendance, and make it their business to
find out what the issues are and then support the student and family to address the

issues.

Some students tend to still go to school even when there are issues at home when they
know they have an AEW to talk to and know that the AEW will support them as much as
possible. This is because of the good relationships they have developed with the
Aboriginal students. Sometimes just the presence of an AEW in a school improves the
attendance of students as they have a part of their “family” in the school taking part in their

learning (Gibson, 2009).

3) Identity

Filling in the gaps in a student’s identity is a crucial role of AEWs which at times can be
very challenging for the student, the AEW and in some case the parents (Department of
Education Employment and Work Relations, 2011b; MacGill). It is however essential as a

strong identity greatly helps with student motivation to learn.

For many Aboriginal young people, the school becomes the critical factor in their
search for identity (Training, 2010). If they feel accepted and affirmed in their
schools, they will have a much stronger chance of developing a strong cultural
identity. If the school is just another area of pressure and stress, it is often dismissed
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as irrelevant and not worth continuing with (New South Wales Department of

Education and Training, 2005, p. 9).

In general, NSW Catholic-school AEWSs assist students to know their mob and work
with schools to include an Aboriginal focus throughout the year, not just on special
days/dates. Awards evenings are used to showcase the achievements of Aboriginal
students. Community involvement in these events raises awareness of being proud
to be Aboriginal. The AEWs play a vital role in these awards nights. They are a
community presence who promote identity and give students a sense of who they are
and that they belong somewhere. They are often the key to a student wanting to find

out about whom they are and where they come from.

Sometimes the literal “black face” notion comes into play here, where the students can

identify with an AEW in a cultural way but in the school environment.

AEWSs are responsible for keeping Aboriginal knowledge and culture on the school’'s
agenda at all times and through this a strong Aboriginal student identity will follow

(Gibson, 2009).

4) Engagement

AEWSs assist classroom teachers to include Aboriginal perspectives that make it
relevant for students. Aboriginal teachers and AEWSs studying to be teachers support

Aboriginal students in the classroom with individual learning plans. AEWSs often have
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a deeper understanding of how Indigenous students learn, and are able to make

learning more relevant and encourage students to achieve to the best of their ability.

Some AEWSs are used for crowd control, but also they are using a very traditional
form of discipline that is culturally respected by the students. AEWs usually know the
students’ families and have a strong link with the community, and this flows into the
classrooms and gives students the capacity to engage in their learning through the

support of the AEW, who makes it a less demanding process (Gibson, 2009).

5) Retention

In the area of retention, AEWs in some dioceses work with schools to develop
pathways for students to University. They are a vital part of residential leadership
workshops that are held for students in Years 6—-12 each year. They are also heavily
involved in many dioceses in developing and running various retention, career and
gifted and talented camps. Tutoring is provided for students at a dedicated
Indigenous education unit at no cost to families. They also work in schools to
encourage and support students to stay at school through various programs e.g. the
lighthouse mentoring program (Parramatta, 2011). AEWSs support the students with
direction in educational choices and are role models who support and value
education and give positive messages to students that education is important. They
give relevance to the need for a good education and have direct links to universities,

scholarships, TAFE Colleges and various career choices.

Maintenance is more the issue in some schools with high Aboriginal populations,

where the AEWSs play a pivotal role in sustaining students to finish school. One
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diocese has no secondary schools but their primary schools still face retention issues
due to poor attendance, therefore AEWs have to work hard to maintain enrolments

(Gibson, 2009).

As the State coordinator of Aboriginal education for the NSW Catholic Education
Commission | am personally involved with three outstanding retention initiatives. AEWS
have and continue to be involved in the development and running of these three initiatives,
as well as being facilitators, mentors, role models and unofficial Uncles and Aunties to all
the children involved . They are also very involved in engaging the community in relation to

these initiatives.

e Wii Gaay (Clever Child) in the Armidale Diocese (Dare to Lead, 2008)

e Lismore Diocese Annual Careers Camps

e Parramatta Diocese Awards Nights (Achenbach, 1991).

6) Parental involvement

AEWs in some dioceses implement various literacy programs at home with the
parents such as, Pause, Prompt and Praise, and Bridging the Gap early Literacy
Program (Freeman, 2009). There are also in some instances community liaison staff

that assist families to liaise with the schools and various community organisations.

All Catholic dioceses have Aboriginal Education Advisory committees, of which

parents and AEWSs are core members.
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AEWs make phone calls to parents/carers, write newsletters/flyers for parents/
carers, and organise Aboriginal education parent information sessions. In some
instances they make home visits to talk with parents/carers. AEWs often organise
morning teas with the staff and parents/carers, and meet with parents/classroom
teachers to discuss students’ learning needs. They also consult Indigenous parents
about any new programs that involve their children, and in some instances a DVD is
put together and sent home for the parents/carers. AEWs inform parents about what
iIs happening at the school, encourage them to be involved, although not always

successfully, and attend meetings with other agencies with parents (Gibson, 2009).

The Parramatta Diocese annual Aboriginal awards night started out eight years ago
with the attendance of about 20 parents. This night has got so big that two venues

have to be used, with about 100 parents and families attending each

7) Supportive school environment

Within schools, AEWs advocate for Aboriginal students as well as making staff more

culturally aware, which helps create a supportive environment for Aboriginal students

(Mandela, n.d.). They are the significant other that Aboriginal students can turn to in time

of need (Mandela, n.d.). As someone who has long experience in both public and private

education sectors, | have often found that in time of need students of all different

nationalities and circumstances will often gravitate to AEWs for comfort (Carmy, 2011).

8) Supportive home environment

AEWSs engage with Aboriginal parents to ensure Aboriginal students are supported in their

learning at home (Allard & Sanderson, 2002). As literacy and numeracy can at times also



be an issue for some Aboriginal parents, AEWs also often assist parents to be able to
better assist their child with their learning (Freeman, 2009). A number of dioceses run
literacy and numeracy programs that involve students taking home literacy and numeracy

games that parents play with the children.

9) Relevant curriculum

AEWs in classrooms often act as virtual interpreters, converting what a teacher has said
into a more relevant form for Aboriginal students (MacGill). They are also often involved,
both in the classroom and the school, in adding an Aboriginal perspective across the

curriculum (Ashby, 2011; MacGill).

10) Motivation

AEWSs, by supporting the students and their families, bring relevance to the Aboriginal
students’ learning, providing constant encouragement to them, constantly reinforce student
motivation (Michael Winkler, 2006). They are also, in general, great role models. Just their
presence in a classroom motivates some Aboriginal students. The AEWSs, with their own
enthusiasm for education and the positive role modelling they present, are also a great

motivation for “all” students (Mandela, n.d.).

While it is hard to prove cause and effect in relation to these educational outcomes, what
the NSW Catholic Aboriginal Advisors have outlined as to how their AEWS contribute to
the previously outlined ten essential areas, further adds to a very strong circumstantial
case, that AEWs do contribute in a significant way to improving Aboriginal educational

outcomes.
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Conclusion

This research investigated the question, “Do Aboriginal Education Workers (AEWS)
contribute to improving Aboriginal educational outcomes?” It examined the question
using a number of research methodologies. These were quantitative in the form of ten
Likert questions and five qualitative questions. All fifteen questions were contained in the

same survey instrument.

| chose the research question for four reasons. Firstly, | wanted to demonstrate in the
bigger picture of a whole school with a number of Aboriginal students, that having a
skilled AEW in a school is as valuable and as important as having an Aboriginal teacher
in a school. Secondly, although AEWs have been in classrooms since 1974 there has
been no research to find out if they have had any impact on improving Aboriginal
educational outcomes. Thirdly, AEWS’ positions are very insecure because in the main
they have always been dependent on annual targeted Aboriginal funding. Fourthly, all
the positives | have witnessed in schools with AEWs, and what | have heard from
students, parents, school staff and in many forums both state and national, has given me
a firm conviction that AEWs play an important role in improving Aboriginal educational

outcomes.

These are the conversations that are at the heart of this thesis. These conversations and
supporting correlations clearly demonstrate that AEWs contribute not only to improving
Aboriginal educational outcomes but, just as importantly, social outcomes. The very strong
message that comes from all respondents is we must never lose sight of the fact that the

children must always be at the centre of what AEWs do.
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As highlighted in chapter 1, perceptions play a huge role in our lives, as they are how
we view the world and other people. More importantly they determine how we
interact with others and decisions we make (Cherry, 2011; Sherman, 2001). If these
groups have positive perceptions of the AEW, and AEWSs have positive perceptions
of themselves, it will lead to positive relationships, which will in turn lead to positive

educational outcomes.

As the results of this study showed, AEWS, parents, principals, teachers, other
stakeholders and most importantly the students have strong perceptions that AEWs
play an important role in helping to improve Aboriginal educational and social

outcomes.

For questions 1 to 6 there is an aggregated, average 91% agreement rate for all

respondents that:

=

They would prefer to have an AEW.

2. AEWs help students enjoy learning.

3. AEWs help Aboriginal student’s complete school.

4. AEWSs help with the motivation, self-esteem and aspirations of Aboriginal
students.

5. 91% of all respondents believe their school values Aboriginal culture.

6. AEWSs help reinforce Aboriginal students’ identities.

For questions 7 to 10 there is a significant reduction in the agreement rates of
between 20% and 25%. However, there are positive signs in that only between 1%

and 7% disagree with the rest still to be convinced as to whether:
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e An AEW assists with attendance.
e The students work better with an AEW in class.
e An AEW assists Aboriginal students to complete school.

e Removing AEWSs from schools would affect outcomes.

The following are the results of the data in relation to the themes of supporting

culture and identity, learning and educational outcomes.

Under the theme of supporting culture and identity, on average 94% are in

agreement, 4% are undecided and 2% disagree.

Under the theme of learning, on average 84% agree, 12% are undecided and 4%

disagree.

Under the theme of educational outcomes, on average 85% agree, 10% are

undecided and 5% disagree.

The two most significant points in relation to the data results in relation to these three

themes are the high agreement rate and low disagreement rate.

The next section looks at the results of the five qualitative questions.
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Questions 1 and 3 which were designed to elicit from respondents their knowledge

regarding AEWS.

Q1 What role do Aboriginal Education Workers play in assisting Aboriginal students with

their learning?

Q3 How do Aboriginal Education Workers involve the Aboriginal community in the schools

where they assist students?

The respondents’ replies indicate they all have a good level of knowledge as to what
AEWSs do both officially and unofficially in their roles, although a small proportion are

not sure.

Questions 2, 4 and 5 were designed to see what areas of improvement respondents

believed AEWSs needed to undertake.

Q2 What could Aboriginal Education Workers do better to assist individual Aboriginal

students with their learning?

Q4 How can Aboriginal Education Workers best assist you with the learning of Aboriginal
students?
Q5 Are there any suggestions you would like to make that may assist all Aboriginal

Education Workers to better support Aboriginal students in completing school?

Responses from all respondents were:

e More individual help and small group work in class.
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e Continuous PD.

e Be better skilled in the areas of literacy and numeracy.

e Make sure they attend staff meetings and become part of everything that
happens rather than just Aboriginal education.

e Constantly emphasise the importance of education.

e Work to make schools an extension of family.

e Be better skilled at involving parents in all decision-making.

e Make sure they don't just talk about the importance of attendance and
punctuality but practise it themselves.

e Be better skilled at bringing Aboriginal culture into schools and helping to
make all staff culturally aware.

e Be better skilled at advocating not only for Aboriginal students but also
themselves.

e Be better skilled at challenging students.

e Be better skilled at keeping students on track.

e Be better skilled at teaching students more about their culture and identity.

e Be better skilled at adding an Aboriginal perspective to the learning.

e Be better skilled at keeping parents informed on student performance and

difficulties.

Recommendations

The following three additional research questions arose during the course of this research

project:

1. Does having an AEW on staff influence enrolments?

2. Are more Aboriginal students identifying because of AEWs?
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3. Should an AEW be Aboriginal?

These three questions may add further evidence or correlations to the question of whether
AEWSs contribute to improving Aboriginal education outcomes. Even though the evidence
is anecdotal, it comes from those at the coalface who work in or with schools in one form

or another on a regular basis.

1. Does having an AEW on staff influence enrolments?

As demonstrated by table 28, since the introduction of AEWs to NSW Catholic schools,
both the enrolment rate and their percentage of the school population has grown at faster

rate than prior to the introduction of AEWSs.
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NSW Catholic Schools Aboriginal Enrolments as a Percentage of All Enrolments

1985-2010 and AEW Employment Numbers 1985-2010 (Andrew Forbes, 2010)

Table 28

Year All Students | Aboriginal | Aboriginal students as a | AEW Nos
Students | % of school population

1985 173,843 921 0.5% Not known

1986 176,319 876 0.5% Not known

1987 177,563 830 0.5% Not known

1988 178,462 818 0.5% Not known

1989 178,702 745 0.4% Not known

1990 179,557 748 0.4% Not known

1991 180,184 956 0.5% Not known

1992 180,425 1,046 0.6% Not known

1993 180,167 1,153 0.6% Not known

1994 179,580 1,248 0.7% Not known

1995 180,674 1,410 0.8% 10

1996 181,233 1,537 0.8% 12

1997 182,384 1,708 0.9% 28

1998 184,491 1845 1.0% 40

1999 186,781 1956 1.0% 50

2000 191,650 2223 1.2% 64

2001 195,500 2,356 1.2% 96

2002 197,104 2,508 1.3% 96

2003 198,675 2,631 1.3% 123

2004 201,323 2,858 1.4% 134

2005 202,273 3,128 1.5% 130
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2006 202,426 3,273 1.6% 141
2007 202,474 3,543 1.7% 147
2008 202,101 3,769 1.9% 148
2009 202,517 4,116 2.0% 148
2010 204,155 4,414 2.2% 148

As demonstrated by table 28, there has been a steady increase of Aboriginal enrolments
since AEWs were introduced in 1995. This coincides with the introduction of a significant
level of AEWSs that continues to grow, along with Aboriginal enrolment numbers. These

correlations and qualitative responses bear further investigation (see appendix 19A).

2. Are more Aboriginal students identifying because of AEWs?

As the State Coordinator of Aboriginal Education for NSW over the last ten years | have
been charged with completing NSW CEC’s Educational accountability report to DEEWR,
the funding body. The reason | have raised this question is that quite often our actual
Aboriginal enrolments don’t match up with the number already enrolled plus new
Aboriginal enrolments. For example, 100 enrolled plus 50 new enrolments should equal
150. Sometimes that figure is higher because of students already enrolled choosing to

identify.

Anecdotally it would appear to be that a proportion of these enrolments are students who
were already enrolled, identifying, because of the more culturally-inclusive environment
AEWSs help to create. It would also appear that it tends to be more when students are in
transition to high school and parents are seeking assistance with the higher costs of
secondary schools, and when seeking scholarships (Penfold, 2010). Some Aboriginal
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people have concerns about people waiting till the transition to high school to identify.
They feel in a lot of cases people are only choosing to identify when it is of benefit to them

(see appendix 20A).

The next section looks at an issue that is very important to Aboriginal people for a number

of reasons. It is also an issue that can have an impact on a school’'s Aboriginal enrolments.

3. Should an AEW be Aboriginal?

Over the last twenty years | have spent a lot of time in both Catholic and public schools’
Aboriginal communities. | have also spent the same amount of time working with the
Aboriginal staff of these school communities. Asking either Aboriginal communities or
Aboriginal school staff whether an AEW should be Aboriginal will lead to a heated debate

with all of them.

Firstly, it is because Aboriginal people have a very strong view that any employment
generated in schools by Aboriginal funding should go to an Aboriginal person. They don’t
just mean in an employment sense but in the belief that an Aboriginal person brings to the

job their Aboriginality and the cultural aspects of that identity (see appendix 22A).

Secondly, it is because in most cases Aboriginal communities by any standard have very

low employment levels (Statistics, 2011b).
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Some schools however do not agree that an AEW ‘must’ be Aboriginal. In my twelve years
in my position the two questions | am most often asked by school staff are: First, “in the
guidelines for Aboriginal funding is it a mandatory requirement to hire an Aboriginal
person”? Until the removal of the targeted status of Aboriginal funding in 2009, | could say
yes it was mandatory (E. a. W. R. Department of Education, 2005; Robinson, 2010).
However after a long negotiation period Federal Aboriginal Education funding was kept as
an internal funding allocation method by the NSW CEC. How the funding is utilised is
strictly a diocesan decision and Aboriginal employment is not mandatory but based on
goodwill (S. B. Kerr, 2009). The second most-asked question by school staff is, X number

of Aboriginal students have enrolled, how much Aboriginal funding are we entitled to”?

Based on the literature review of this thesis, the results of the survey instrument used for
this research and the feedback on other issues that arose during the course of this

research, | make the following recommendations for further research:

1. Case studies be conducted in both NSW Department of Education and
Communities and Catholic-Independent Schools, on the effectiveness of AEWS.
This needs to be pre- and post-AEWSs in those schools.

2. A national longitudinal study be conducted in all schools that have AEWSs. This
needs to be pre- and post-AEWSs in those schools. AEWs are a modern
phenomenon, first appearing in schools in 1974, and in addition are a miniscule
employment category, so this study is achievable.

3. A research study be conducted to see how AEWSs can add value to readiness for
school.

4. A research study be conducted to see how AEWSs can add value to the
progression of Aboriginal students to university courses and careers.

5. A research study be conducted on the different skill sets required for AEWs
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working in primary schools, secondary schools and boarding schools.
6. A research study be conducted to bring under one umbrella the many titles, role
descriptions and unofficial community roles of AEWs so they can get the

recognition, pay and conditions they so richly deserve.

| strongly believe that all contained in this thesis clearly demonstrates that AEWs are

the unrecognised jewels in the crown of Aboriginal education.
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Epilogue

A teacher upsets Aboriginal students by saying Aboriginal parents don't insist that their
kids go to school.

An Aboriginal student is painfully self-conscious about not knowing her cultural story.

An Aboriginal boy does not want to be the one always asked by a teacher to explain what
it means "to be Indigenous" and to give the school's Acknowledgment of Country.

An Aboriginal student is painfully self-conscious about not knowing her cultural story.

The Aboriginal students want to do something special to celebrate their culture and show
the school who they are.

The school librarian wants advice on the purchase of Indigenous themed readers.

Sorry Day is approaching and no appropriate school assembly has been arranged. An
Aboriginal child has a sudden drop in school attendance.

The behavioural issues of another Aboriginal child need investigation, with possible links to
a negative change in the home environment.

The school has to report on what it is doing to improve Aboriginal outcomes.

An Aboriginal funding submission has to be filled out.

Teachers and parents are interested in learning about the story of the local Aboriginal
community.

A teacher wishes to engage with the local Aboriginal community.

What's the difference between a Welcome to Country and Acknowledgement of Country,
and who should do which?

A teacher wishes to broaden their knowledge of appropriate and inappropriate language in
relation to Aboriginal students and community.

Your school is being asked to explain why the Yr. 5 Aboriginal students NAPLAN results
have dropped since they sat the test in Yr. 3.

You have an Aboriginal parent who wishes to enrol their child but is unable to pay the fees.
A young Aboriginal boy has an altercation with another student but refuses to explain why.
Your school’s retention of Aboriginal students is low.

Some of your Aboriginal students need some additional classroom assistance.

A teacher needs direction in adding an Aboriginal perspective to their lessons.

An Aboriginal student becomes ill and you can’t locate the parents.
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An Aboriginal student, because of financial circumstance, has no lunch.
You need someone to negotiate with local Aboriginal organisations.
You need someone to help you advocate to government agencies on Aboriginal issues.

A young Aboriginal boy, who is normally well behaved, is starting to act out and refuses to
talk about it.

Taking the words from the 1980’s movie

Who you gonna call?

In many schools the answer to each question is the

Aboriginal Education Worker

Their reward for all this?

* Under paid.

* Under appreciated.

» Little recognition.

* Many additional duties that are not in the role description.
» Job insecurity.

* Low expectations of school staff.

* Racism.

» Stereotyped by staff.

* In some cases considered a tall poppy by their own community.

Why do they do it?
For The Kids,

Their families and their Communities
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ABS

AEW

ABSTUDY

AEDAP

ADHD

AEP

AESIP

AEU

APB

ASSPA

ATAS

BER

BST

CEC

CES

COAG

DE

DEC

DEETYA

ACRONYMS

Australian Bureau of Statistics

Aboriginal Education Worker

Aboriginal Study Grants Scheme

Aboriginal Education Direct Assistance Program

Attention Deficit Hyperactivity Disorder

Aboriginal Education Policy

Aboriginal Education Strategic Initiatives Program

Australian Education Union

Aboriginal Protection Board

Aboriginal Student Support and Parent Awareness (Program)

Aboriginal Tutorial Assistance Scheme

Building the Education Revolution

Basic Skills Test

Catholic Education Commission

Commonwealth Employment Service

Council of Australian Governments

Department of Education Western Australia

NSW Department of Education and Communities

Department of Education, Employment, Training and Youth Affairs
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DEEWR

DET

DEST

FAHCSIA

HSC

IEDA

IESIP

KLA

LSO

NAPLAN

NAWU

NSW

NSW CEC

PACE

PD

PLP

PSPI

SC

TAFE

Department of Education, Employment and Work Relations

Department of Education and Training

Department of Education, Science and Training

Department

Indigenous Affairs

of

Families,

Higher School Certificate

Housing,

Community Services and

Indigenous Education Direct Assistance (Program)
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Appendix 1-A

DET NSW 1996 AEA Role

An example of a duties statement for Aboriginal Education Assistants (AEAs)

The Aboriginal Education Assistant is responsible 10 the Principal in the following areas:

a Pastoral Carc of Students

Assisting the Principal and teachers in:
|. moniloring the anuendance, behaviour and progress of Aboriginal studenis;
2. interviewing and sdvising Aboriginal students in relation to pastoral care;
3., attending to personal needs of Aboriginal students in relation to hyglene,
health and injury etc, and

4, advising Aboriginel students on matters relating to school, femily or personal problems.

» Community and Parent Liaison

1. Assisting the Principal 10 esiablish and maintain effective relationships with Aboriginal
parents and the Aboriginal community.

2. Assisting the Principal and teachers in Interviewing parents of Aboriginal
students in relation to their school progress.

3. Undertaking approved visits to Aboriginal parents in thelr homes in relation
to their children's school progress or problems.

4. Assisting the Principal and teachers In informing the Aboriginal community
of the objectives and organisation of the school.

5. Informing the Principal of activities and aktitudes in the Aboriginal

community which may affect the Aboriginal students In the school.

e Teacher Support

1.  Assisting teachers with individual or small groups ol Aboriginal students in classrooms O
on excursions.

2. Assisting tcachers with maners affeciing the behaviour or progress of Aboriginal
students.

3. Assisting teachers in the developmertt of programs for Aboriginal and non-
Aboriginal students with particular emphasis on Aboriginal education.

4. Asslsting teachers in the production of materials with particular reference o
Aboriglnal education.

5. Assisting teaching stafl in developing and implementing a curnculum which is

appropriate for the Aboriginal students in the school.

» Other Duties 1. Carrying out other related duties as required by

the Principal.



Appendix 1-B

ABORIGINAL EDUCATION OFFICERS
STATEMENT OF DUTIES 2008
NSW DEPARTMENT OF EDUCATION AND TRAINING

The Department and the Association agree to review the statement of duties for
Aboriginal Education Officers and to Insert any changes to the statement of
duties by way of consent variation to this enterprise agreement.

Introduction

The Aboriginal Education Officer (AEQ) is responsible to the principal for giving
assistance to Aboriginal students and parents and to teachers.

The emphasis given to these three aspects of the role will vary, according to the
nature of the schoal and its community.

The Aboriginal Education Officer is responsible to the principal in the following
areas:
1 Student Support

. Advising Aboriginal students In relation to thelr participation and
progress. Support and encouraging student retention.

. Encouraging student participation in school decision making.
. Advising students on matters refating to educational and individual
neaeds.

2 Communlty Support

. Encouraging the invelvement of Abariginal parents in school
programs and their particlpation in decision making.

. Maintaining effective relationships with Aboriginal parents and the
Aboriginal community.

a Interviewing parents of Aboriginal students in relation o their school
progress

. Undertaking approved visits to Aboriginal parents in their homes in
refation to thelr children's school progress or needs.

. Informing the Aboriginal community of the objects and organisation of
the school.



Informing the principal of activities and views of the Aboriginal
community, including the local Aboriginal Education Consultative
Group (AECG), which have relevance for the Aboriginal students in
the school and the Aboriginal education program.

3 Teacher Support
Assisting teachers:

To involve parents and the community in school programs.
With Aboriginal students in all school activities including excursions.
with the progress of Aboriginal students

In the development of programs for all students with particular
emphasis on Aboriginal education.

With the identification and development of resources to support
programs for all students with particular reference to Aboriginal
education.

In developing and implementing an appropriate curriculum for all
students and specifically one which meets the needs of Aboriginal
students,

4 Other Duties

Carrying out other duties as required by the principal.

Note: The school must not require an Aboriginal Education Officer ko accept
responsibllity for class management and contral, playground supervision
or teaching students.



Appendix 1-C

REMUNERATION OF ABORIGINAL EDUCATION OFFICERS AND ABORIGINAL
COMMUNITY LIAISON OFFICERS 2010

Dear Aboriginal Education Officer

In consultation with the Public Service Association and the NSW Aboriginal
Education Consultative Group Inc., the department has formalised naw role
statements and remuneration for Aboriginal Education Officers which will take effect
from day 1, Term 1, 2010,

A copy of the new role statemeny is attached.

The new remuneration will be at the equivalent of:

Clerk Grade 1 minimum for Aboriginal Education Officers currently on steps 1-
4 of the current Aboriginal Education OFficer scale;

@ Clerk Grade 1 maximum for Aboriginal Education Officers currently on step 5
of the current Aboriginal Education Officer scale; and

TO Clerk Grade 2 minimum for Aboriginal Education Officers currently on step &
of the current Aboriginal Education Officer scale.

Progressian will occur through the remuneration steps for Clerk Grade 1/2.

Revised role statements and remuneration will alsa be implemented from day &,
Term 1, 2010 for Aboriginal Community Liaison Officers. A copy of the new role
statement for this position is also attached.

Diane Wasson
Director, HR Policy and Planning
11 December 2009



REMUNERATION OF ABORIGINAL EDUCATION OFFICERS AND ABORIGINAL
COMMUNITY LIAISON OFFICERS 2010

Attention: Principals

Following the Implementation of Recommendation 25 of the Report of the Review of
Aboriginal Education, revised role statements and remuneration for Aboriginal
Education Officers will be implemented from day 1, Term 1, 2010.

Revised role statements and remuneration will also be implemented fror day 1.
Term 1, 2010 for Aboriginal Community Liaison Officers. Advice will be provided to
Aboriginal Community Liaison Officers through the regional office.

Where applicable, I would ask principals to provide a copy of the attached advice to
the Aboriginal Education Officer {5} in the school.

Diane Wasson
Director, HR Policy and Planning
11 December 2009



Appendix 1-D

ABORIGINAL EDUCATION OFFICERS (AE0s) 2010

Responsible to the Principal or delegate for providing assistance to teachers,
Abariginal students and their families to support improved leaming outcomes for
Aboriginal students.

Staternent of Duties

Working with teachers:
. to assist Aboriginal students In all schoal activities inciuding excursions
. to discuss with Aboriginal parents the educational progress of their children

. o identify and develop resources to support the leaming outromes of
Aboriginal students

. to assist In the development and implementation of personalised leaming
plans for Aboriginal students

. to support Aboriginal cuttural awareness for all students with particular
reference to Aboriginal students

. To help maintain effecdive relationships between Aboriginal parents, the
Aboriginal community and school staff,

Working as part of a school team to support students:

= in relation to their school participation and programs

» In relation to their attendance and retention.
Liaising with the Principal and staff:

»  On protocols for interacting with the Aboriginal community In relation to staff and

Aboriginal students In the school and Aboriginal education activities,

Other Duties

Performing other related duties as required by the Principal.

Note: the school must not require an Aboriginal Education Officer to accept

responsibility for dass management and control, playground supervision or teaching
students.



Appendix 1-E

STATEMENT OF DUTIES January 2008

TITLE
Abeniginel Education Dfficer

AWARD
Adrministrative and Cierical Employees

DIVISION
Learming Services

SECTION
Programs - Students

TERMS OF EMPLOYMENT

Permanent or fixed-term, full or part bime, up ta 73.5
hours per fortrught, 52 weeks per year induding 4 wesks
annual leave.

CATEGORY/FUNDING/RESTRICTIONS
Permanent or fixed term. Cost code: as specified.

LOCATION
The current location I1s specified 1n the advertisement.

Department of Education

Tasmanla

NUMBER Genenc’

CLASSIFICATION
Level 4

BRANCH
Learning Services (North)

SUB-SECTION
Aborgminal Educabon Unit

FULL TIME EQUIVALENT {FTE)
as specified

SUPERVISOR
As spacified

THE ROLE: Assist school communities to imarove the partiipation rate of aboriginas sludents from Grade 7 1o 10
through the provision of culturally sensibive support to Students, families/carers, and the community. Provide

Program/praject support.

DUTIES:

1 Operate 25 a member of one or more Learning Support Teams to improve the partipation of Abanginal

students from Grade 7 to 10,

2 Assist with the transition pracess of Aboriginal students from Grade & to 7 and Graoe 1 0 to I1.

3. Develop and meintain culturally effective commumication links between schools and families of il Aboriginal

shxdents.

4. Assist the carers/famihes of Aboriginal students to gam and use informstion about the public educalion system.

5. Support schooks 1 understand their local Abongmal commurity and issues affecting the eduation of Aboriginal

students.

6. Aswstn the development and implementation of adturally approprate programs to involve arers/familes in the

education of thewr chlildren.

-

Provide informakion as required for departmental monlioring and reporting processes.

8. Liaise with other Aboniginal Education staff to support planning and implementation of programs for Aboriginal

stugents

LEVEL OF RESPONSIBILITY: Responsibie for the support and implementation al programs that nave as theft
focus the participation of Aboriginal students from Grades 7 to 10.

CADOCUME—] 1 Framk, LOCALS— [ \Termpiabongin ZiedoM genanc.ger IS THE APPROVED STATEMENT OF DUTIES the oy pRNEd an
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DIRECTION/SUPERVISION RECEIVED: The officer 15 expected to work with general directian and guidance
from the assigned supervisor with general policy direction from the Manager Abenginal Educetion Pelicy B1 Programs.

ESSENTIAL REQUIREMENTS: Abonginality. The State Service Commissioner has determined that this 15 an
Aboriginal Identihed Position and that It will be Filled in atcordance with the Guidelines for Abcriginal Emplayment.
The Commissioner has determined that the persan nominated for this position 15 to satisfy a pre-employment chack
belore taking up the appointment, promation or transter,

DESIRABLE REQUIREMENTS: Ni

SELECTION CRITERIAT Empicyment in the State Service 15 governed by the State Service Act 2000 and
employment decisions must be based on merdt. A decision relating to appointment or promation 15 based on merit if;
an assessment 15 made of the relative sultability of the candidates for the dubes; and
The assessment 1s based on the relatiumship between the andidates” work-relsted qualilies and the work related
qualities genuinely required for the performence of the dutres; and
. the assessmenl focuses on the relative capacity of the candidates to achieve outcomes related to the duties; and
. The assessment (5 the primary consideration in making the decision.

Work-related gualiles might include; skllls and abilibes; gualkifications, Iratning and competencies; standard of work

performance; capacity to produce required outcomes; relevant personal qualities; and demponstrated potentlal for
future developmenL

The followmp specific selection critena must be addressed by candidates in thus context. The nominated position
abjechtive and dubes contained In this statement of duties must alse be used to assist In the interpretation of these
selechion criteria.

E. Knowledge of the Tasmanian Aborlginal communily and Aberiginal culture both traditional 2nd contemporary.

2. Knowledge of the Tasrmanian public education system end an ungerstanding of 1ssues relevant to Aboriginal
students,

3. Proven communicaticn skills, including the ability to communicate senslbively and effectivery with Aboriginat
peopie, including stugents of secondary schoo: age, and to liaise with mdinduals and groups from diversa
backprounds.

4, Proven personal and work organisation and problem solving skills.
S, Proven interpersonal skills and the capacity to work effectively as 3 member of a team.

WORKING IN THE DEPARTMENT: The Department s & large, decentraised empioyer with stall ceplayed
throughout Tasmania in a variety of locatens including schools, colleges, libraries and offices.

The Department 1s commiited to high standards of performance n the application of contemporary ranagement
practices and principles. All employees are expected to participate i mainteining safe working conditions and
practices and 10 prbimote and wphold the prinopke of farr and equitable access to employmenl/promotion, personal
development and traiming and the elimination of workplace harassment and discnmination. Smoking 15 prohibited in
State Government workplacas and vehicles,

The Department 1s committed to the intraduchon and apphcation of infermation mansgement syslems and solutions
to Improve Jts capacity to meet Its objectives. Consequently the successful apphcant may work extensively with
screen-based equipment, All employees are expected to utllise mformation management systems responsibly and in
accordance with privacy principles ang the Department's discrimination and harassment polices,

Employment In the Depariment and the State Sarvice is governed by Lhe State Service Act 2000 which contnins a sec of
State Service Principtes that provide an overarching stalement as Lo both the nature and operation of the State
Service and expectalions of those who work within it. The Stale Service Act 2000 also cantains a Code of Conduct
which complements the State Service Pnnciples and requires employees and officers to act appropriately in the course
of thesr duties and to maintein the confidence of the community In the activibes of the State Service,

All departmental employees and officers must comply with the Principles, Lhe Code af Concuct snd Commissionar's
Direction Number 2 which sets aud the mimimum requirements that must be met m wpholding, prometing and
ensuring adherence to the Principles.

CADGEUME—RF TR LOCALE-1 1T emoIabo pInaicaor 14-penerc.oat T THE AFFRGVED STATEMENT OF DIITES — TS €opy pamea on
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Appendix 1-F

I‘UBI’HKII.‘.V%JB‘ VI1iIiIun

Public Sector Management Act  [Salaries Agreement/Award: i Effective Date of Document
Teachers sudes Award 1979 !

July 2002
= Permanent item
Division:

) Temporary item
Directorate:

Branclh:

Scction:

THIY FOSTTTON
Title Education Assistant (Aboriginsal and Islander Education Olficer)
Classification: Level 3

Position No: : Generic

Role Statement .
The role of the AIE0 provides support and assistance 1o Aboriginal end Torres Struit

Islander students, (heir parents/guardians, reachers, the school and the community
through their knowledge, understanding and sharing of Aboriginal and Torres Strait
Islander history, lenguage and culture. Aberiginality is consldered esseatial for (his
position under section 50(d) of the Western Australian Equal Opportunily Act.

Positions under direct responsibility
Tite: Classification: Pasition No: Number of FTE's Contralled:

REPORTING RELATIONSHIPS

POSITION NUMBER

D&

POSITICN NUMBER

-

This position and the positions of:




TITLE - | CLASSIFICATION [POSITION NO | EFFECTIVE DATE
Aboriginel and 1slander ' Level 3 Cieneric i July 2002
Education Officer ! i |

CONTEXT AND SCOPE

The aim of the Department of Education is to ensure that all students within its schools develop the
understanding, skills and attitudes relevant to individual needs, thereby enabling them to fulfill their potential
and contribute to the development of our sociery, The Department's commitment 1o provide all WA students
with access to a quality education, irrespective of their background or peographical location, hus resulted in the
provision of primary and secondary schools, specialist schools and centres end facilities located in many djverse
locations round the State.

An Educstion Assistant supports the Department of Education's mein objective of teaching and leaming of
students through assisting the teacher in delivering planned cducation programs and enCOUTAging s supportive
and inclusive learning envirmnment, Through the assistance of the Aboriginal and Islander Education Officer.
students are able to better uiilise the educationsl program and heve an increased understanding of the
multicultural nature of the learning environment. The Aboriginal and Isiander Education Officer acts as a
liaison between the community and the school in order to develop an education program that is relevant to both
educational and cultural needs. Aboriginal and Islander Education Officers assist and support Aboriginal and
Torres Strait Islander stwdents, particularly those at risk, through mentoring and pasloral care 10 ensure their
pariicipation and achievement in the school environment,

ROLE

Employees at this level work under limited supervision and may be expecied to participate within a team
situation offering advice and expertise relating to their relevant area Education oufcomes are determined by the
teacher, or other professional, with the employee performing tasks which require discretion in problem solving,
decision making and choosing methods and processes 1o achieve outcomes. Performance of these tasks may
require activitics within or outside school that result in supervision of studemts without the presence of a
teacher.

Employees will be able to apply techniques, skills and knowledge of relevamt principles and practices Rcquired
through previous experience, on the job Jeaming or relevant qualification,

Under limited guidance, the Aboriginal and Islander Education Officer can be expecied to perform tasks within
the following ranpe:

»  Provides support and advice to schools and teachers on the management program of students at risk. under
the supervision of the relevant professional.

*  Designs and implemonts behaviour management plans in consultation with teachers, parents and where
appropriate other relevant professional.

Maintins records regarding implementation of behaviour management plans in onder to assess how
educations] programs fit in with the overall educational oulcomes of the student.

*  Assists with training students in the acquisition of self management eg life skills.

10



POSITION NO EFFECTIVE DATE

TITLE CLASSIFICATION
Tuly 2002

Aboriginal and Islander Level 3
| Education Officer | i N

Generic

Provides information 10 parents on the education system and relevani school procedures and schoal policies.

Provides appropriate physical restraint and removal of students where appropriate.

Consults with pareats/caregivers independently of teacher, though under supervision of Psychologist in
Charge or relevant professional,

Provides information to parents on the educalion sysiem and relevant school procedures and school palicies In
addition, il is cxpected that the rangre of duties contained within Sehedule A, when required 10 be performed, will
be achieved a1 a higher competency than that reached by Level 2 and Level 1 Education Assistants.

11



I 'TTFLE CLASSIFICATION TOSITION NO EFFECTIVE DATE
- Aborigingl and islander Levet 3 Generig July 2002
| Education Officer |

OUTCOMES

L. Classroom, school and community focused support is pravided 1o enable the delivery of high quality, student
focused leaming programs.

2. Classroom, school and community level support is provided to ensure that the learning environment is

inclusive and relevant, appropriately resourced and maintained, with the health and safety of students a high
priority.

3. Students are aware of cultural diversity and varying cusioms within the classroom and school environment
through the delivery and planning of relevant educational programs, through the AIEQ's cultural expentise.

4. Parents and the community are well informed of and take a pro-active role in the educational progress and
social development of their students.

5. Studemts develop intrinsic motivation 10 participaic in educational activities.

6. Community contribution to the formulation of schoo] policies and developmertt of educational programs is

facilitated through the use of the Aboriginal and 1slander Officer as & poin? of contact between the school and
the communiry.

7. Smdents et risk are successfully integrated into the leamning environment through assistance in the plenning
and implementation of relevant educational and behavioural management programs.

8. A high level of mentoring and pasteral care is provided to Aberiginal and Tones Strait Islander students,
particularly those students at risk, enabling students 10 have an increased participation rate, resulting in an
ability 10 betier wilise the education program,

12



! TITLE CLASSIFICATION  POSITION NO | EFFECTIVE DATE
Abonginal and Islander Levei 3 Generic U July 2002
Education Officer ) J

The foilowing selection criteria are 10 be read in the context of this position.

SELECTION CRITER1A

Essential

Aboriginality is considered essential for this position under seciion 50(d) of the Western Australian
Equal Opportunity Act.

1.

!J

Effective written and oral communicauon skills including the ability 1o effectively interact with students,
teachers, parents, community members and professional staff on the provision and developmen: of
cducational programs.

Effective interpersonal skills, including the ability to interact on a range of Jevels in & variety of seltings and
with differemt andiences, including community members, teaching and other professicnals.

Ability 1o contribwie to 8 school level team and to provide multi-cultural direction in the development of the
educational program. development of language resources, and evaluation of education and behaviour
IMANAEENEN] Programs,

Effeciively assist teachers in implementing educational and behaviour mandgemenl programs.

Effective organisational skills that will assist in the delivery of effective education programs 1o students.

Abily to assist with the general health and well-being of students.

13



ITITLE | CLASSIFICATION | POSITION NO EFFECTIVE DATE |
! Aboriginal and Islander Level 3 Generic July 2002
Educaion Offcer |

SCHEDULE A

In addition to the Level 3 ATEQ indicative duties, it is expected that the following range of duties, when
required to be periormed, will be achieved at a higher competency than that reached by a Level 2 AIEQ:

*  Assisis the teacher 10 meel the educational and cultural necds of students by idemtifving opportunities and
providing advice on program content relating to Aboriginal culture.

+  Facilitales community contribution 1o the formulation of school policies with regard to Aboriginal culture by
providing a point of contact within the school for the local Aboriginal communiry.

= Liaises with Apgencies to further the educational wellare of Aboriginal and Tanes Strait Islander students.

¢  Counsels studentis on matters affecting their education

*  Provides knowledge and understanding of the history, language and culture within the classroom, the school
nnd (he community that promotes respect, understanding and harmony.

s In consultation with teecher, provides instruction on Aboriginal culture 10 students,
¢  Provides oricntation 1o staff in relation 1o the Aboriginal community,

«  Conducts interviews or home liaison visits 10 discuss the academic progress or social development of
students.

*  Manages class resources or storercom by maintaimng and updating inventory lists, monitoring stock levels
and requirements. and submits requisitions to the teacher for approval.

. Ensures the safe and hygienic storage and handling of foodstuiTs and food preperation utensils.

*  Assisis the teacher in the delivery of planned education programs including the operation of computers and,
implements individual student or small proup programs or demonstrations.

Coliects resources and administrative decuments,

In addition, il is expected thai the {ollowing range of duties, when required to be performed, will be achicved al
@ higher competency than that reached by a Level | AIEQ:

*  Aszisis the teacher in the delivery of planned education programs including the operation of compiners, and
tmplements individual sudent or small group programs or demonstratiens.

*  Assists with the preparation and maintenance of the learning environment by maintaining equipment,
matenials and resources for use in classes, displays and demenstrations, and assisting the teacher with clean
and safe storage of items afier cless's arid activities.

*  Actsesa facilitator for discussions between parents. studems and teachers where there are commurication

difficulties.
TITLE CLASSIFICATION ! POSITION NC ; EFFECTIVE DATE |
Aboriginal and [slander Level 3 ' Generic ; Juby 2002

' Education Officer I o i




Asgist the teacher wilh the care and supervision of students in out-of-class sctivities and on school
excursions.

Assist the teacher with the general care and well being of students, including attending to
students with minor illnesses eg colds, or students in need of minor first aid.

Assists the teacher in the preparation and distribution of food for students’ morning tea in the
pre-primary and pre-school areas,

Assists with arrival and departure of students travelling ¢n buses.

Assists students undressing. bathing, showering, 1oileting, and dressing and where necessary, cleans
soiled clothing and areas.

Provides administrative support aud may in accordance with school policy be required to collect monies
from swdents where appropriate.

15



Appendix 1-G

Job Title: Aborigingl and Islander Education Worker (AIEW} DET Values
. dmini . Professionalism

Designation: Administrative Officer 4 - 92% Respact
Worlk Unit: Nhulunbuy Primary School InnQOvation

. : Diversity
Posltion Number: 19523 Excallencs
Responsible to; Prinapal
Primary Objective

To adt as a role model and mentor for indigenous students and to work with students, staff, school

@mmunity members and appropriate agencies to assist indigenous students to achieve educational
outcomes

Context Statement

Nhulunbly Primary Schoo! is situated in the mining town of Nhulunbuy on the Gove Peninsula, East Amhem
Land, The school has an enrolment of approximately 570 students of which approxmately 65 students are
identified on the Special Education Needs (SEN) profile and 27 students receive Indusion Support Assistant
(ISA) support. The schooal has approximately 15% Indigenous student papulation.

Key Responsibllities

1. To provide 2 caring and suppertive emvironment to ensure mdigencus students enroiment and
attendance.

2. Towork in partnershp with dassroom teachers to provide support for individual and small groups of
Indigenous students to improve Iiteracy and numeracy outcomes,

3. To support the school leadership team to acress approprate networks (induding government and
Indigenous organisations) to develop a harmonious and culturally Indusive environment that works o
engage and empower indigenous students and their farmniies,

4. To provide appropriate administrative and professional support in line with the responsibilities of the
posttion,

Selection Criteria

Essential

1. Ability to communicate effectively with Indigenous studerts and their families, and develop community
networks and partnerships with stakeholders to improve student attendance and retention

2. Proven capacity to work effectively In a politically and culrally sensitive environment.,

3. Demonstrated ability to work both indvidually and as part of a team 1o assist in the planning, coordination
and implementation of strategies and programs to positively contribute to Indigenous leaming outromes.

4. Comprehenslve understanding of Indigenous issues, knowledge and culture.

Desirable

1. Certificate IV — Indigenous Education Work or similar guallficatton or progress towards such a qualification.
2. Current NT Dnivers Licence or the abllity to obtain one.

Further infermation

Aboriginal and Torres Strait Islander people are encouraged to apply. The successful applicant will be required
to undergo screening for sultability for employment i schools.

Approved
Principal — Nhulunbuy Primary School October 2009

www.det.nt.gov.au
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APPENDIX 2-A.

WILCANNIA FORBES DIOCESE
PRIMARY REMOTE AND RURAL SCHOOLS
SCHOOL SUPPORT STAFF (CATHOLIC SCHOOLS)
(STATE) AWARD

This document should be read in conjunction with the SCHOOL SUPPORT STAFF in the Award to
better reflect the work of AEWs in WilcanniaForbes. (CATHOLIC SCHOOLS) (STATE) AWARD, It
redefines the indicative duties listed

SCHOOL SUPPORT STAFF - AEWs

LEVEL 2

A Level 2 position is one where the employee may have no relevant training and:

1) Exercises a limited range of skills and undertakes basic duties similar to those
Indicative duties listed below; and

2) Is under the general supervision of a teacher or higher level Aboriginal
Education Worker; and

3) initially, receives specific direction, leading to routine direction as knowledge
of procedures develops; and

4) Will not supervise other Aboriginal Education Workers; and

3 Does not supervise students without a higher level Aboriginal Education
Worker or teacher present.

INDICATIVE DUTIES

An employee at this level may be required by the employer to undertake the following indicative
duties:

. Liaise with Aboriginal parents and the local Aboriginal community
. Encourage the participation of Aboriginal parents in the life of the school.
. Assist with classroom duties.

. Assist teachers with Aboriginal students within the classroom.
. Attend staff meetings

Support teachers in their understanding of cultural differences (culture sensitivity, Aboriginal
history and children'’s local needs).

. Raise awareness of local Aboriginal history.
. Advise teachers in the preparation of Indigenous specific programs such as NAIDOC week.

. Assist teachers in the area of literacy and numeracy for Indigenous students.
o Work as part of a team, adhering to school philosophy and vision

17



LEVEL 3

A Level 3 position is one where the employee:
1) Undertakes duties similar to those indicative duties listed below; and

2) May be required to exercise independent initiative and judgment; and

3) Has the knowledge and experience to perform basic duties without technical
Instructions; and

4) Receives instructions for complex tasks or tasks requiring specialised
Knowledge; and

I Would be expected to have undertaken and completed skill developing
Programs relevant to the skills and duties required to be undertaken. This
requirement may be satisfied by relevant employer sponsored programs and/or
post secondary training which may indude TAFE training.

INDICATIVE DUTIES
In addition to those indicative duties listed for a Level 2 employee an employee at this
level may be required by the employer to undertake the following indicative duties:

* Prepare displays

» Prepare charts, diagrams and models

® Reseanch reference material under the direction of a teacher and/or the
CEO Indigenous Support Officer.
. Assist teachers with small groups of students:

a) In the classroom.

b) In an adjacent area under the direct supervision of a teacher.
. Under direction, take Aboriginal students for their individualised teaching plans in
spedficareas.
. Assist with the cataloguing of Aboriginal Education resources.

. Encourage student participation.
o Assist teachers in the planning and preparation of Indigenous specific programs
such as NAIDOC week.

18



LEVEL 4

A Level 4 position is one where the employee:

1) Undertake duties similar to those indicative duties listed beiow; and
2) Is regularly required to exercise independent initiative and judgment; and
3) Shall have responsibility and accountability for maintaining the quality of their
Own work and, if requested by the employer, the work of others; and
4) Receives limited instructions which relate specifically to matters of substance
In the work assignment; and
5) May assist teachers or other qualified members of staff with the conduct of
One or more areas, such as laboratories, libraries, audio-visual units, kitchens or
workrooms; and
6) Is competent in technical areas as required for the position; and
Would be expected to have undertaken and completed skill developing
programs refevant to the skills and duties required to be undertaken. This requirernent
may be satisfied by relevant employer sponsored programs and/or post secondary
training which may include TAFE training.
INDICATIVE DUTIES

In addition to those indicative duties previously listed an employee at this level may be required by
the employer to undertake the following indicative duties:

Assist teachers when interviewing parents of Aboriginal students in relation to their
children's progress at school

Represent the school in the local and wider Aboriginal and non-Aboriginal community.

Under direction, take Aboriginal students for their individualised teaching plans in specific areas

Assist therapists in their work with Aboriginal students

Canry out individual programs of a self help nature that develop independent living skills in
Aboriginal students

Take part in case management meetings with teachers

Assist teachers with the identification and development of resources to support programs for all

students with particular reference to Aboriginal education
Provide cultural background information for teachers.
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LEVEL 5

A Level 5 position is one where the employee:

1) Undertake duties similar to those indicative duties listed below; and
2} Possesses a knowledge of workplace procedures and of the
practices

Required by the employer induding a detailed knowledge of complex
procedures relevant to the position; and

3) Has responsibility for the quality of their own work and, where appropriate, the
Work of those who are supervised; and

4) Resolves complex operational problems and coordinates the work within
a
Department of the school; and
5) Assists in planning future department or school organisational needs;
and
6) Is required to have undertaken and completed post secondary
training
provided by an accredited training provider relevant to the tasks required by the
employer for this Level, or has engaged in extensive equivalent in-service training, or has
significant and substantial technical and procedural knowledge which is regarded by the
employer to be equivalent to the required post secondary training.
INDICATIVE DUTIES

In addition to those indicative duties previously listed an employee at this level may be
required by the employer to undertake the following indicative duties:

»  Assist with the planning and conducting programs for parents on Aboriginal eduction and
perspectives.

* Provide cultural background information for teachers.

»  Assist teachers in the development of all students with particular emphasis on
Aboriginal education

» Assist teachers in programming and implementing Aboriginal language
Assist teachers in the programming and implementation of the Aboriginal Studies
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APPENDIX 2-B

- Lake Alive with Dreamtime Knowledge: Waves of Learning: Sailing into the

%)
Future'
Duty Statement
Aboriginal Teacher Assistants
LAKE CARGELL1GO PRIMARY REMOTE SCHOOL
Rationale

A Catholic School is a community of faith based on belief in God and a Christian

way of life. The spirit and values of the Gospel determine the atmosphere of the
School.

St Francis Xavier's School's religious orientation relies on the presence of a
committed Christian staff

St Francis Xavier's School is a Catholic K-6 School community, committed to
Christian values and excellence in education, which under the patronage and
protection of St Francis Xavier, and fosters an environment that allows justice, peace
and love to prevail. The teaching practices, liturgies and celebrations enable the
students and staff to recognise the relevance of the presence of Jesus in our lives. As a
School community we are called to witness to the spirlt of the Gospel in our daily
lives,

Our purpose is to provide an educational climate which:

. Reflects Gospel values

. Recognises individual needs

. Is relevant, flexible and challenging

. Is strongly oriented towards skills for life at each stage of the individual child's
development

» Encourages respectful cooperation leading to the development of self-discipline,

In this way the School helps students grow to achieve their unique potential. St
Francis Xavier's staff cultivates intellectual development, promotes learning, integrity
and respect for truth. Through their participation in worship in the school and their
modeling of Christian values, teachers at St Francis Xavier's support students in their
personal journey of faith.

The Indigenous Education Assistant is a school-based role. Indigenous Education
Assistants develop, promote and maintain communication networks between
Indigenous students, their parents or guardians, the community and the school, They
play a key role in providing knowledge and understanding of Indigenous history,

21



Responsibilities:
To Principal:

Meet with the Principal on a requiar basis to discuss:
s Student progress
eMatters of Indigenous culture
+ Indigenous Education Assistants work in the school
. Home-school liaison activities with parents, caregivers and the
community
*  Actively seek to increase the number of Catholic Indigenous students enrolled
in Catholic schools
« Undertake training, study and other forms of professional development
Such as: - CEO offered programs / the annual TEA conference / all pupils

Free days / staff meetings / other activities to enhance professional
Knowledge, skills and understanding.

Communication with parents / guardians:

Assist parents with enrolment enquiries, schooi fee issues and pastoral support
especially during the designated enrolment period.

Conduct home / school contact regarding matters of:
sS5chool attendance
sExplanations of school policies and practices

. Students' academic progress / their social and physical wellbeing
(including health issues)

Supporting Teaching and Learning
Assists the classroom teachers in:-
* The delivery of planned educational programs
» Preparation and maintenance of the learning environment
» Provision of support to Indigenous students, either in small groups
or one to one in the classrooms (especially in Literacy and Numeracy
activities)
» Planning cultural studies opportunities for students, and acting as a
role model for all students

Contributing to the Indigenous culftural awareness of staff by:
= Presenting information about Indigenous culture
= Promoting and organising cultural activities throughout the year
» Suggesting culturally appropriate human and material resources for
all students and for school programs in the area

Confributing to the Indigenous cultural knowledge of all students and staff by:

= Providing culture support in classroom experiences
Introducing all students and staff to Indigenous personnel resources and information
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Appendix 2-C

Lumen Christi CATHOLIC COLLEGE
SECONDARY RURAL SCHOOL

ABORIGNAL FDUCATION ASSISTANT ROLE DESCRIPTION

The Aboriginal Education Assistant is responsible to the Principal in the following areas:
sPastoral Care of Students Assisting the Principal,

Resource Teacher and teachers in:

1. monitoring the attendance, behaviour and progress of Aboriginal
students;

2. interviewing and advising Aboriginal students in relation to pastoral
care;

3. attending to personal needs of Aboriginal students in relation to
hygiene, health and injury etc., and

4. Advising Aboriginal students on matters relating to school, family or
personal problems in consultation with the Welfare Coordinators and
Pastoral Care Teachers.

» Community and Parent Liaison
1. Assisting the Principal and Resource Teacher to establish and maintain
effective relationships with Aboriginal parents and the Aboriginal
community.
2. Assisting the Principal, Resource Teacher and teachers in interviewing parents
of Aboriginal students in relation to their schoal progress.

3. Undertaking approved visits to Aboriginal parents in their homes in relation
to their children's school progress or probiems.

4, Assisting the Principal, Resource Teacher and teachers in
informing the Aboriginal community of the objectives and
organisation of the school.

5 Informing the Principal, Resource Teacher of activities and attitudes in

the Aboriginal community which may affect the Aboriginal students
in the school,

¢ Teacher Support
1. Assisting teachers with individual or small groups of Aboriginal
students in classrooms or on excursions.
2. Assisting teachers with matters affecting the behaviour or progress of
Aboriginal students.
3.  Assisting teachers in the development of programs for Aboriginal and

non-Aboriginal students with particular emphasis on Aboriginal
education,
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4. Assisting teachers in the production of materials with particular
reference to Aboriginal education.
5. Assisting teaching staff in developing and implementing a curriculum
which is appropriate for the Aboriginal students in the school.
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APPENDIX 2-D

MCCAULEY CATHOLIC COLLEGE

SECONDARY METROPOLITAN SCHOOL

Role Description
ABORIGINAL EDUCATION ASSISTANT

Educafion Assistants at McCauley Catholic College bear witness to Jesus Christ and the values
inherent in His teaching. They are fully informed of and actively support the philosophy of
this school and in particular the aims and objectives of this school. They also demonstrate a
sincere commitment to the pastoral care and welfare of students.

The Aboriginal Education Assistant has the following specific functions:
. To provide a positive role model for Aboriginal students
. To be key player in the pastoral care of students, particularly Aboriginal students

. To be involved in community and parent liaison inltiatives
. To provide support for teachers

. Other duties as determined by the Principal

Key Tasks: Aboriginal Education Assistant

1. To be key player in the pastoral care of students, particularly Aboriginal students
» Monitoring the attendance, behaviour and progress of Aboriginal students.
« Interviewing and advising Aboriginal students in relation to the above.
» Attending to personal needs of Aboriginal students in refation to hygiene, health,
injury, etc.
» Advising Aboriginal students on matters relating to school, family or personal
problems.

2. To be involved in community and parent liaison initiatives

» Assisting the Principal to establish and maintain effective relationships with
Abaoriginal parents and the Aboriginal community.

= Assisting the Principal and teachers in interviewing parents of Aboriginal students in
relation to their children's progress at school.

= Undertaking approved visits to Aboriginal parents in their homes in relation to their
child's schocl progress or problems.

= Assisting the Principal and teachers in informing the Aboriginal community of the
objectives and organisation of the school.
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« Informing the Principal of activities and attitudes in the Aboriginal community which may
affect the Aboriginal students in the school.

26



3. To provide support for teachers

Assisting teachers with individual or small groups of Aboriginal students in the
classroom or excursion situation.

Assisting teachers with matters affecting the behaviour or progress of Aboriginal
students.

Assisting teachers in the development of programs for Aboriginal and non-Aboriginal
students with particular emphasis on Aboriginal education.

Assisting feaching staff in developing and implementing a curricutum which is
appropriate for the Aboriginal students in the school.

Assisting teachers with Aboriginal resources.

4. Other Duties as determined by the Principal
» Carrying out other related duties as required by the Principal

In conjunction with teachers, develop programs for all students with particular
emphasis on Aboriglnal education.
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APPENDIX 2-E
ST. GREGORY’S COLLEGE, CAMPBELLTOWN SECONDARY METROPOLITAN
SCHOOL

ABORIGINAL EDUCATION ASSISTANT — JOB DESCRIPTION
Literacy Based

Position: Permanent Part-time

Hours 26 Hours p.w, Award: Support Staff Award.

Salary: Starting level and hourly rate is commensurate with experience and expertise.
Salary includes stand down during pupil vacations.

Responsibilities:

« Primarily, the AEA will be responsible for the pastoral care of the
Indigenous students in the College. As such this person will have an
understanding of the variety of issues affecting Indigenous students. S/he
will work dosely with the Indigenous Liaison Teacher in this regard.

» The A.E.A. will work closely with the Special Needs Coordinator to improve the
educational outcomes of Indigenous students in the College.

» To attend recommended in-service training programs in educational support
of Indigenous students.

« H/she will provide a liaison between students, staff and parents in matters
relating to Indigenous students.

e Be a visible presence in the school and in the staff room

Duties Include:

» Liaison with Year Coordinators and Boarding Staff in matters relating to the
pastoral care of Indigenous students.
« Meet with students individually and as a group to assess needs. Attend to
Clerical duties relating to St Gregory's Indigenous Council (SG1C), ATAS with
The assistance of the Indigenous Liaison Teacher and to assist parents with
Documents such as Abstudy claims etc.
Provide staff with teaching and leaming material or resources where
appropriate and possible.
Meeting with Indigenous support staff once a month to discuss progress of
education of students, Individual education plans and educational activities and
events, as well as goals for the next year.

» Meeting with Indigenous students once a month along with other Indigenous
support staff.
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Catholic APPENDIX 2-F

% ABORIGINAL EDUCATION ASSISTANT
ARMIDALE DIOCESE REMOTE/ RURAL SCHOOLS

Role Description:

The primary role of the Aboriginal Education Assistant is to support the classroom
teacher in achieving the best possible education outcomes for Indigenous students of
the Armidale Diocese Catholic Schools.

A secondary role is to assist in other ways not directly in support of those students,
but which assist the dass teacher in fadlitating understanding and knowiedge of all
students of Indigenous cultures. The Aboriginal Education Assistant is directly
responsible to the Principal (or delegate) in the execution of his/her duties.

Note: This generic role statement and list of accountabilities provides guidance to
Principals and Aboriginal Education Assistants in negotiating a school-based role
description specific to the position and level of responsibility.

Key Accountabilities (in consuitation with Aboriginal Education Consultant and
School Principal):

1) Support Aboriginal and other students in their learning
a)Support all Aboriginal children in their learning.

b)Observe Aboriginal students progress and behaviour in leaming
situations/activities.

c) Assist individual students with literacy and numeracy under the guidance of
the dassroom teacher.
d) Provide feedback, in conjunction with teachers, to Aboriginal students
regarding their academic atminment.
e} Assist the teacher in the preparation of teaching aids to support the leaming of
Aboriginal students.
I} provide positive role models to students.
) Encourage Aboriginal students to partidpate in excursions and other school
activities.

2) Promote Aboriginal Community Involvernent within the school

a) Liaise with Aboriginal parents/care-givers, community and staff.

b) Bea point of contact within the school for Aboriginal parents/care-givers, in
conjunction with the prindpal,

€) Maintain ongoing contact with parents/care-givers, including home visits.

d) Oninvitation from parents and prindpal, become involved in the local PSPI
committee.
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0 In conjunction with prindpals and other staff inform parents/care-givers about
school polides and practices.
g) Assist school staff in giving explanations reganding subjedt/career issues to
parents/care-givers and students.

h)  In conjunction with the school community, promote the enrolment of Catholic
Aboriginal students,
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3) Provide Input Regarding Aboriginal Perspective's into all School Life
a)  In oonjunchon with Aboriginal and school community, omganise cuttural activities for
the school.
b)  Assist the school staff and community with the co-ordination of NAISIC (National
Aboriginal and Torres Stralt Islander Celebrations).

¢} Assist teachers and other staff to respond appropriately to Aboriginal students
and Aboriginal parents/care-givers.

4) Confribute to the appredation and understanding of Aboriginal cutture within the
School Community

a) Provide cultural input to unlts of work being taught in the school,

b} Recommend resources which are of an acceptable standard for use in the
school.

¢) Assist teachers o identify opportunities to incorporate Aboriginal
perspeciives in their dassroom,
d) Direct teachers to advisory services relating to Aboriginal culture (regional and

Central). 5) Self management with respect to undertaking these duties

a) Undertake on-going training/study and other forms of professional development
such as Abariginal Education Workers/Assistants in-services, pupil free days, staff
meetings and Armidale Diocesan Aboriginal Education Advisory Committee
meetings.

b} Meetwith prindpal on a regular basis to disass community issues and auttural

matters.

) Carry out other duties as directed by the prindpal.

Qualifications

Essential

1. Demonstrated ability to work with children of Aboriginal & Torres Strait Islander
origin and to assist in butlding their self-esteem
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2. Commitment to Catholic Education and the ethos of the school

3. Effective communication and interpersonal skills for building relationships with the
Indigenous parent community

4. Demonstrated ability to work unsupervised with a small group

5. Abllity to implement a program directed by the Class Teacher and/or the
Aboriginal Education Consultant, or other spedialist staff as appropriate.

6. Readiness to be involved in Parent School Partnership
Initiatives, 7 Respect confidentially in all matters concerning the

student and school. 8. A willingness to undergo training as required.
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APPENDIX 2-G
RED BEND FORBES

Aboriginal Education Worker Duty Statement (Permanent Position)
SECONDARY REMOTE CO/ED BOARDING SCHOOL

1.Act as a liaison person between school and home. Contact with parents to

give them confidence in the school and familiarity with the background of

students to achieve greater parental support, understanding and involvement in

student learning and school alms.

Working with all Aboriginal students Day and Boarders. Monitor the
academic and social progress of the student and liaise with the various
teachers to identify concerns that may arise from both parties.

.Assist with school support on Thursday Afternoon

Work dosely in conjunction with the permanent Aboriginal Education
Workers at Red Bend Catholic College

Network with the local Aboriginal support group to promote a positive
profile in the community.

Be a mentor for the students, first point of contact if they are having difficulty
with integration, academically or their ability to participate in school activities,

7.Be a part of bearders study and/or boarders sport

8. Lialse with the Special Education Teacher, House Coordinators and Class

Teachers who have Aboriginal students in classes. Also liaise with the Health
Centre Nurse, College Counselor, Careers Advisor, Director of Boarding,
Business Manager and report concerns in writing to Deputy Principal
Improve culture awareness in the school, with emphasis being placed on
organization of NAIDOC Week, School Masses and other School activities.

10. Track academic performance and attendance records for all aboriginal students

especially those on an independent scholarship

11.Hours of work are 8:30am — 3:30pm (Monday to Friday) with Y2 hour lunch,

during school time although opportunities to other work in other areas of the
College during these hours may be required from time to time, which means
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Position of Aboriginal Education Worker

This is a permanent position for 2004 and is for 32.5 hours per week. This is a
funded position, and is expected to continue into 2005.

Hours of work will be dependent on the needs of the College and the suitability of

the applicant, but it is expected that there wlll be some work both during school
times and boarding supervision times.

Essential Criteria
Must be of Aboriginal Descent and Male
Good Computing Skills in the following packages as a minimum — MS Word,

Publisher and Email
Abillty to prioritise tasks and duties

Ability to communicate with students, parents and school staff

members. Uphold the Marist Mercy Ethos of the College
Be able to perform the duties outlined in the duty statement
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APPENDIX 2-H

DIOCESE OF BATHURST

RURAL/REMOTE SCHOOLS

CATHOLIC EDUCATION OFFICE

SHERATON RD Ph.: 0268
PO Box 4208

1. AEW Role Description:
. Assist with Literacy and Numeracy remediation programs for Aboriginal students

{and other students if deemed suitable, e.g. group remediation).
. Liaison with Aboriginal families, members of the Aboriginal community and
Aboriginal Education and community agencies,

. Provide a role model, intermediary, contact person for Aboriginal students
(and

35



families) within the school and school system.
Provide assistance to the teaching staff with unit and lesson preparation to ensure a culturally

indusive curriculum across KLAs.

To highlight Aboriginal education issues within the school's community.

Assist Aboriginal students with attendance, progression and career choices. Other
responsibilities may be indluded at the school level to ensure a full workload —

these may be clerical but may not make up a major part of the AEW role.

* The relative weightings of each of the above mentioned duties vary from school to school.
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APPENDIX 2-1

POSITION DESCRIPTION
SECONDARY METROPOLITAN BOYS BOARDING SCHOOL

INDIGENOUS EDUCATION PROGRAM
ACADEMIC SUPPORT FOR ABORIGINAL STUDENTS

St Joseph's College has an established indigenous education program that
currently supports 44 indigenous students from both rural and urban areas
of NSW. The College is seeking to appoint a teacher whose role will be to
provide individualised academic support to these students. The teacher would
also have some responsibility for the coordination of additional tutoring
support programs including those that run during evening study sessions. This
will require some flexibillty in working hours which will be negotiated within the
framework of a full- time teaching load equivalent.

Essential criteria:

« Have an understanding and appreciation of the Catholic and Marist ethos of

the College) (

» Proven excellence as an innovative and adaptable classroom teacher

» Demonstrated ability in enhancing the literacy skills of students

e Cultural sensitivity to the circumstances and needs of Aboriginal students
and their families

» Ability to work in a collegial manner as a member of the Indigenous Support
Team

» Ability to be self-directed and to develop processes for ensuring
individualised, proactive support for ail students in the Indigenous
Education Program.

Previous experience in working with Aboriginal students is desirable,

)} Purpose

The Academic Adviser to indigenous students provides oversight for the academic
progress of the Indigenous students in the College. They support these
students and their teachers in achieving the teaching and learning
outcomes of their individual programs of study. They also provide oversight of
additional tutoring for indigenous students during evening study.
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y) Responsibility
The Academic Adviser to indigenous students:

(1) Is directly responsible to the Director of Mission and ultimately the
Headmaster

(if) Works in conjunction with the Learning Enrichment

Centre (iii) Is a member of the Indigenous Support Team

) Required Skills and Attitudes
The Academic Adviser to indigenous students will:

(i) Have an understanding and appreciation of the Catholic and Marist Ethos
of the Coliege
(ii) Proven excellence as an innovative and adaptable classroom teacher (iii)
Have knowledge of Indigenous communities and cultures
(iv)Have experience in meeting the educational needs of indigenous students
(v) Be able to work collaboratively as part of the Indigenous Support Team
(vi)13e creative and proactive in implementing ways to assist Indigenous
students to fulfill their academic potential

a Duties
The Academic Adviser to indigenous students will:

(i)  Work with Subject Coordinators, Academic Coordinators and teachers
concerning the academic progress of Indigenous students

(i) Share responsibility for the selection and monitoring of those students
who may need additional tutoring

(ii1) In collaboration with the Aboriginal Education Assistant and the Learning
Enrichment Centre to provide support for Indigenous students in
the classroom including:

Assisting teachers with individual or small groups of students
in the classroom

Working in the classroom to assist students improve their
literacy and numeracy skifls within teacher developed lessons and
learning programs

(iv) Organise evening tutors and their timetables

(v) Be willing to work flexible hours in order to ensure oversight of the evening
tutoring program

(vi) Organise and conduct study skills programs as appropriate for individual
students/groups of students

fuiil Aecick Cnhiart CfAanrdinatare and dradaminc CoanAardinatare in 3
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Appendix 3-A
Local vs. Non Local

Issues for Local AEWs

Aboriginal Reponses

Non-Aboriginal responses

I'm not surprised there is no literature reference to it; only Aboriginal
people would be aware of the issue and many would not be prepared to
publicly admit that there are rifts and local differences within Aboriginal
communities.

Writer, Richard Frankland has made some rare criticism of this problem
he calls “lateral violence™ which he uses to cover all kinds of in-fighting,
jealousy, rivalries and nepotism. It is understandable that traditional
kinship had built in avoidance mechanisms to prevent meddling by non
locals, just as it had strong responsibilities for locals.

The Aboriginal sense of community and kinship does favour the local
AEW, sensing that this is the best informed, best connected and most
likely to succeed person. But some Aboriginal non-locals prove mighty
useful, bringing fresh talents, fresh eyes, and sometimes a fresh ability to
form new alliances.

Very small communities depend more on locals and are more reluctant to
accept non locals. If something goes wrong, the non-iocal is often first to
cop the blame.

| have seen the opposite occurring as well where depending on who the
local is that is also applying there can be opposition to this person from
particular local groups - often where there is some dispute between local
families (including issues related to original land claim matters).

| guess it is important that interview panels are briefed thoroughly on the
need for unbiased assessment of applicants and the role of the panel's
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chair in ensuring this during discussions of applicants is crucial in this
regard.

Allegiances; no biases; no personal histories to deal with etc.

This is definitely an issue in a lot of the places we go. | can remember it
being particularly relevant in at one rural school where the AEW was from
WA and resented by some of the local Aboriginal community because
she beat another local for the job. She is very well qualified and was the
best person for the job but not local.

| think for too long people, both Aboriginal and non-Aboriginal, have been
employed because it was who they knew and nothing really to do with
qualifications and/or skills. We need to educate our school communities
about the role of AEOs and AEWSs, which is to support our kids both
socially and academically and that people in these positions must have
literacy and numeracy skills so that they can assist students in class.

Issues For Non Local AEWs

Non Aboriginal Responses

The local issue is a killer all across Australia — The AEW needs to demonstrate
to the community that kids in the school and families in the community come
from a wide variety of nations, they are not all local (from the traditional owners).
The role of the AEW is to support all kids in their schooling — the role of the
community o support the heritage and cultural growth of kids is not changed
because a person from off iand is appointed to the school — the Elders and
traditional owners will always have the cultural role for local kids (does this mean
that only local kids get access to cultural events and learning's?)

Aboriginal Reponses

| would like to know how other AEW's support black kids to be more
comfortable in their skin. Especially those who have blood but not
heritage. A lot of my kids do not want me in the classroom and as it is
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their learning | am quite conscious not to impose but this may be the
wrong approach. How do you engage community especially if you are not
a local.

This is an area where people fear to tread although there is some truth to
what you are trying to find out. There will be very few who will engage in
such discussion...why?

1. Looks like we discriminate against our own kind

2. Some people have lots of pull in community and insist on schools
employing local people.

3. Some Aboriginal people think they are more deserving then others...

4. Some resistance for outsiders due to lack of understanding of
community needs and wants as well as desires and expectations from the
worker.

Some could verbally attack the worker due to lake of understanding...
Things like what do you know you're not from here...

Instead of nurturing the worker they condemn them sometimes we can be
very harsh folk you know...the expectations of AEWs are important
;community expectations, elders expectations parents desires, concerns,
students welfare, cultural and curriculum, and the schools needs and
wants in implementation of Aboriginal education. AEWs are the go
between and mediator of all and sometimes the demands are
overwhelming for the worker...

where we should look beyond common ground and be locking at the
quality of the worker are they the sort of person who can,, create
partnerships and understanding of the leaming styles of Aboriginal
children, are they able to solve conflicts of interest, have they proven
beyond a reasonable doubt their ability to get results, do they have the
personality and the maturity to cope with all these issues that can arise. If
this is so and they are an outsider should we not embrace them and
support the very qualities they bring with them...
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Appendix 5A
Brian Giles-Brown Dare to Lead National Schools Coordinator

Racist Comments Made by School Staff in Feedback Sheets for Various Dare to Lead
Workshops and Forums

By teacher when asked how many Aboriginal students in her class {school had a 30%
population)

“I don’t have any Aboriginal students in my class, those that think they have heritage
are at least 4 generations away from any colour so | treat them as white.”

By parent when asked about how the community would react to the school flying the
Aboriginal flag (school had about a 12% population)

“Most of the white families would withdraw our kids from the school; we are all
Australians, even the black kids.

From a Deputy Principal of a big High school

“We want our Aboriginal kids to leave their culture at the front gate and learn like all
the rest of the kids”

The most used comment by teachers across the country....”why should we treat
Aboriginal kids any differently, they have the same opportunities to learn in my class
and it isn't our fault they don't.”

Some classics one liners.....

“Everyone knows that an Aboriginal degree only comes from the special privileges and
easier courses they have to do”

“Why would we have Gifted classes for Aboriginal kids, they don’t exist”

“Research has proven that Aboriginal people don’t have the same desire to do well in
school or jobs”

“I treat all is the same in my class, but the Aboriginal kids don’t attend”

“We have to pay the Elders to o cultural work in the school; no other parent wants
money to listen to kids read”

“This is Australia why do we want to learn about Aboriginal culture, we have a
European background”
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Appendix 6A

1 ' ]

The Hon Juiie Bishop MP

I\Eliuiﬂter for Eduncation, Scieace and Training
'.\lmme‘r Assisting the Prime Mimster for Women's Tsuss

MrFrnnkP:?arcc o I ) 22 10Y 2005
Staie Coordinelar of Anong:‘na: Eduration "

NEW Catholic Education Commission

Email: Frank.Prarce §cecnsie . catholic.edu.an

|

1

I

Dear Mr Pearce
Boarding School Forum

Thank vou for vour smail of 18 September 2006 concerning the roundizbde discussion 1 held
v Pertk with school principals from zround Australia whe bave Indigenous sden:

poarders, | convened the roundiabie i ordes w gain a bener undepstznding of the issues
arpund education mobility for Indigenous Austratians. [ was pleased 1o hear from principals
frore government. Catholic and Independemt bozrding schoois.

“he rounciable corfirmed a number of vour observauons. The healih and wellbeing was the
swongest overall theme with|principals discussing tae 15sus of Indigenous stdents coming
10 bearding sehools who ofiér. presemed with 2 renge of physical and memal health nesds.
the demand for health and wxllbeing services continued through a student’s stay at boardmg
schools. A key quolc was "Success m the residence before success in the school”. Tius
suppors your odservauon that happy. comtorizhle siedents isamn mare effectively. Other
key issuzs ransed by prinzipdls at the roundtable are bsied in the antachment.

|
4 draft of the roundtable r:;:ion ts curremtly with panicipants far comment. Oace it has been
finalised my Deparument will send vou a copy.
Should you reguire further assistance with your Parent Schoo} Parinershup Ininative
proposal. pieasc contac Mr Arthur Townsend. the NSW State Manager of my Deperiment.
on telephone (02} 9288 7251,

i

I
Thank vou for your interast in (his matier

Y ours sinesrely

“IJ1.IE BISHOP

I
i
'
Parliament Houke Canhegra ACT 2604t + Telepnone (0216277 7460 Facsimile (0216273 4116
{
.
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!
Boarding School Forum Themes

%
Principals noted a strong demand by parenis and carepivers of Indizenous swdents to access
boarding schools  Improvamenis. restoration and new edduional wnfrasmchurs required 10
mest the demands was aico discussed. It was noted that euch of the wmfrasgusare fundary

for non-gos ermment schools focnses on day-schiool infrasucmure rather than residenal
facilines 10 boarding schoeols

The coneept of Learing Hubs

Frncipalt beheved thas boarding schools could serve as a focal pomnt for Jearing for
tndigerious communimes. {ine model diszussed was based on a hearding school prosnding
secandary schooling to 2 number of Indigenons communmes. The learming hub sould

include access to health ané well-bemg services. Schools would establish relanonships with
parems.:arcgivers ) Zﬁn’.ﬂ} gnilies

Halfuay Houses.

While principals wished to mvesugate another name for this concapt, the anm was 16 creale
a resitence which would assist indizenous students to make the censinen w or from
boarding schowls These residences wouid also serve 1o provide 2 aliematbive to

suspensions and to altow brhavioural 1ssues 1o be addressed while remaiming engaged wit,
sducahon

Lrban student tssues:

it wus noted thal arban based stuaants. pamcularly homeiess children and vouth, also fazed
high Jevels of disadvaniage  These students required appoTtumes 1o access qualiy
education as weli %

Workforee snes.
High wmoser of staff and {r+ need for professional, social ané emotional suppor: far

teachers was discussed a: ar isue  Hign wrnover impacted on the mamienanze of same
profmammes such a3 Aiceifiated Literacy. for exampie

Indig2pons hiarsor ~fieers:
ndigenous iasen offtieers kL0 wers recogmsed as pieying a very important role it
taziitamg the reizuanshapl between the school, Indigenous communines and

parents caregivers  Most pnncipai< bebeved tha: en 1LQ should be attached to each
hoarding schoal with a sigaificant Indipenous srudent papulanon

Show zpoine what worls |

#nncipals found the roundfabic an exceilen: oppenunity to share gnod pracnces benween
noarding schools  Simee t: roundiable discessions my Departuent has souplit the
assistance of the suicessisl har Woris propramme (o develop a paper on *what works” 1
hoardmg szhool..
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\
Atiendance and retention. |
Anendance and retentian chaznues to be a problem faced by all schools. A pumber of
suggesuons were made including a focus on direct messages about getung to school. Some
principals behieved the Government needed to suppert tougher messages around clildren
attznding school feg National Truancy Unit and Cape York Welfare Reform Trale.
&nother suggestion wes that boarding schools take rasponsisihn: for transpormg students
te: and from community cv(f:ms to ensure they returned to school 16 a nmely manner

Planning pn the_ number rélniaces jeouired.
It was recogused that bettdy planming and analysis of supply and demand of boardiny places
could assist, especially with resourzme.

Parental capasin bwldmg und choree
Principals agreed that therd should he parental mvolvement 1 school decisions Most
N T | P .
prmcipais ilso agreed that parems/care givers have 2 choiee in what school 2 cinid attends

A vouther system was conkdered to support this

Fundme and admmr:l{,‘!,]pﬁ burdens.

Proncipals believed funding and admunstranve arrangemente could be made smpler  The
mazin 1ssues centered arount admimstrative burden assaciewed with date collechon and
reporung. Abstudy end Cenrciinl socic-economic stams fundmg; annual census-based
funding. Bloch Grant Authprities and aceess 1a capiial funding, and Tanding certminn
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Appendix 7A
NSW DET All Student Enrolments1991-2008
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Appendix 7B

NSW DET Fulltime Aboriginal Enrolments 1991-2008
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Appendix 8A

For ‘he information of the CEC Aboriginal Education Advisorv Commitee
for consideration and discussion

(FOSSIBLE) - PARENT SCHOOL PARTNERSHIP INITLATIVE — WHOLE
OF SCHOOL INTERVENTION - CEC NSW — Aboriginal Educanion advisor
Commriee

BOARDING SCHQOOL FORUM

Rationale for targeting boarding staff:

It would appear that the boarding ares is the major area of concern and conflicr.
WHO (rarget andience) NSW/ACT Bourding School Directars and Co-ordizators

Only Boarding Schoals with Aboriginal students or
targer all as potenrial77?

WHERE Sydney??? (central) (possibiy St lanatius Riverview -
Large conference centre — lots of parking space - breakout
Rooms

WHY * Inereasing nnmbers of Aboriginal parents are choosing

Boarding schools Jor their children- numbers are large
and increasing

* Boarding schools are offering “'Scholarships” .
“placements™ for our children and actively seaking
enrolments

* Boarding schools report 10 Ab. E4. Consuhtants unsure of
“best practice™ 10 better accommodate our children

* Parents and students report to Ab. Ed. Consultants the
difficulties they sometimes experience with Boarding
schools aronnd the day to day cars of their children

HOW Through our CEC Aboriginal Eduzation Advisory
Comminee {sub-committee) and aur Stare COSP Abariginal
2nd Torres Strait Islander Parent Commirtee we prepare
and pot forward a state PSP]

WHEN 2007 - Semester 2 (late)
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NEED

OUTCOMES

TIMELINE

Orpanising Commnee

- Parent reps
Country reps

- Ciry reps

- CECreps

- Julicanne Manson as eurrent Boarding Schaol liaison
person

- Principal of current boarding school — Lorerto Richardson
St Scholastica's

- Congregational Schaal Religious rep - Sr, Marilvn

Facilitators - Presenters
Parent Participaiion — CCSP
AECG Participation

CEC Participation - Brian Croke

Diocesap Directors — Lismore {Diaune Marshally
Armidale (Rick Johnston)
Wileannia/Forbes (Victor Dunn)

- Boarding School Netwark for Directors and Co-prdinators
- ldentify current problems from parents

- Boarding School Issues

- Give parents a “voice”

- Give Boarding Schoals 3 "“voice™

= Best Practice for Baarding Schools

- Website

- 2 year cycle for gathering —netmork

TSP1 Cutoffl for Semester 1 2007 is 31 Auvgust 2006
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Appendix 9A

CATHOLIC EDUCATION COMMISSION
NEW SOUTH WALES

ABN 33 265 477 368
PO Box A169, Sydney Souln NSW 1235
Level B, 133 Liverpool Street, Sydney NSW 2000
Telephone (D2) 8287 1555  Fax (02) B264 6308

Email. commssion@eecnsw calnolic.edu,au Websila: hitp:#www ceensw calhalic edu.ay

CEC Aboriginal Education Advisory meeting 18™ March 2011
Present
Sharon-Dave-Karen A-Denise-Kerry-Doreen-Louise-Margaret-Jane-Lisa-Mary-Karen
G-Merindah-Karan-Julianne
Question
| would like you to put on your thinking hats and tell me every issue you have had in
the time in your position with a boarding school including issues for AEWs 7. [ don't
wanl to know what school or whal student just the parficular issue.
Reponses
+ Enrolment packages & associated application fee (parents can hardly afford
this initial cost)
« Scholarships, schools fees & uniform costs - vary greatly & there have been
many issues over the years
= Transport offfor students
» Transport for parents visiting students
» Accommodation for parents visiting students
« Home sickness & general sickness (parents worry when they are a long
distance away & can't get fo their child quickly)
« Schools building up & maintaining community contacts (parents do not
always know who to contact)
« Al school staff cross-cultural awareness training (not happening enough)
» Teacher not visiting communities - they do not necessarily know where
students come from

= Academic & cultural support for AEW's - role descriptions &

expectations vary greatly & most leachers do not understand the role
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Professional development for AEW's - child protection training, public
speaking & further academic courses

Students spending money (some families can't afford to send much cash
to students who then feel shamed & left out)

Staff support for AEW's - working in isolation can be hard work

School communication channels for AEW's - (usually it's only when
negative situations occur)

Detentions, suspensions & sending students home - there needs to be
clearer explanations of school policies, procedures & processes verses
proper cultural ways

AEW's driving student's home...what about duty of care & child protection
policies...?77?

Calling on Advisor's for support to put out bushfires that have been raging
for weeks or over several issues that have built up

Communication between schoo! Principals & Advisors - sometimes very
limited contact

Schools demonsirating a real commitment to Indigenous
education/issues throughout the year

Counselling support for students

Little focal support in some places - not enough Uncles & Aunties or
families to visit students or take them out for a day

Students from different schools getting together (in some cases brothers
& sisters &/or cousins in other schools close by, but no planning for days

out or cultural excursions where they can be together)
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Decisions made by non-Indigenous staff members around cultural matters - they
think they know better or more than an AEW, who is then told what to

« do in each situation, rather than consult with the AEW & family or
community to decide together

» Indigenous students are sometimes not brave enough to speak up!

» Teachers 'hearing’ students

« Students from more traditional communities being educated in the city -
cultural trauma, isolation & feeling lost (spending many days in the

infirmary upon arrival back at school each term (A. E. Advisor, 2011)

Frank Pearce

State Coordinator Aboriginal Education & Executive Office CEC NSW

Aboriginal Advisory Committee

18/3/11
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Appendix 10-A

-—--0riginal Message----—-

From: Paul Rodney [mailto:Paul.Rodney@cecnsw.catholic.edu.au)
Sent: Friday, 20 May 2011 12:22 PM

To: Frank Pearce

Subject: RE: PLPs

After reading the Guide to Developing PLPs | was concerned that it lacked
content and direction in addressing pastoral issues affecting student learning.
Issues such as attendance, wellbeing, health, nutrition, relationships etc. As we
all know — it is issues such as these that must be addressed for real
advancement in education to occur. If PLPs are to tackle such "full-service
schools” issues, you can understand the concern of many dioceses that PLPs
are not necessary of all Aboriginal students but should be used as necessary.

You might like to consider asking your committee if they feel the same way | did
after reading the document and if so, they might like to consider asking DEEWR
to fund the development of a support document “Administering PLPs in a
Pastoral Context”.

Regards
Paul

Paul Rodney
Assistant Director - Education Programs
Catholic Education Commission, NSW
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APPENDIX 11-A

ASSPA V PSPI PARENTAL INVOLVEMENT

From:

Sent: Tuesday, 28 June 2005 3:11 PM
To: Frank Pearce

Subject: RE: ASSPA

Frank,

ASSPA v's PSPI the fitle fight is on. For Wilcannia-Forbes Diocese we have
discovered that in 2004 our ASSPA committee numbers were 16 out of 20
schools and this year our PSP| committee numbers, thus far is 9 out of 20
schools. | hope this helps the cause.

Regards,

---—-Original Message-—--

From:

Sent: Tuesday, 21 March 2006 2:27 PM
To: Frank Pearce

Subject: RE: |IEP issues

Hi Frank,

* Our diocese has a real issue with the lack of participation in parent
Committees since the restructure of ASSPA. It is quite evident as we

Have fallen from having 16/20 ASSPA committee’s post 2005 to a possible
5/20 WOSI committees to date. The model does not suit our communities as
The planning needs to be done with some degree of an educational
Background which most of our remote area parents or carers don't have
Thus poses the problem.

3 Approved PSPI Projects

* As for PSPI applications that have been approved we have Cobar and
Narromine Catholic schools that have a combined project with their local
Dept of Education schools. These two projects were approved in mid 2005
But they have only just been funded this year. Bourke catholic school

Has an approved project that was again approved last year but funding
Has been allocated this month.

* One or two of our other schools would like to submit a PSPI
application but only have 5-10 Indigenous students in their schools, but
We are currently in consultation between my DEST area workers and
Managers in regards to making these schools into a cluster.
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Appendix 12A
Indigenous Employment

\

Aboriginal Education Workers { AEWs) Aboriginal Teachers
1999 103 NA
2000 100 NA
2001 96 10
2002 112 18
2003 123 26
2004 134 27
2005 139 38
2006 141 39
2007 156 40
2008 140 52

It should be noted that pre-targeted funding that the number of AEWs in NSW
Catholic schools was in single figures. It should also be noted that pre-targeted
funding there were no diocesan Aboriginal Education Advisors.

From: Frank Pearce

Sent: Thursday, 15 April 2010 7:20 PM
To: 'Diocesan Aboriginal Education Advisors

Way back when [ started in 1999 | am sure that AEWs were on year to year
contracts - | can remember advisors ringing me very late in the year to see what
next years funding would be . | can also remember something sometime about
AEWSs not getting paid over Xmas . Or did this only occur at the end of each 3 or 4
year funding contract

Can anyone remember this stuff occurring and when

Tha
nk
you
Fra
nk

From: Diocesan

Aboriginal advisor Sent:

Friday, 16 April 2010 9:29

AM To: Frank Pearce

Subject: RE: CAN YOU REMEMBER?
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Dear Frank,

You will have to excuse my old memory however | started as an AEW in 1997
and was employed in hours depending on the funding. Each year for approx 7
years | was stood down at the end of each year and employed again at the
beginning of the next year again hours depended on funding and Principals
discretion. It was made very clear that the hours could change from term to
term. | was paid at the lowest level as a School Support Officer and it was not
untit many years later that | heard that there were levels that school support
officers could move up to at the discretion of the Principal. | believe because |
was not one of the people who agreed with everything the Principal believed in
and that | often challenged and advocated for our kids | was left at the lowest
level for 8 years. Then along came the union and things started to change.

First of alt you progressed to the next level automatically each full year that you
had been employed but only up to a level 4 School Support Officer. After 9
years | moved to level 3 then at 10 years | was a level 4. Our rate of pay was
calculated over a full year including school holidays and if you were offered
hours at the end of the year for the following year you were also paid a pro rata
over the Xmas break also. For me this did not happen until | was there for 8
years. You can not move up to higher levels as each school is allowed only one
or two level 6 depending on the size of the school and that was the Head office
Secretary. Our AEW's are now paid over the holidays if they are employed with
definite hours and move up levels each year until they reach level 4. They are
employed at level one until they complete a basic skills test (this is an issue for
our mentors and AEW's coming into our system/ most are not able to reach the
requirements) and then go automatically to level 2 and so on.

| think that it was probably different in each diocese.
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Appendix 13-A
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Appendix 14-A

University of Wollongong

CATHOLIC EDUCATION COMMISSION

NEW SOUTH WALES
ABN 33 266 477 368

PO Box A18%, Sydney South NSW 1235
Bth Floor, Polding Cenlre, 133 Liverpoal Sireel. Sydney NSW 2000

Telephona. (021 B2B7 1555 For (02) 8264 308 Emall commissicn@ceasw.calnohe edu.au
Wabsite' hiip:iwww.cecnsw.catholic.edu au

To the Parent/Coregiver

Il you can give me just a lillle of your time | think we ean help 10 keep improving educational
outcomes for the most disadvantaped students in Australia.

My name is Frank Pearce and ] am the Stme Coordinator of Abonpine] Education for the NSW
Catholic Education Commussion. 1 am alsc an Aboriginal Masters in Research student at ‘Wollongong
University.

1 would Tike 1o ask you (o participaie in a research projeet to gather vital evidence on the link between
having an Aboriginal Education Worker working m a school and sesing improved educatcmal
outcomes Jor the Indigenous students,

As you probably know. Aborigmal Education Workers are not classroom Ieachers, They may be known
under various titles. e.5. Aboniginal Educalion Worker {AEW), Aboriginal Education Assismnt (AEA}
Indigenous Education Worker (TEW) or Koori Education Workers (KEW. They mav even been known
a5 & Teachers Assistant (TA} whe just happens 1o be Abotiginal Within most school systems they are
known as "Uncle” or "Aunty”, au Abongmal term of respect ofien used by (he children. rather than
"Mr" or "Mrg".

A while back the Dusseldorp Foundation asked me for [eedback on their Juint project with the Dare 10
Lead Program called "Same Kids Same Goals®. This 15 centred on a Tormal parinership between the
Principal end the Aborigmal Education Worker (AEW) Abonginal Education Assisiant (AEA)
Indigenous Education Worker (IEW) or Koon Education Worker {(KEW). The Dusseldorp Foundanon
make greal contribulions 1o the arca of Aboriginal Educauon, becapse rather than more thetoric they
are actualiy "walking the 1alk ",

This program end long expenence with school staff. Aboriginal students and Aboriginel parents have
brought home to me the great contribution Aboriginal education workers make (o IMproviig oulcomes.
This 15 largety without recognilion or commensurate pay: and working conditions. There are strong
indications that having & well skilled Abonginal educauon worker in a school does lead 1o significant
improvemenis but we need to rest tis clam.

I seek permission to use your data es part of my Masters in Research thesis.

I enclosed & permission note a1 end of the survey form. The survey is anonymous. 11 will be sorted
into stakeholder categories, eg Principal, Teacher, AEW-AEA-TEW-KEW. Parent, Student,
other stakeholders. During the course of this research I may skso interview those who hove
volunteered via the consent form,

[ arp interesied in all comments, both positive and negative because even the negauve ones will help
me with formulaung selunons end recommendations 1o any issues or musunderstandings thal may exisL
‘Two of the ligpest issues being that i most cases lhe roles of these Indigenous workers in mndividua)
schools are extremely diverse and their community involvement role is ofien msundersiood on both
sides.

T am planning 16 use this informanon a8 the topic of my Masters Degree as 1 believe passionately m the
importance of this Indigencus role in improving Indipenous Educauonal omeomes.

What is the difference between a school with an AEW-AEA-IEW or KEW and one without?
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“The same as the difference between schools with electricity and those without — the people in one school
can see, the others are left in the dark.”

These words from a principal without an Aboriginal Education Worker in his current school reinforce my
passion and belief in this research project.

Your assistance is greatly appreciated.
Frank Pearce -State Coordinator - Aboriginal Education CEC NSW

Please email reponses to frank.pearce(@cecnsw.catholic.edu.au
Fax to 02-9264-6308 ar post to PO hox A169 Sydney South 1235
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Aboriginal Education Workers Survey and Questionnaire
For Parent/Caregivers

There are many factors that contribute towards Aboriginal students achieving good education
outcomes. This research study is looking specifically at the role of Aboriginal Education
Workers as one of these factors. The questions below are only meant to reflect your opinions
based on your experience and knowledge of Aboriginal Education Workers as one of the
possible factors. Please note that the use of the word Aboriginal throughout this document is
inclusive of Torres Strait Islander people. The information you provide is confidential. If you

have any questions please contact Frank Pearce on 0417433579,

(OPTIONAL) Name:

Please tick the appropriate box:

Areyou? Male Q Female O

How old are you?  Under 18 ad 19-39 U 4049

50-59 Q 60-69 Q 70-79 4 Over 80

In what capacity are you answering this questionnaire?

Student (. Educator a AEW 0 Teacher O

Stakeholder O Parent a Community Member O

Other O Please specify

School Type: Primary U Secondary O Central Q
Co-ed Q Boys Q Girls d

School Location:  Metro U Rural Q Remote Q
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There are two sections to the following questionnaire:

Section 1: Survey. You will be asked to respond to a statement along a five point
Likkert scale from strongly agree to strongly disagree. Please circle the correct
response. For example:

1. I prefer my child attends a school with an Aboriginal Education Worker.

Strongly Agree  Agree | Undecided} Disagree  Strongly Disagree
5 4 2 1

Section 2: Open ended questions. You will be asked to provide you own comments on
five open ended questions. You can write as much as you want if you run out of space
please write on the back of the page making sure to identify the number of the question
yOu are answering.

Section 1: Survey

1. I prefer my child attends a school with an Aboriginal Education Worker.
Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

2. I believe having an Aboriginal Education Worker in our school is helping my child
enjoy learning.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

3. I believe having an Aboriginal Education Worker in our school is helping my child
to achieve the schools expected outcomes.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

4. I believe having and Aboriginal Education Worker in our school is helping to
develop my child’s motivation, self esteem and aspirations.

Strongly Agree Agree Undecided Disagree = Strongly Disagree

5 4 3 2 1
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5. I believe having an Aboriginal Education Worker on staff demonstrates my child’s
school respects and values Aboriginal culture.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

6. I believe having an Aboriginal Education Worker at my child’s school is helping to
reinforce my child’s Aboriginal identity.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

7. I believe having an Aboriginal Education Worker at our school is assisting in
getting my child to attend school.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

8. I believe my child does better in class when the Aboriginal Education Worker is in
class helping the teacher.

Strongly Agree Agree Undecided Disagree Strongly Disagree

5 4 3 2 1

9. 1 believe having an Aboriginal Education Worker at our school makes it more
likely my child will complete school.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

10. If the Aboriginal Education Worker was removed from my school my child would
not do as well.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

62



Section 2: Open Ended Questionnaire
A. Based on your experience and knowledge what does the Aboriginal
Education worker do to assist your child with their school work?

B. What other things could your Aboriginal Education Worker do for your child to assist
their learning?

C. Based on your experience and knowledge what does the Aboriginal Education worker
do to involve the community in your school?

D. As a parent/caregiver how does your Aboriginal Education worker involve you in
your child’s learning?

E. Are there any suggestions you would like to make that may assist your Aboriginal
Education Worker to better assist your child in completing school?

Any further comments

I left school at 14. Got a SC at 40 and a degree at 50. My main motive in conducting
this research is to ensure Aboriginal students unlike me get a chance to live their
dreams before they are too old to enjoy them. My other motive is I strongly believe
“being Aboriginal is a reason to succeed rather than an excuse not to”.

Thank you for your time it is greatly appreciated.
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Parent/Caregiver Consent Form

Project Title: Skilled Uncles and Aunties Clear the Bumps on the Road to Learning
Project Researcher: Frank Pearce

I , have read and understood the
information provided to me on the Participant Information Sheet and I agree to participate in the
project Skilled Uncles and Aunties Clear the Bumps on the Road to Learning conducted by
Frank Pearce Research student from the Faculty of Education Wollongong University. [
understand that the intention of the project is to study the role and contribution of AEWs, AEAs
and IEWs to improving Indigenous students’ educational outcomes.

I consent to participate in interviews and/or surveys which will be recorded and transcribed and
to have this data analysed by the researchers. 1agree to (please tick the boxes):

Q Audio recordings and written notes for transcription and analysis of myself to be reproduced
as part of this research project

0 For the information I provide to be reproduced in publications and presentations by the
researchers

Please tick the following box if you agree to be contacted for a further interview:
Q 1 would be interested in being interviewed in the future

I'understand that my participation is voluntary and that should 1 no longer wish to participate in
the project there will be no penalty for withdrawing and my relationship with the University of
Wollengong will not be affected. [ also understand that I will have the opportunity to withdraw
any of my responses from the data set at any time. 1 understand that the data collected from my
participation will be used for journal articles, research reports, presentations and conferences and
project promotional purposes and I consent for the collected data to be used in those manners. ]
understand that should [ have any questions or concems or complaints regarding the way the
research is or has been conducted I can contact;

Eve Steinke, Ethics Officer, Office of Research, UOW; Email eves@uow.edu.au, Ph: 4221 4457

T understand that should I have any questions or concerns about this research, I can contact:

Frank Pearce Professor Karen Malone

Chief Researcher Supervisor, Faculty of Education
State Coordinator of Aboriginal Education University of Wollongong
Catholic Education Commission NSW Phone: 4221 3961

Ph: 9287 1557 or 0417433579 Email: kmalone@uow.edu.au

Email: frank.pearcei@cecnsw.catholic.edu.au

Name of Research Participant (please print)

Signature

Date
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Appendix 14-B

University of Wallongong

CATHOLIC EDUCATION COMMISSION

NEW SOUTH WALES
ABN 33 266 477 368

P Boz A1E9, Sydney South NSW 1235
$th Finor, Polding Cenlre, 133 Liverpool Streel, Sydnay NSW 2000

Talophone (02) 92B7 1555 Fax (02) 0264 6308 Emei commsiEicecnsw,catholic adu.au
Websita. htlp./fwww.cecnsw.calhohicedu.au

To the AEW

1f you can give me just n little of your time T think we can help Lo keep improving educational
outcomes for the most disndvantaged stndents in Austeslia,

My name 15 Frank Pearce and | am the State Coordinator of Abariginal Education for the NSW
Catholie Educauon Commussion. 1 am also an Aboriginal Masters in Research smdent at Wollongong
University.

1'would like to ask you to panicipaie in a research project 10 gather vital evidence on the link barween
having an Aboriginal Education Worker working 1n e school and secing improved educational
outcomes for the Indigcnous srudents

As you know, Aboriginal Educouon Workers are not classroom teachers, They may be knawn under
vanous fites, e.p. Aboriginal Educaon Worker (AEW), Abonginal Education Assistant (AEA]
Indigenous Education Worker (IEW) or Koorl Educanon Warkers (KEW), They may even been known
es & Teachers Assistant (TA) who yust happens 10 be Abonginal. Within most scheol systems they are
known as "Unele” or "Aunty”, an Absanginal term of respect ofien used by the children, rather than
"Mr" or "Mrs".

Recently the Dusseldom Foundation asked me for feedback on their joint projeci with the Dare to Lead
Program called "Same Kids Same Goals". This 1s centred on a formal partnershup between the Pnncipal
and the Aboriginal Educaton Worker (AEW) Aboriginal Education Assistan) (AEA) Indigenous
Education Worker (IEW) or Koori Education Worker (KEW). The Dusseldorp Foundauon make great
contributions {o the arca of Aboriginel Education, becanse rather than more rhesoric they are actually
"walking the walk °.

This program and Jong experience with school staff, Aboriginal students and Aboripinal parents have
brought home 10 me the great contribution Abonginal education workers make 10 IMPrOvIng ouicomes,
This 15 larpely withoul recognition or commensurate pay and working conditions. There are strong
indications that having a well skilled Aboriginal educanon worker m e school does lead 1o significant
upprovements but we need 1o 1est this claim.

I seek permission to use your data as part of my Masters in Research thesis.

T'enclosed a permission note a1 end of the survey form. The survey is aponymous. It will be sorted
inte stakeholder categories, eg Priucipal, Teacher, AEW-AEA-IEW-KEW, Parent, Stodent,
Communily Member etc. During the course of this research 1 may also interview those who hove
volunieered via the consent form,

I'am interesied in all commerus, both positive and negative because even the negative ones will help
me with formulating solunons and recommendations 10 any issues or nisunderstandmgs that may exisl.
Two of the biggest issuss being (hat in most caves the roles of these Indigenous workers in individual
schools are extremely diverse and their community involvement role 1s afien misundersiood on beth
sides.

T am planning to use this infornation as the ropic of my Masiers Degree as [ believe passionately in the
importance of this Indigenos role in improving lndigenous Educational outcomes.

What 1y the difference between a sehool with sn AEW-AEA-IEW or KEW and one without?

What is the difference between a school with an AEW-AEA-TEW or KEW and one without?
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“The same as the difference between schools with electricity and those without — the people in one school
can see, the others are left in the dark. "

These words from a principal without an Aboriginal Education Worker in his current school reinforce my
passion and belief in this research project.

Your assistance is greatly appreciated.
Frank Pearce -State Coordinator - Aboriginal Education CEC NSW

Please email reponses to frank.pearce@cecnsw.catholic.edu.au
fax to 02-9264-6308 or post to PO hox A169 Sydney South 1235
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Aboriginal Education Workers Survey and Questionnaire
For AEW’s

There are many factors that contribute towards Aboriginal students achieving good education
outcomes. This research study is looking specifically at the role of Aboriginal Education
Workers as one of these factors. The questions below are only meant to reflect your opinions

based on your experience and knowledge as an Aboriginal Education Worker as one of the

possible factors. Please note that the use of the word Aboriginal throughout this document is
inclusive of Torres Strait Islander people. The information you provide is confidential. If you

have any questions please contact Frank Pearce on (0417433579.

(OPTIONAL)Name:

Please tick the appropriate box:

Are you? Male Q Female O
How old are you?  Under 18 a 19-39 0 40-49
50-59 Q 60-69 a 70-79 Q Over 80

In what capacity are you answering this questionnaire?

Student ] Educator Q AEW 0O Teacher

Stakeholder [ Parent Q Community Member O

Other O Please specify

School Type: Primary a Secondary O Central
Co-ed a Boys Q Girls

School Location: Metro ad Rural a Remote

a

Q
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There are two sections to the following questionnaire:

Section 1: Survey. You will be asked to respond to a statement along a five point
Likkert scale from strongly agree to strongly disagree. Please circle the correct
response. For example:

1. In a school with Aboriginal students it is important to have an Aboriginal Education
Worker.

Strongly Agree /
5

Undecided Disagree  Strongly Disagree
3 2 1

Section 2: Open ended questions. You will be asked to provide you own comments on
five open ended questions. You can write as much as you want if you run out of space
please write on the back of the page making sure to identify the number of the question
you are answering,

Section 1: Survey

1. In a school with Aboriginal students it is important to have an Aboriginal
Education Worker.

Strongly Agree Agree Undecided Disagree  Strongly Disagree
5 4 3 2 1

2. AEW’s play a role in Aboriginal student’s enjoyment of learning.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

3. AEW’s play a role in helping Aboriginal students achieve the schools expected
outcomes.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

4. AEW's play a role mn helping to develop the motivation, self esteem and aspirations
of Aboriginal students.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1
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5. Having an AEW on staff demonstrates a school respects and values Aboriginal
culture.

Strongly Agree Agree Uindecided Disagree  Strongly Disagree

5 4 3 2 1

6. AEW’s play a role in helping to reinforce the identity of Aboriginal student’s.
Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

7. AEW’s play a role in helping to get Aboriginal students to attend school.
Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

8. Having an AEW in the classroom plays a role in Aboriginal students performing
better in class.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

9. AEW’s play a role in Aboriginal students completing school.
Strongly Agree Agree Undecided Disagree  Strongly Disagree

3 4 3 2 1

10. I believe that if Aboriginal Education Workers were removed from schools the
educational outcomes of Aboriginal students would decline.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1
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Section 2: Open Ended Questionnaire

A. What do AEW's do to help Aboriginal students enjoy learning and achieve the
schools expected outcomes ?

B. What do AEW’s do to develop the motivation, self esteem and aspirations of
Aboriginal students and reinforce their Aboriginal identities?

C. What do AEW’s do to make sure Aboriginal students attend school regularty?

D. What do AEW’s do to make sure Aboriginal students complete school?

E. What do AEW’s do to involve local Aboriginal communities in their schools?

Any further comments

I left school at 14. Got a SC at 40 and a degree at 50. My main motive in conducting
this research is to ensure Aboriginal students unlike me get a chance to live their
dreams before they are too old to enjoy them. My other motive is I believe “being
Aboriginal is a reason to succeed rather than an excuse to fail”.

Thank you for your time it is greatly appreciated.
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AEW Consent Form

Project Title: Skilled Uncles and Aunties Clear the Bumps on the Road to Learning
Project Researcher: Frank Pearce

1 , have read and understood the
information provided to me on the Participant Information Sheet and I agree to participate in the
project Skilled Uncles and Aunties Clear the Bumps on the Road to Learning conducted by
Frank Pearce Research student from the Faculty of Education Wollongong University. I
understand that the intention of the project is to study the role and coniribution of AEWs, AEAs
and IEWs to improving Indigenous students® educational outcormes,

1 consent to participate in interviews and/or surveys which will be recorded and transeribed and
to have this data analysed by the researchers. I agree to (please tick the boxes):

O Audio recordings and written notes for transcription and analysis of myself to be reproduced
as part of this research project

0  For the information I provide to be reproduced in publications and presentations by the
researchers

Please tick the following box if you agree to be contacted for a further interview:
O I would be interested in being interviewed in the future

I understand that my participation is voluntary and that should I no longer wish to participate in
the project there will be no penalty for withdrawing and my relationship with the University of
Wollongong will not be affected. I also understand that I will have the opportunity to withdraw
any of my responses from the data set at any time. ] understand that the data collected from my
participation will be used for journal articles, research reports, presentations and conferences and
project promotional purposes and I consent for the collected data to be used in those manners. I
understand that should I have any questions or concerns or complaints regarding the way the
research is or has been conducted I can contact;

Eve Steinke, Ethics Officer, Office of Research, UOW; Email evesi@uow.edu.au, Ph: 4221 4457

[ understand that should I have any questions or concerns about this research, I can contact:

Frank Pearce Professor Karen Malone

Chief Researcher Supervisor, Faculty of Education
State Coordinator of Aboriginal Education University of Wollongong
Catholic Education Commission NSW Phone: 4221 3961

Ph: 9287 1557 or 0417433579 Email: kmalone@uow.edu.an

Email: frank.pearce(iicecnsw.catholic.edu.au

Name of Research Participant (please print)

Signature

Date
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Appendix 14-C

£% Appendix 14-C
&A‘A Uneversity ol Wollengong

CATHOLIC EDUCATION COMMISSION

NEW SOUTH WALES
ABN 33 268 477 269

PO Bax A168, Sydney South NSW 1235
8ih Fioor, Polding Cenira. 133 Liverpool Strasl. Sydnay NSW 2000

Telephons' (02) B2B7 1555 Fax: (02) 8264 B308 Emed: commission@oacnsw,catholc adu.su
Wehsite: htipjiwww.cecnsw catholic.eou.ay

To the Principal

My neme 15 Frank Pearce and | am the Siate Coordinator o Aboriginel Education for the NSW
Catholic Educanon Comnnssion. T am slsa an Abonginal Masters in Research studem a1 Wollongong
University.

1 would like 1o ask you 1o participale in 8 research project 1o gatber vital evidence on the ik between
having an Aboriginal Eduzation Worker working in 2 schoal and seemng improved educauonal
oulcomes for the Indigepons students

In 2007 1 sent out a similar survey (hrough Dare 10 Lead and received a very goad response. In order 1o
gct 8 respouse that is more measurable with the assistance of my University supervisor T have
developed @ new survey msoument o do just that. Given the Governments new Abariginal Education
funding policies and the fact they have abohshed  lot of very successful witon programs for
Abonginal sludents e 1ot of pressure is being placed on all education svsiems. This pressure in tam is
placing 2 Jot of pressure on the 10b secunty of Aboriginel Educetion Workers

As vou probebly know, Abongnal Education Workers are not classroom 1eachers. They may be known
under various titles, e.g Abonginal Education Worker (AEW), Aboriginal Education Assistant {AEA)
Indigenous Educanon Worker (IEW} or Koori Education Workers {KEW). They mav even been known
a5 3 Teachers Assisiant (TA) who just happens to be Aboriginal, Witlun most school sysierns they are
knowm as "Uncle” or "Auniy”, an Abariginal term of respect often used by the ¢hildren, rather than
"M or "Mrs".

My long expenence with school stafT in all education svsiems and discussions with meny Aboriginat
students and Aboriginal parents have brought home io me the great contribution Aboriginal education
workers make to tmproving outcomes. This 15 largely without recognition or commensurate pay and
werlung conditions. There are strong mdicanons that having s well shalled Aboriginal education
worker in o school does lead 1o sipmficant mprovements but we need 16 test this claim.

T seek permission 1o use your data as part of my Masters in Research thesis.

1 eaclosed a permission note ar end of the survey form. The survey is anonymous, It will be sorted
inlo stakeholder cotegories, eg Principal, Teacher, AEW.ALA-IEW-KEW, Parent, Student,
Communiry Member ete. During tbe course of this resenrch } may also loierview those who have
volunteered via the consent farm,

1 um imterested in all comments, both positive and nepative because even the negative ones will help
me with formulating solutons and recommendalions to any issues or misunderstandings that may exist,
Two of the higgest issues being that in rmosl cases the roles of these Indigenous workers 1p individuat
schools are exiremely diverse and their community involvement rale is ofien misunderstood on bath
sides.

1 am plannmg to use thys information as the topic of my Maslers Degree as [ believe passionately i the
importance of tlus lndigenous role m improving Indigenous Fducational omcomes.

What is the difference between a school with an AEW-AEA-IEW or KEW and one without?
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“The same as the difference between schools with eleciricity and those without — the people in one school
can see, the others are left in the dark. "

These words from a principal without an Aboriginal Education Worker in his current school reinforce my
passion and belief in this research project.

Your assistance is greatly appreciated.
Frank Pearce -State Coordinator - Aboriginal Education CEC NSW

Pleasc email reponses io frank.pearcef@cecnsw.catholic.edu.au
Fax to 02-9264-6308 or post to PO box A169 Sydney South 1235

Aboriginal Education Workers Survey and Questionnaire
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For Principals

There are many factors that contribute towards Aboriginal students achieving good education
outcomes. This research study is looking specifically at the role of Aboriginal Education
Workers as one of these factors. The questions below are only meant to reflect your opinions
based on your experience and knowledge of Aboriginal Education Workers as one of the
possible factors. Please note that the use of the word Aboriginal throughout this document is
inclusive of Torres Strait Isiander people. The information you provide is confidential. If you
have any questions please contact Frank Pearce on 0417433579,

(OPTIONAL) Name:

Please tick the appropriate box:

Are you? Male a Female O
How old are you?  Under 18 a 19-39 0O 40-49 Q
50-59 a 60-69 Q 70-79 Q4 Over80 Q

In what capacity are you answering this questionnaire?

Student Q Educator ad AEW 0O Teacher O

Stakeholder O Parent Q Community Member QO

Other O Please specify

School Type: Primary (W Secondary O Central (W
Co-ed a Boys d Girls a

School Location: Metro Q Rural a Remote a
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There are two sections to the following questionnaire:

Section 1: Survey. You will be asked to respond to a statement along a five point
Likkert scale from strongly agree to strongly disagree. Please circle the cormrect
response. For example:

1. In a school with Aboriginal students I would prefer to have an Aboriginal Education
Worker on staff.

Strongly Agree |
5

Undecided Disagree  Strongly Disagree
3 2 1

Section 2: Open ended questions. You will be asked to provide you own comments on
five open ended questions. You can write as much as you want if you run out of space
please write on the back of the page making sure to identify the number of the question
you are answering,

Section 1: Survey

1. In a school with Aboriginal students I would prefer to have an Aboriginal Education
Worker on staff.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

2. I believe having an Aboriginal Education Worker on staff help’s Aboriginal students to
enjoy leaming

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

3. I believe having an Aboriginal Education Worker on staff helps Aboriginal students to
achieve the schools expected outcomes.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

4.1 believe having an Aboriginal Education Worker on staff help’s in developing the
motivation, self esteem and aspirations of Aboriginal students.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1
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5. Ibelieve having an Aboriginal Education Worker on staff helps to demonstrate a school
respects and values Aboriginal culture.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

6. I believe having an Aboriginal Education Worker on staff helps reinforce Aboriginal
student’s identities,

Strongly Agree Agree Undecided Disagree Strongly Disagree

5 4 3 2 1

7. 1 believe having an Aboriginal Education Worker on staff helps with the attendance of
Aboriginal students.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

8. I believe Aboriginal students work better in the classroom when an Aboriginal Education
Worker is assisting them.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

9. I believe Aboriginal students are more likely to complete school because the school has an
Aboriginal Education Worker on staff.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

10. I believe if Aboriginal Education Workers were removed from schools Aboriginal
students would not do as well.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1
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Section 2: Open Ended Questionnaire

1. What role do Aboriginal Education Worker's play in assisting Aboriginal students
with their learning?

2. What could Aboriginal Education Worker’s do better to assist individual Aboriginal
students with their learning?

3. How do Aboriginal Education Worker's involve the Aboriginal community in the
schools where they assist students?

4. How can Aboriginal Education Worker’s best assist you with the learning of
Aboriginal students?

5. Are there any suggestions you would like to make that may assist all Aboriginal
Education Workers to better support Aboriginal students in completing schoo}?

Any further comments

I left school at 14. Got a SC at 40 and a degree at 50. My main motive in conducting
this research is to ensure Aboriginal students unlike me get a chance to live their
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dreams before they are too old to enjoy them. My other motive is I believe “being
Aboriginal is a reason to succeed rather than an excuse to fail”.
Thank you for your time it is greatly appreciated.
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Principals Consent Form

Project Title: Skilled Uncles and Aunties Clear the Bumps on the Road to Learning

Project Researcher: Frank Pearce

1 , have read and understood the
information provided to me on the Participant Information Sheet and I agree to participate in the
project Skilled Uncles and Aunties Clear the Bumps on the Road to Learning conducted by
Frank Pearce Research student from the Faculty of Education Wollongong University. I
understand that the intention of the project is to study the role and contribution of AEWs, AEAs
and IEWs to improving Indigenous students’ educational outcomes.

I consent to participate in interviews and/or surveys which will be recorded and transcribed and
to have this data analysed by the researchers. I agree to (please tick the boxes):

O Audio recordings and written notes for transcription and analysis of myself to be reproduced
as part of this research project

O For the information 1 provide to be reproduced in publications and presentations by the
researchers

Please tick the following box if you agree to be contacted for a further interview:
O  Iwould be interested in being interviewed in the future

I'understand that my participation is voluntary and that should I no longer wish to participate in
the project there will be no penalty for withdrawing and my relationship with the University of
Wollongong will not be affected. 1 also understand that I will have the opportunity to withdraw
any of my responses from the data set at any time. I understand that the data collected from my
participation will be used for journal articles, research reports, presentations and conferences and
project promotional purposes and I consent for the collected data to be used in those manners. I
understand that should I have any questions or concerns or complaints regarding the way the
research is or has been conducted I can contact;

Eve Steinke, Ethics Officer, Office of Research, UOW; Email eves@uow.edu.au, Ph: 4221 4457

I understand that should I have any questions or concermns about this research, I can contact:

Frank Pearce Professor Karen Malone

Chief Researcher Supervisor, Faculty of Education
State Coordinator of Aboriginal Education University of Wollongong
Catholic Education Commission NSW Phone: 4221 3961

Ph: 9287 1557 or 0417433579 Email: kmalone@uow.edu.au

Email: frank.pearcef@cecnsw.catholic.edu.au

Name of Research Participant (please print)

Signature

Date
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Appendix 14-D

Univarsity of Wollengong

CATHOLIC EDUCATION COMMISSION

NEW SOUTH WALES
ABN 33 266 477 368

PO Box A165. Sydnay South NSW 1235
gih Floor, Palding Canlre, 133 Liverpool Streal, Sydney NSW 2000

Teiephong: [02) 9287 1555 Fax. (02) 9264 6306 Emaf commissoniEcacnsw.cativlis sdu.au
Wahsife hnpiiiwww.cecnsw.catimlic.edu,ay

To the Teacher

I you can give me just a little of your time I think we can help to keep Improving educational
outcomes for the most disadvantaped students in Australia,

My name is Frank Pearce and [ am the Smie Coordinalor of Aboriginal Fducauon for the NSW
Catholic Educanon Commission, 1 am also an Abonginal Masters in Research student a1 Wollongong
University.

I'would like to ask you 1o participate 1 a research project to gather vital evidence on the link berween
having an Aboriginal Educetion Worker working in & school and seeing improved educaiional
outcomes for the Indrgenous stmdents,

As you probably know, Abongina) Edusauon Workers are nol classroom teachers, They may be known
under various lities, e.g. Aboriginal Eduzation Warker (AEW), Aboriginal Education Assistan( {AFA)
Indigenous Education Werker (IEW) or Koori Educauon Workers (KEW), They may even been known
85 8 Teachers Assistant (TA) wha just happens to be Aboriginal, Withio mosi school sysiems they are
known as "Uncle™ or "Aunty™, an Aboriginal term of respect ofien used by the ehildren, rather than
"Mr" or "Mrs".

Recently the Dusseldorp Foundation asked me for feedback on thear joint project with (e Dare o Lead
Program called "Same Kids Same Goals™, This is centred on a formal parmership berween Lhe Pancipal
and the Aboriginal Educanon Worker (AEW) Aboriginal Education Assistant (AEA) Indhgenous
Education Waorker (IEW) or Koori Education Worker (KEW), The Dusseldorp Foundation make preat
canuributions to the area of Aboriginal Education, because rather than more rhetoric they are acmally
“walking the wlk ",

This progrem and long experience with schoal staff, Aborigioal students and Aborigmal parents have
brought home 1o me the great contribution Aboriginal education workers make 10 Improving oulcomes.
This is Jargely without recognition or commensurate pay and working conditions. There are strong
indications that having a well skilled Aboriginal education worker in a school does Jead 10 sipnificant
improvements but we need to lest (uis claim.

1 seek permission (o use your data as part of my Masters in Rescarch thesis,

I enclosed o permission note at end of the survey form, The survey is anonvmous, It will be sorted
into stakeholder categories, eg Principal, Teacher, AEW-AEA-TEW-KEW, Purent, Student,
Community Member ete. During the conrse af this research I may alsa interview those who have
volunteered via the cousenr form.

1 am interested in all comments, both positive end negative because even Lhe negative ones will help
me with formulating solutions and recommendations 10 any 155ues ar misundersiandiogs that may exist.
Twao of the biggest issues being thal in most cases the roles of these Indigenous workers in 1ndividual
schools are extremely diverse and their communny involvement role is often misundersiood on both
sides.

) am planning to use this informeuon as the topic of my Masters Degree as ] believe passionalely 1 the
imponance of this Indigenous role in improving Indigenous Educational oucomes.
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What is the difference between a school with an AEW-AEA-IEW or KEW and one without?

“The same as the difference berween schools with electricity and those without — the people in one school
can see, the others are lefi in the dark. "

These words from a principal without an Aboriginal Education Worker in his current school reinforce my
passion and belief in this research project.

Your assistance is greatly appreciated.
Frank Pearce -State Coordinator - Aboriginal Education CEC NSW

Please email reponses to frank.pearce(@.cecnsw.catholic.edu.au
Fax to 02-9264-6308 or post to PO hox A16Y Sydney Sourh 1235
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Aboriginal Education Workers Survey and Questionnaire
For Teachers

There are many factors that contribute towards Aboriginal students achieving good education
outcomes. This research study is looking specifically at the role of Aboriginal Education
Workers as one of these factors. The questions below are only meant to reflect your opinions
based on your experience and knowledge of Aboriginal Education Workers as one of the
possible factors. Please note that the use of the word Aboriginal throughout this document is
inclusive of Torres Strait Islander people. The information you provide is confidential. If you

have any questions please contact Frank Pearce on 0417433579.

(OPTIONAL) Name:

Please tick the appropriate box:

Are you? Male a Female U
How old are you?  Under 18 a 19-39 0 40-49
50-59 a 60-69 Q 70-79 Q Over 80

In what capacity are you answering this questionnaire?

Student (| Educator (I AEW O Teacher

Stakeholder Parent U Community Member O

Other O Please specify

School Type: Primary a Secondary O Central
Co-ed d Boys a Girls

School Location: Metro ad Rural a Remote
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There are two sections to the following questionnaire:

Section 1: Survey. You will be asked to respond to a statement along a five point

Likkert scale from strongly agree to strongly disagree. Please circle the correct
response. For example:

1. In a school with Aboriginal students I would prefer to have an Aboriginal Education
Worker.

Undecided Disagree  Strongly Disagree

3 2 1

Strongly Agree |
5 .

Section 2: Open ended questions. You will be asked to provide you own comments on
five open ended questions. You can write as much as you want if you run out of space
please write on the back of the page making sure to identify the number of the question
you are answering,

Section 1: Survey

1. In a school with Aboriginal students I would prefer to have an Aboriginal
Education Worker.

Strongly Agree Agree Undecided Disagree  Strongly Disagree
5 4 3 2 1

2. 1 believe that Aboriginal Education Workers play a role in Aboriginal student’s
enjoyment of learning.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

3. I believe that Aboriginal Education Workers play & role in helping Aboriginal
students achieve the schools expected outcomes.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

4. I believe that Aboriginal Education Workers play a role in helping to develop the
motivation, self esteem and aspirations of Aboriginal students.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1
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5.1 believe that having an Aboriginal Education Worker on staff demonstrates my
school respects and values Aboriginal culture,

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

6. I believe that Aboriginal Education Workers play a role in helping to reinforce the
identity of Aboriginal student’s.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

7. 1 believe that Aboriginal Education Workers play a role in helping to get
Aboriginal students to attend school.

Strongly Agree Agree Undecided Disagree  Strongiy Disagree

5 4 3 2 1

8. I believe that having an Aboriginal Education Worker assist me in class plays a role
in Aboriginal students performing better in class.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

9. I believe that Aboriginal Education Workers play a role in Aboriginal students
completing school.

Strongly Agree Agree Undecided Disagree Strongly Disagree

5 4 3 2 1

10. I believe that if Aboriginal Education Workers were removed from schools the
educational outcomes of Aboriginal students would decline.

Strongly Agree Agree Undecided Disagree Strongly Disagree

5 4 3 2 1
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Section 2: Open Ended Questionnaire

A. What does your Aboriginal Education worker do to assist your Aboriginal students
with their school work?

B. What other things could your Aboriginal Education Worker do for your Aboriginal
students that would assist their learning?

C. What does the Aboriginal Education worker do to involve the community in your
school?

D. As a Teacher how can your Aboriginal Education Worker best assist you with the
learning of your Aboriginal students?

E. Are there any suggestions you would like to make that may assist your Aboriginal
Education Worker to better assist Aboriginal students in compieting school?

Any further comments

I left school at 14. Got a SC at 40 and a degree at 50. My main motive in conducting

this research is to ensure Aboriginal students unlike me get a chance to live their
dreams before they are too old to enjoy them. My other motive is I believe “being
Aboriginal is 2 reason to succeed rather than an excuse to fail”.
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Thank you for your time it is greatly appreciated.
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Teacher Consent Form

Project Title: Skilled Uncles and Aunties Clear the Bumps on the Road to Learning

Project Researcher: Frank Pearce

I , have read and understood the
information provided to me on the Participant Information Sheet and I agree to participate in the
project Skilled Uncles and Aunties Clear the Bumps on the Road to Learning conducted by
Frank Pearce Research student from the Faculty of Education Wollongong University. 1
understand that the intention of the project is to study the role and contribution of AEWs, AEAs
and IEWs to improving Indigenous students’ educational outcomes.

I consent to participate in interviews and/or surveys which will be recorded and transcribed and
to have this data analysed by the researchers. Iagree to (please tick the boxes):

QO Audio recordings and written notes for transcription and analysis of myself to be reproduced
as part of this research project

O For the information 1 provide to be reproduced in publications and presentations by the
researchers

Please tick the following box if you agree to be contacted for a further interview:
O I would be interested in being interviewed in the future

I'understand that my participation is voluntary and that should I no longer wish to participate in
the project there will be no penalty for withdrawing and my relationship with the University of
Wollongong will not be affected. I also understand that I will have the opportunity to withdraw
any of my responses from the data set at any time. I understand that the data collected from my
participation will be used for journal articles, research reports, presentations and conferences and
project promotional purposes and I consent for the collected data to be used in those manners. I
understand that should [ have any questions or concemns or complaints regarding the way the
research is or has been conducted I can contact;

Eve Steinke, Ethics Officer, Office of Research, UOW; Email eves@uow.edu.au, Ph: 4221 4457

I understand that should 1 have any questions or concemns about this research, I can contact:

Frank Pearce Professor Karen Malone

Chief Researcher Supervisor, Faculty of Education
State Coordinator of Aboriginal Education University of Wollongong
Catholic Education Commission NSW Phone: 4221 3961

Ph: 9287 1557 or 0417433579 Email: kmalone@uow.edu.au

Email: frank.pearcei@cecnsw.catholic.edu.au

Name of Research Participant (please print)

Signature

Date
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Appendix 14-E

Appendix 14-E
University ol Wollangong

CATHOLIC EDUCATION COMMISSION

HEW SOUTH WALES
ABN 33 266 477 388

PO Box A188, Sydnay South NSW 1235
Bth Floor, Polding Canire, 133 Livemeol Street, Sydney NSW 2000

Telephane. {02) 8287 1555 Fax: (02) 8264 6308 Emal, commisston @ceansw cahokcedu.ay
Wehsita hitpi/fwww.cacnsw calholic sdu.au

To Other Siakeholders

I you can give me fust a little of vour tlme J think we can tielp to keep Improving educational
outcomes for the most disadvantaged sludents in Avstralia,

My name is Fraok Pearce and 1 om the Siate Coordinatar of Abonginal Fducanon for the NSW
Catholic Education Commission. | am elso an Aboriginal Mesters in Research student at Wollongong
Umversity.

1 would like to sk you 10 participale in a rescarch project 1o gather viml evidence on the link belween
having an Aboriginal Edueation Worker working in a school and seeing improved educational
nuicomes for the Indigenous students.

As you probably know, Aboriginal Education Workers are not ¢lassronm teachers. They may be known
under various titles. e.p. Aborgina] Education Worker (AEW), Abariginal Education Assistant (AEA)
Indigenous Educanon Warker (IEW) or Koori Educauon Workers (KEW). They may even been known
a3 8 Teachers Assistant (TA) who just happens 1o be Aboriginal. Within most schoot systems they are
known as "Uncle® or "Aunty”, an Aboripinal term of respect often used by the children, rather than
“Mr* or "Mrs".

A while back the Dusseldorp Foundation asked me for feedback an their Joint project with the Dare 1o
Lead Program calied "Same Kids Same Goals™. This is centred on a formal partnership betwern the
Prineipal and the Aborigina] Education Worker ( AEW) Aboriginal Education Assistant (AFA)
Indigenous Education Worker (TEW) or Koon Education Worker (KEW). The Dusseldorp Foundation
make great contributions o the erea of Aboriginal Education, because rather than more rhetoric they
are actually "walking the talk ".

Thig program and iong expenence with school staff, Aboriginal siudents and Aboriginal parents have
brought liome 10 me the great contribution Abonginal sducanon workers make to LIMProving ouicomes
This is largely without recogmuen or comumensurate pay and working condnions. There are sirong
indications that having a well skilled Abonpinal education worker in & school does Jead 1o sigmificant
improvements but we need 10 test this elaim.

1 seek permission to use your datn as part of my Masters in Research thesis.

1 euclosed a permission note at end of (he survey form. The survey is anonymous. It will be sorted
into stakeholder categories, eg Principal, Teacher, AEW-AEA-IEW-KEW., Parent. § tudent,
other stakeholders. During the course of this research I may also interview thuse who have
volunteered via the consent forne

| am inierested in sl] comments, both positive and negative because even the negnlive ones will help
me with formulating selutions and recommendations to any issues or misunderstandings that may exist.
Two of the biggest 1ssues being that in most cases the roles of these Indigenous weorkers in mdivadual
schoals are extiremely diverse and their community involvement role is ofien misunderstood on bath
sides.
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I am planning to use this information as the topic of my Masters Degree as I believe passionately in the
importance of this Indigenous role in improving Indigenous Educational outcomes.
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What is the difference between a school with an AEW-AEA-IEW or KEW and one without?

“The same as the difference between schools with electricity and those without — the people in one school
can see, the others are left in the dark. ™

These words from a principal without an Aboriginal Education Worker in his current sehool reinforce my
passion and belief in this research project.

Your assistance is greatly appreciated.
Frank Pearce -State Coordinator - Aboriginal Education CEC NSW

Please email reponses to frank.pearce@cecnsw.catholic.edu.au
Fax to 02-9264-6308 or past to PO box A16Y Sydney South 1235
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Aboriginal Education Workers Survey and Questionnaire
FOR OTHER STAKEHOLDERS

There are many factors that contribute towards Aboriginal students achieving good education
outcomes. This research study is looking specifically at the role of Aboriginal Education
Workers as one of these factors. The questions below are only meant to reflect your opinions
based on your experience and knowledge of Aboriginal Education Workers as one of the
possible factors. Please note that the use of the word Aboriginal throughout this document is
inclusive of Torres Strait Islander people. The information you provide is confidential. If you
have any questions please contact Frank Pearce on 0417433579.

(OPTIONAL) Name:

Please tick the appropriate box:

Are you? Male
How old are you?  Under 18
50-59 Q 60-69

In what capacity are you answering this questionnaire?

Student Q Educator

Stakeholder 0 Parent

Other QO Please specify

School Type: Primary
Co-ed

School Location: Metro

a Female O

a 19-3¢ 0 40-49 a

a 70-79 QO Over80 0Q

Q AEwW 0O Teacher 0O

[ Community Member O

d Secondary O Central a
a Boys a Girls a
a Rural a Remote a

91



There are two sections to the following questionnaire:

Section 1: Survey, You will be asked to respond to a statement along a five point
Likkert scale from strongly agree to strongly disagree. Please circle the correct
response. For example:

1. In a school with Aboriginal students I would prefer to have an Aboriginal Education
Worker on staff.

Strongly Agree [ Agree | Undecided Disagree  Strongly Disagree
5 4 3 2 1

Section 2: Open ended questions. You will be asked to provide you own comments on
five open ended questions. You can write as much as you want if you run out of space
please write on the back of the page making sure to identify the number of the question
you are answering.

Section 1: Survey

1. In a school with Aboriginal students I would prefer to have an Aboriginal Education
Worker on staff.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

2. I believe having an Aboriginal Education Worker on staff help’s Aboriginal students to
enjoy learning

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

3. I believe having an Aboriginal Education Worker on staff helps Aboriginal students to
achieve the schools expected outcomes,

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

4. 1 believe having an Aboriginal Education Worker on staff help’s in developing the
motivation, self esteem and aspirations of Aboriginal students.

Strongly Agree Agree Undecided Disagree Strongly Disagree

5 4 3 2 1
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5. I believe having an Aboriginal Education Worker on staff helps to demonstrate a school
respects and values Aboriginal culture,

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

6. I believe having an Aboriginal Education Worker on staff helps reinforce Aboriginal
student’s identities.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

7. 1 believe having an Aboriginal Education Worker on staff helps with the attendance of
Aboriginal students.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

8. I'believe Aboriginal students work better in the classroom when an Aboriginal Education
Worker is assisting them,

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

9. I believe Aboriginal students are more likely to complete school because the school has an
Aborigina] Education Worker on staff.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

10. I believe if Aboriginal Education Workers were removed from schools Aboriginal
students would not do as well,

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1
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Section 2: Open Ended Questionnaire

1. What role do Aboriginal Education Worker’s play in assisting Aboriginal students
with their learning?

2. What could Aboriginal Education Worker’s do better to assist individual Aboriginal
students with their learning?

3. How do Aboriginal Education Worker’s involve the Aboriginal community in the
schools where they assist students?

4. How can Aboriginal Education Worker's best assist you with the learning of
Aboriginal students?

5. Are there any suggestions you would like to make that may assist Aboriginal
Education Workers to better support Aboriginal students in completing school?

Any further comments

I left school at 14, Got a SC at 40 and a degree at 50. My major motive in

conducting this research is to ensure today’s Aboriginal students unlike me get the
chance to live their dreams before they are too oid to enjoy them, My other motive

is I believe “being Aboriginal is a reason to succeed rather than an excuse not to’.
Thank you for your time it is greatly appreciated.
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Other Stakeholder Consent Form

Project Title: Skilled Uncles and Aunties Clear the Bumps on the Road to Learning

Project Researcher: Frank Pearce

I , have read and understood the
information provided to me on the Participant Information Sheet and I agree to participate in the
project Skilled Uncles and Aunties Clear the Bumps on the Road to Learning conducted by
Frank Pearce Research student from the Faculty of Education Wollongong University. I
understand that the intention of the project is to study the role and contribution of AEWSs, AEAs
and IEWSs to improving Indigenous students’ educational outcomes.

I consent to participate in interviews and/or surveys which will be recorded and transcribed and
to have this data analysed by the researchers. I agree to (please tick the boxes):

O  Audio recordings and written notes for transcription and analysis of myself to be reproduced
as part of this research project

Q  For the information I provide to be reproduced in publications and presentations by the
researchers

Please tick the following box if you agree to be contacted for a further interview:
0O  Iwould be interested in being interviewed in the future

I understand that my participation is voluntary and that should I no longer wish to participate in
the project there will be no penalty for withdrawing and my relationship with the University of
Wollongong will not be affected. I also understand that I will have the opportunity to withdraw
any of my responses from the data set at any time. I understand that the data collected from my
participation will be used for journal articles, research reports, presentations and conferences and
project promotional purposes and I consent for the collected data to be used in those manners. 1
understand that should T have any questions or concemns or complaints regarding the way the
research 1s or has been conducted I can contact;

Eve Steinke, Ethics Officer, Office of Research, UOW; Email evesi@uow.edu.au, Ph: 4221 4457

[ understand that should I have any questions or concerns about this research, I can contact:

Frank Pearce Professor Karen Malone

Chief Researcher Supervisor, Faculty of Education
State Coordinator of Aboriginal Education University of Wollongong
Catholic Education Commission NSW Phone: 4221 3961

Ph: 9287 1557 or 0417433579 Email: kmalone@uow.edu.au

Email: frank.pearcew@cecnsw.catholic edu.au

Name of Research Participant (please print)

Signature

Date
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Appendix 14-F

R Sl CATHOLIC EDUCATION COMMISSION
SR
é‘f ’,é NEW SOUTH WALES Unversily of Wollongang
ABN 33 265 477 368

PO Box A169, Sydnay Soulh NSW 7235
Bih Floor. Polding Centre, 133 Liverpool Street, Sydney NSW 2000

Telephone: (02) G267 1555 Far. (02) 0264 6308 Emai, wmmissionicecnsw calhoig adu,au
Wabsile: hup/iwww.cecnsw.calhoiic.edu sy

To the Student

1 would [ike to 1Ty help you and all the other Aboriginal students do well at school and ga on to
live your dresros.

My name 15 Frank Pearce and [ am the State Coordinator of Abariginal Educalion for the NSW
Catholic Education Cominission. I am also an Abonginal Masiers in Research student ay Wolloogong
University.

I ' would like to ask you to help me with a research project 10 gather evidence that having an Aboriginal
Educalion Worker working in & school helps Aboriginal students 1o do henet.

As yau probably know, Aberiginal Education Workers are not classroom teachers. They may be kaows
under variaus tities, ¢.2. Abonginal Education Worker (AEW), Aboriginal Education Assistant (AEA)
Indigenous Educanon Worker (JEW) or Koori Education Workers (KEW). They may even been known
as & Teachers Assistant (TA) who just happens 0 be Abonginal. Within most school systems they are
often known s "Uncle” or "Aunly”, an Aborigina! term of respect often used by the children, rather
than "Mr" or "Ms".

Talking and workmng with Aboniginal smdents and Aboriginai parents bave made me realse the
important contributions Abonginal Educaton Workers make to the suceess of Aboriginel students in
school's,

I seek permission to use your dats ns part of my Masters in Research thesis.

1 enclosed a permission note at end of the sorvey form. The survey is anonymous. 1t will be sorted
Into stakeholder categories. eg Principal, Teacher, AEW-AEA-IEW-KEW, Parent, Student,
Community Member etc. During the tourse of this research I may also ipterview some of those
who have volunieered via the consent form.

1 am 1nterested in all comments, both positive and negauve because even the negauve ones will help
me with fonmulating solutions and recommendations 10 any 15sues or misundersiandings that may exisL
Twa of the biggest issucs being thal in mosl cases the rales of hiese Indigenous workers in individual
schools are extremely diverse and their community involverent role 15 ofien misundersiood on both
sides,

1 am planning 10 use tis mformation as the 10pic of my Masters Degree as | believe passionately i the
importance of this Indigenous role 1 improving Indigenous Fducational ovicomes.

What is the dlfference betwecn a scheol with an AEW-AEA-IEW or KEW and one without?

“The sane os the difference berween schoals with elvariciny and thuse without - the people n one
school can see, the others are lefi in the dark. ”

These words frem a principal “withoul™ an Aboriginal Education Worker in Jus current school
reinforce my passion and belief m this research project.

Your assistance is greatly appreciated,
Frank Pearce -Stare Coordinasor - Aboriginal Education CEC NSV

Please ernll reponses o {rank pearcei@eceznsw catholic.cdu.ay
Fas t6 02-9264-6308 ar posr to PO bax 4169 Sydnev Sonth 1235
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Aboriginal Education Workers Survey and Questionnaire
For Students

There are many factors that contribute towards Aboriginal students achieving good education
outcomes. This research study is looking specifically at the role of Aboriginal Education
Workers as one of these factors. The questions below are only meant to reflect your opinions
based on your experience and knowledge of Aboriginal Education Workers as one of the
possible factors. Please note that the use of the word Aboriginal throughout this document is
inclusive of Torres Strait Islander people. The information you provide is confidential. If you
have any questions please contact Frank Pearce on (0417433579,

(OPTIONAL) Name:

Please tick the appropriate box:

Are you? Male a Female O
How old are you?  Under 18 (] 19-39 Q 40-49 a
50-59 a 60-69 a 70-79 0O Over80 0O

In what capacity are you answering this questionnaire?

Student Q Educator a AEW 0O Teacher 0O

Stakeholder QO Parent Q Community Member O

Other U Please specify

School Type: Primary a Secondary U Central a
Co-ed a Boys d Girls a
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School Location;

Metro

Q

Rural

Q

Remote

a
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There are two sections to the following questionnaire:

Section 1: Survey. You will be asked to respond to a statement along a five point
Likkert scale from strongly agree to strongly disagree. Please circle the comrect
response. For example:

1. T would prefer to attend a school with an Aboriginal Education Worker.

Strongly Agree
5

Undecided Disagree  Strongly Disagree
3 2 1

Section 2: Open ended questions. You will be asked to provide you own comments on
five open ended questions. You can write as much as you want if you run out of space
please write on the back of the page making sure to identify the number of the question
you are answering.

Section 1: Survey

1. 1 would prefer to attend a school with an Aboriginal Education Worker.
Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

2. Our Aboriginal Education Worker helps me enjoy leaming.
Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

3. Having an Aboriginal Education Worker in our school helps me to achieve the
schools expected outcomes.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

4. Our Aborigmnal Education Worker helps me to want to do my school work. They
also help make me feel good about being Aboriginal and good about my future.

Strongly Agree Agree Undecided Disagree Strongly Disagree

5 4 3 2 1

5.1 believe having an Aboriginal Education Worker shows me my school respects and
values Abornginal culture.
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Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

6. The Aboriginal Education Worker at my school helps to make me proud to be
Aboriginal.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

7. Having an Aboriginal Education Worker at my school makes me want 1o come to
school.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

8.1do better in class when the Aboriginal Education Worker is in class helping the
teacher.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

9. Having an Aboriginal Education Worker at my school will help me to stay at school
until I finish.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1

10. If the Aboriginal Education Worker at my school was removed I wouldn’t do as
well.

Strongly Agree Agree Undecided Disagree  Strongly Disagree

5 4 3 2 1
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Section 2: Open Ended Questionnaire

A. What does your Aboriginal Education worker do to help you with your school work?

B. What other things could your Aboriginal Education Worker do to help you with your
learning?

C. What does your Aboriginal Education worker do to involve your community in your
school?

D. How does your Aboriginal Education worker work with your teacher and parents to
help you leam?

E. What are some of the things that you would like your Aboriginal Education Worker to
do that would help you do better in school

Any further comments

I left school at 14. Got a SC at 40 and a degree at 50. My main motive in conducting
this research is to ensure Aboriginal students unlike me get a chance to live their
dreams. My other motive is I believe “being Aboriginal is a reason to succeed
rather than an excuse to fail”.

Thank you for your time it is greatly appreciated.
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Student Consent Form

Project Title: Skilled Uncles and Aunties Clear the Bumps on the Road to Learning

Project Researcher: Frank Pearce

1 , have read and understood the
information provided to me on the Participant Information Sheet and I agree to participate in the
project Skilled Uncles and Aunties Clear the Bumps on the Road to Learning conducted by
Frank Pearce Research student from the Faculty of Education Wollongong University. I
understand that the intention of the project is to study the role and contribution of AEWs, AEAs
and IEWs to improving Indigenous students’ educational outcomes.

1 consent to participate in interviews and/or surveys which will be recorded and transcribed and
to have this data analysed by the researchers. I agree to (please tick the boxes):

QO  Audio recordings and written notes for transcription and analysis of myself to be reproduced
as part of this research project

O  For the information I provide to be reproduced in publications and presentations by the
researchers

Please tick the following box if you agree to be contacted for a further interview:;
O 1 would be interested in being interviewed in the future

I understand that my participation is voluntary and that should I no longer wish to participate in
the project there will be no penalty for withdrawing and my relationship with the University of
Wollongong will not be affected. [ also understand that [ will have the opportunity to withdraw
any of my responses from the data set at any time. 1understand that the data collecied from my
participation will be used for journal articles, research reports, presentations and conferences and
project promotional purposes and I consent for the collected data to be used in those manners. I
understand that should I have any questions or concerns or complaints regarding the way the
research is or has been conducted I can contact;

Eve Steinke, Ethics Officer, Office of Research, UOW; Email eves(@uow.edu.an, Ph: 4221 4457

I understand that should I have any questions or concerns about this research, 1 can contact:

Frank Pearce Professor Karen Malone

Chief Researcher Supervisor, Faculty of Education
State Coordinator of Aboriginal Education University of Wollongong
Catholic Education Commission NSW Phone: 4221 3961

Ph: 9287 1557 or 0417433579 Email: kmalone@uow.edu.au

Email: frank.pearce@cecnsw.catholic.edu.au

Name of Research Participant (please print)

Signature

Date

102



Appendix 15-A

From:

Sent: Wednesday, 17 February 2010 5:02 PM
To: Frank Pearce

Subject: RE: Your assistance please

Dear Frank,

We will be happy to help. First of all, | have listed a few references at the end of my email that
should be useful, particularly Goddard & Andersan. There is nothing to my
knowiedge on the effectiveness of AIEOs in improving the educational
outcomes of Indigenous students, at least in terms of improved
performance in tests, etc. However, qualitative studies may suggest
otherwise.

We used Survey Monkey to carry out a survey of AIEQs, principals and teachers on the efficacy
of the program, and will be submitting our report next month. You should be able ta get a copy
then. We relied fairly heavily on the contract for the research for our guiding questions and on
Goeddard and Anderson for items in the survey.

Hope this is of help for starters.
Regards,

Professor?
Centre for Indigenous Australian Knowledge's
Edith Cowan University

Buckskin, P. and B. Hignett (1994). ARA Kuwaritjakutu Project: Towards a new way: Stages 1 &
2. Aresearch project into the working conditions of Aboriginal and Torres Strait Istander
Workers. south Melbourne, Australian Education Union: 118.

Department of Education and Training (2008). Culture strong, career proud: Aboriginal and
Torres Strait Islander employment strategy. D. o, E. a. Training. Perth, Department of Education
and Training.

Department of Education and Training Western Australia (2003). Aboriginal and Islander
education officer handbook. D. 0. E. a. Training. Perth, Department of Education and Training,
WA,

Goddard, D. and S. Anderson (1998). Aboriginal and Torres Strait Islander Education Workers
(AIEWs) research. Mt Lawley, Simpson Norris Pty Ltd & Manguri Corporation.

Ministerial Review of Schooling in Rural Western Australia (1994). Schooling in rural Western
Australia. Perth, Education Department of Western Australia.
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National Inquiry into Rural and Remote Education {2000). Recommendations. Sydney, National
Inquiry into Rural and Remote Education.
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APPENDIX 16-A

CATHOLIC EDUCATION COMMISSION
NEW SOUTH WALES

ABN 33 266 477 369
PO Box A169, Svdney South NSW 1235

To the Deputy Prime Minister Hon Julia Gillard
Dear Julia,
1 hope you and your family are well.

On a number of previous occasions when I have written to you on issues relating to Aboriginal
Education I have highlighted the outstanding contribution Aboriginal Education Workers (
AEW’S ) make to improving Indigenous outcomes.

Over the last 10 years or so I have come across a number of people including researchers,
academics and senior public servants both Aboriginal and non Aboriginal who believe
Aboriginal Education Workers do little to improve Indigenous outcomes .

I believe so passionately that they are an essential part of closing the educational gap that 1
have based my Masters Degree on proving this. This is proving a difficuit task as there appears
to be little prior research on this subject. The research is not trying to prove they are the sole
factor in improving Indigenous outcomes but they play a very important part.

Really I suppose it is not much different to proving that teacher’s play a very large role in
improving educational outcomes but there are also many other factors that contribute to good
outcomes.

In relation to AEWs I also believe that although pedagogy and many other things in education
have changed many times over in the last 40 years the role of Aboriginal Education Workers
has remained frozen in time for many reasons. I believe that this role now and in the future
needs to be a paraprofessional role. It also needs to have commensurate pay and conditions
rather than the hotch potch of part time work that seems to be the norm.

Firstly and most importantly I am hoping that my research will prove that Aboriginal
Education Workers are an essential part of improving Indigenous outcomes.

Secondly I am hoping to identify the generic skills required for an Aboriginal Education
Worker to become a paraprofessional taking into account that each Aboriginal community may
require additional skills.

I will also be trying to develop the type of training courses needed for Aboriginal Education
Workers to meet the challenges of today’s classrooms.

Although due to time constraints the majority of this research will be conducted across NSW
Catholic schools I am hoping to include a much wider sample in relation to the Principals
survey. Also at a later date I am hoping to expand on this research topic.

This Masters taking into account my ever increasing workload and some very personal issues
over the last few years has proved very difficult. However as I firmly believe that *bei
Aboriginal is a reason to succeed rather than an excuse to fail “ it will be completed.



I have enclosed my proposed surveys for Students, Principals, Teachers, Parents and other

stakeholders.

Yours sincerely
Frank Pearce

State Coordinator Aboriginal Education
NSW CEC

21/06/2009
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Appendix 17-A

CATHOLIC EDUCATION COMMISSION

NEW SOUTH WALES

ABN 33 266 477 369
PO Box A168, Sydney South NSW 1235
Level 8, 133 Liverpool Streel, Sydney NSW 2000

Talanhnng: (02) Q907 4588 Eay: N2V QR4 BE3NR

To the Prime Minister Hon Kevin Rudd
Dear Kevin ,
I hope you and your family are well.

On a number of previous occasions when I have written to you on issues relating to Aboriginal
Education I have highlighted the outstanding contribution Aboriginal Education Workers (
AEW’S ) make to improving Indigenous outcomes.

Over the last 10 years or so I have come across a number of people including researchers,
academics and senior public servants both Aboriginal and non Aboriginal who believe
Aboriginal Education Workers do little to improve Indigenous outcomes .

I believe so passionately that they are an essential part of closing the educational gap that I
have based my Masters Degree on proving this. This is proving a difficult task as there appears
to be little prior research on this subject. The research is not trying to prove they are the sole
factor in improving Indigenous outcomes but they play a very important part.

Really I suppose it is not much different to proving that teacher’s play a very large role in
improving educational outcomes but there are also many other factors that contribute to good
outcomes.

In relation to AEWs [ also believe that although pedagogy and many other things in education
have changed many times over in the last 40 years the role of Aboriginal Education Workers
has remained frozen in time for many reasons. I believe that this role now and in the future
needs to be a paraprofessional role. It also needs to have commensurate pay and conditions
rather than the hotch potch of part time work that seems to be the norm.

Firstly and most importantly I am hoping that my research will prove that Aboriginal
Education Workers are an essential part of improving Indigenous outcomes.

Secondly T am hoping to identify the generic skills required for an Aboriginal Education
Worker to become a paraprofessional taking into account that each Aboriginal community may
require additional skills.

I will also be trying to develop the type of training courses needed for Aboriginal Education
Workers to meet the challenges of today’s classrooms.

Although due to time constraints the majority of this research will be conducted across NSW
Catholic schools I am hoping to include a much wider sample in relation to the Principals
survey. Also at a later date I am hoping to expand on this research topic.

This Masters taking into account my ever increasing workload and some very personal issues
over the last few years has proved very difficult. However as I firmly believe that  being 107
Aboriginal is a reason to succeed rather than an excuse to fail * it will be completed.



I have enclosed my proposed surveys for Students, Principals, Teachers, Parents and other

stakeholders.

Yours sincerely
Frank Pearce

State Coordinator Aboriginal Education
NSW CEC
21/6/2011
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APPENDIX 18-A

Catholic Education Commission NSW

Aboriginal Education Advisory Committee

Minutes of the 53rd Meeting

Friday 18™ March, 2011
9.30 am to 3.30 pm

Present: Sharon Cooke Chairperson
Frank Pearce CEC NSW Executive Officer
Karen Andriske CEC Bathurst
Denise Kelly CEC Bathurst
Dave Ella C50 Broken Bay
Kerry O’Callaghan CEO Canberra/Goulburn
Doreen Flanders CEO Lismore
Louise Campbell CSO Maitland/Newcastle
Margaret Harrison CEO Parramatta
Jane Bridges CEO Sydney/Archdiocese
Lisa Buxton CEO Sydney/Archdiocese
Karen Gardiner (50 Wagga Wagga
Merindah Wilson CEO Wilcannia/Forbes
Karan Taylor CEQ Wollongong
Julianne Manson Congregational Schools
Visitors:
Apologies:
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53.0 Acknowledgement of Country & Prayer Introduction

53.1 Minutes & Business Arising 46.3 -

53.2 Discussion on how to improve student outcomes in areas of
attendance, retention, SC and HSC attainments (For Frank's thesis on
AEWSs)

10 Areas critical to improving the areas of areas of attendance, retention, SC
and HSC attainments were identified. These were:

Aboriginal student wellbeing, attendance, retention, engagement, identity,
parental involvement, supportive school environment, supportive home
environment, relevant curmriculum and motivation.

What AEWS are currently doing to address these 10 areas?

Wellbeing

Assistance provided by Catholic AEWSs in the area of student wellbeing
falls into the three broad areas of Pastoral care, school environment, and
parental/ community involvement in a students learning.

Firstly Pastoral care for Aboriginal students is provided in consultation with
Diocesan Aboriginal advisors, AEWSs, parents and school staff. In this area
AEWSs take a personal individual interest in each student. Because of their
own life experiences and community connection they are very attuned to
the students, their issues, their educational difficulties and in a lot of cases
any emotional difficulties they may be experiencing. Often it is literally just
the presence of an Aboriginal face that boosts the wellbeing of an
Aboriginal student that may be a little low emotionally. Having an AEW in a
school to an Aboriginal student is like having an Uncle or Aunty in a school
that they can turn fo in their time of need either educationally or
emotionally.

Secondly in the area of school environment, AEWs keep teachers informed
as to any problems a student or their family may be experiencing. This
allows the teacher to be proactive rather that reactive. This is particularly
so in relation to the student and family experiencing Sorry Business
(bereavement) which sadly in Aboriginal families and communities is a
frequent occurrence are feeling. They are also of great assistance in
classroom in interpreting the teacher's instructions and often the curriculum
into a language more relevant to the Aboriginal students.

Thirdly and most importantly Aboriginal parents are the first educators of
their children so it is vital they are involved in a meaningful, consultative,
consistent way in their child's education. This is one of the most important
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roles AEWSs carry out, not just on a school day basis, but after hours and
on weekends in the Catholic schools Aboriginal communities across NSW.
Their unofficial roles in most cases outweigh heavily those set out in their
job descriptions. Often the partnerships between Aboriginal communities
and schools are disjointed and in some cases non existent. AEWs are the
link between schools, students, parents and communities. In schools they
are the advocates for students, parents, and communities. in the
communities they are the advocate for schools and the value of education.

Attendance

In general AEWs visit schools and pre-schools and regularly to talk to
principals and school staff regarding attendance. They ring parents and
follow up any concerns from classroom teachers/Contact Teacher. They
also monitor student’s attendance on a daily basis in the schools that they
work in. Schools that they are not based in are reviewed at the end of
each Term.

AEWSs are aware if there is an issue with attendance and make it their
business to find out what the issues are and then support the student and
family to address the issues. Sometimes just the presence of an AEW in a
school improves the attendance of students as they have a part of their
“family” in the school and taking part in their learning.

Identity

Filling in the gaps in a student’s identity is a crucial role of AEWSs which at times
can be very challenging for student, AEW and in some case parents. It is
however essential as a strong identity greatly helps with student motivation to
learn.

in general NSW Catholic AEWSs assist students to know their mob; work
with schools to include an Aboriginal focus throughout the year, not just
special days/dates. Awards Evenings are used to showcase the
achievements of Aboriginal students. Community Involvement in these
events raises awareness of being proud to be Aboriginal. The AEWSs play a
vital role in these Awards nights. They are a community presence who
promote identity and give students a sense of who they are and that they
belong somewhere. They are often the key to a student wanting to find out
about whom they are and where they come from.

Sometimes the literal "black face” notion comes into play here where the
students can identify with an AEW in a cultural way but in the school
environment.

111



AEWSs are responsible for keeping Aboriginal knowledge and culture on the
schools agenda at all times and through this a strong Aboriginal student
identity will foliow.

Engagement

AEWSs assist classroom teachers to include Aboriginal perspectives that
make it relevant for students. Aboriginal Teachers and AEWs studying to
be teachers support Aboriginal students in the classroom with individual
learning plans. AEWSs often have a deeper understanding of how
Indigenous students learn and are able to make learning more relevant and
encourage students to achieve to the best of their ability.

Some AEWSs are used for crowd control but also they are using a very
traditional form of discipline that is culturally respected by the students.
AEWSs usually know the students families and have a strong link with the
community and this flows into the classrooms and gives students the
capacity to engage in their leaming through the support of the AEW, who
makes it a less demanding process.

Retention

In the area of retention AEWS in some diocese work with schools to
develop pathways for students to Uni/CIT". They are a vital part of
Residential Leadership Workshops that are held for students Years 6 — 12
each year. AEWs tutor students at a dedicated Indigenous Education Unit
at no cost to families. They also work in schools to encourage and support
students to stay at school through various programs e.g. Lighthouse
mentoring program. AEWs support the students with direction in
educational choices and are role models that support and value education
and give positive messages to students that education is important. They
give relevance to why you need a good education.

Maintenance is more the issue in some highly Aboriginal populated schools
where the AEWSs play a pivotal role in sustaining students to finish school.
One diocese has no secondary schools but their primary schools still face
retention issues due to poor attendance, therefore AEWs have to work
hard to maintain enrolments.

Parental Involvement
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AEWSs in some diocese implement various Literacy programs at home with
the parents such as, Pause, Prompt and Praise, Bridging the Gap early
Literacy Program. There are also in some instances Community Liaison
staff that assist families to liaise with the schools and various community
organisations.

AEWs make phone calls to parents/carers, write newsletters / flyers for
parents/ carers, organise Aboriginal Education parent information sessions.
In some instances they make home visits to talk with parents/ carers.
AEWs often organise morning teas with the staff and parents/ carers, and
meet with parents/ classroom teachers to discuss students learning needs.
They also consult indigenous parents about any new programs that involve
their children and in some instances a DVD is put together and sent home
for the parents/carers. AEWs inform parents about what is happening at
the school, encourage them to be involved, although not always
successfully; attend meetings with other agencies with parents.

Supportive School Environment

Within schools AEWSs advocate for Aboriginal students as well as making staff
more culturally aware which helps create a supportive environment for

Aboriginal students. They are the significant other that Aboriginal students can
turn to in time of need.

Supportive Home Environment

AEWs engage with Aboriginal parents to ensure Aboriginal students are
supported in their leaming at home. As literacy and numeracy can at times also
be an issue for some Aboriginal parents, AEWs also often assist parents to be
able to better assist their child with their learning.

Relevant Curriculum

AEWSs in classrooms often act as virtual interpreters converting what a teacher
has said into a more relevant form for Aboriginal students. They are aiso often
involved both in the classroom and the school in adding an Aboriginal
perspective across the curriculum.

Motivation

AEWSs by supporting the students and their famiiies, bringing relevance to the
Aboriginal students learning; providing constant encouragement to them,
constantly reinforce student motivation. They are also in general great role
models. Just their presence in a classroom motivates some Aboriginal students.
The AEWSs own enthusiasm for education and positive role modelling they
present is also a great motivation for "all “students.

Al additional feedback to be emailed to Frank by 28" March
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Appendix 19-A

Does Having an AEW on Staff Influence Enrolments?

Svydney Aboriginal Advisor

From my experience without a doubt the presence of an AEW at a school is a
major factor in Aboriginal parents enrolling their children.

In Sydney | believe the numbers speak for themselves - OLMC Waterloo 90
students at last count, St Andrew's Malabar 30 students, and OLSH Kensington
25, the only schools in the eastern region of Sydney that have full time AEWSs.

Tasmanian School Principal

I'm sure that having an AEW's who connects with the community assists in
building connections between schools and families and is an important
component in building trust. In Tasmania we also have AEYLOs (Aboriginal
Early Years Liaison Officers) whose brief is to link families of pre- school age
children to school and assist in Birth-4 programs. | suspect having Aboriginal
workers at a school may help with enrolments but more importantly assists with
relationship building between home, community and school.

School Principal Campbelltown Girls School

Yes | would say yes the presence of an active and engaging AEW does
positively influence the interest in Aboriginal enrolments. They must have a
profile though and be involved in the school community.

We have had situations where aboriginal families will talk to the AEW first and
even make an appointment to meet the AEW unbeknownst to the registrar
before they approach the school for an enrolment package.

The AEW therefore needs to know the school and feel they have some impact
on the education for the students there.

Ex AEW X Boarding School

Hi Frank, YES. | have had the parents tell me to my face that they only let the
boys go to X Boarding School because | was there. It was very up lifting to me
as the AEW at the time. It made me think that | was doing something good.
Anne was the Grandmother to about 5-6 boys at the time when she and her
daughter told me this.

Jeff McMullen
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Regarding your question, YES, | STRONGLY BELIEVE that having an AEW can
heavily influence parents on where to enrol their child or children,

The visibility of AEWSs in a school system reassures the family that the chiid
might not be pressured in any way to pass off identity as someone else, to avoid
any perceived or real discomfort in the school.

This same issue surfaces in health and education choice. Parents prefer an
institution or service where they know an Aboriginal person is far more likely to
understand them and have empathy.

| don't have proof but have had families tell them they prefer to have an AEW to
communicate with and explain many things around the school.

Aboriginal Advisor Bathurst

| strongly believe that:

« In most cases Aboriginal parents hear (from local grapevine) about who is
at the school and they like what they hear

« Parents hear from other parents about what the school has to offer their
child either by the discipline methods (faimess), results of academic
performance, the AEW present is really helpful, easier to talk to and
supportive and a direct link to parents

+ Parents feel comfortable with sensitive and personal issues being treated
by another Aboriginal person who has that first on hand understanding

« Parents know that their children won't feel 'shame’ on issues or
circumstances that warrant a shame feeling

« Parents also know that their children will be cared for in a respectful
manner

« They know that their children do not feel threatened while another
Aboriginal person is present

« Parents and students appreciate the support that is being offered

« When students feel like 'yukkie' and 'down' they know that the AEW will
be there to chat

« Having an AEW at a school assists the improvement of their literacy and
numeracy development because the students receives one-to-one
assistance as well as group work on a regular basis

Aboriginal Education Advisor

| do believe that an AEW based at our schools can provide the impetus for
parents to enrol in our schools and only if that AEW is part of the relationships
network. If the AEW isn't then parents become despondent. However | do
have those AEWS who are extremely active in what they do at schools. In most
of my schools where | have AEWS the enrolments have increased and in
particular | have one that has increased twofold. (I can prove using this school
that your question can be answered)

| think the reasons are these;

s Passion about what they do.
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e They have the children’s best interests at heart.

e They offer a ‘tough love' stance e.qg. trying to stay away from the welfare
mentality.

e They inform students about their culture and identity and the good things
that come from that.

o They seek the local eiders to support them in the school and the AEWs in
turn provide the elders and parents support to build their capacity to
support what the school is doing for the students. A two way flow of
support.

+ The AEWSs see that their roles are valued by the school staff and
especially the leadership team so they support the AEWSs by providing PD
opportunities, cultural leave times and so on that are not normally part o
the leave process.

» Everyone is working towards implementing their Aboriginal education
plan by meeting regularly and keeping on the pulse with all the strategies
of the plan. When the results are in then parents begin to see that this
school would be good for their child and wallah that start to enrol.

| believe it all comes down to the person and what that person can bring to the
position. As well | think that the AEW needs to be in the network of relationships
and that they are valued and they value others in the network.

These are just some of the reasons why the student numbers have increased at
one particular school and | do believe it is because of the AEW. | am just letting
you know the characteristics of this particular AEW and what she does in her
role at the school. She is dynamite.

National Schools coordinator Dare to Lead

Two answers

Firstly absolutety believe that AEWs do attract enrolments to schools over those
that don't - have been told that in snapshots especially in those states, sectors
where AEWSs are rare e.g. Tasmania, Vic Catholics etc. (don't have written
evidence of this just have heard it anecdotally often Secondly | have heard from
parents on many occasions they left a particular school because of an AEWs
inability to work with community or support their kids, their effectiveness in the
role being the main issue - lots of possibilities as to the validity of these claims
as |'m sure you are aware. Once again | don't have written evidence as you are
always told this outside of the snapshot report

Reckon it brings up two things
Are AEWSs trained and prepared for the job Secondly the intense pressure to
work in and between two worlds

CEC Aboriginal Commissioner

In my experience | have found families do go where there is an AEW particularly
a very active AEW OR where the AEW is a respected elder of the community
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Michelle Seinor| Aboriginal Liaison Officer|Teacher

Hi Frank
Here is my take on your question

Do you believe or in fact have proof that having an Aboriginal Education Worker
in a school influences Aboriginal parents to enrol their children in that school?

Having an Aboriginal education Officer at the school does influence Aboriginal
parents to enrol their children but { have also found that it is important for the
school to support the Aboriginal Worker to retain the parents and the students
and that the school relies solely on the Aboriginal Worker to look after anything
Aboriginal and takes relieving them of any responsibility. | have had many staff
direct any problems with Aboriginal students as my problem.

| have also had parents approach me thanking me for being at the school and
asking or suggesting ideas regarding: inclusion of cultural events at the school
Along with asking questions relating to specific learning needs and cultural
needs and why aren't these being addressed in the classroom.

Unfortunately not all staff are willing to take these suggestions on board (as |
can only pass the messages on) and hinder both learning outcomes and
students needs/relationships. | have found this lack of interaction formulates to
the in attendance of Aboriginal students within the school. Allot of the students
and parents unhappy not with the Aboriginal Worker but the school's lack of
doing anything and many defect to the public school system.

Aboriginal Education Worker within the Catholic system in a necessity but so is
support from school and staff.

Hope this helps with your question

Principal Rural High School

Definitely. It doesn't guarantee enrolments in a non-Government school for there
are other factors that come into play as well, such as cost, distance, etc, but it

certainly helps.
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Appendix 20-A

Are More Aboriginal Students Identifying Because of

AEWSs?

Tasmania Dare to Leader State Rep

Certainly through the snapshot process we have had a number of students and
some staff who have identified themselves as Aboriginal during the

process. Also anecdotally a number of schools where it feels ‘safer’ now have
seen a small increase in identification- | agree it would be difficult to add into a
thesis though!

Not sure if this is helpful at all- but at least confirmation from another jurisdiction!
Take care, and happy writing!

Cheers

Jan O

Head of DE WA Aboriginal Education

Yes we are seeing it here As well.

Bruce Roper

Manager, Aboriginal Education
Aboriginal Education Directorate
Phone: 08 92645317

Mobile: 0438 960 866

Ex Catholic Aboriginal Education Advisor

The issue is not so much lately identifying but living as an Aboriginal person who
is known in the community. | run across many people who suddenly identify
because they think identifying will give them an easier ride. ldentifying isn't
about grandfather being a black fella etc. but about the self perception of
the individual. | ask the following questions of people suddenly identifying:

» What does identifying mean to them?
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»  What is their knowledge of their family history? {(Knowing a family
member is Aboriginal does not automatically give them an Aboriginal
identity.)

« How would identifying change their lives?

Call it my suspicious mind but too many people are coming out of the wood work
when they think it will benefit them.

Aboriginal Education Advisor Congregational Schools

Yeah, most of mine identify, although some choose not to (or more often it's
their parents that choose not to, due to their own past bad treatment within the
school system).... but you could say it's happening that more Aboriginal people
are identifying due to social changes . Reconciliation, but it's just 'anecdotal
evidence' from your Aboriginal advisors & AEW's.

AEW Campbelltown Catholic High School

Since my employment at this school i have had an increase of students
identifying as Aboriginal, this was also confirmed by Elders in our community...

They tell me they always wanted to identify but didn't feel comfortable in doing
so until their parents and themselves where informed of the Aboriginal officer.
Due to my close relationship with community the elders and parents confirmed
of such and our Aboriginal students have grown from

2007 =4 and in 2011 =24 the Aboriginal students are grateful of someone
whom they can approach and are excited when we run Aboriginal programs that
include culture and curriculum leaming in both worlds..

There's some proof for you... not only have our numbers increased but we have
more and more inquiries about scholarships and programs that we run for
Aboriginal students...

Jeff McMullen

From anecdotal experience, yes this is happening both in schools and
workplaces.

Two decades of Reconciliation has contributed but the appearance of more
AEWSs and other Indigenous success stories in education has made it more
secure for young people to ask about their identity. For instance, at recent
Indigenous Summer schools | have attended, many of the Year 10, 11 kids told
me that they had only recently clearly established their family heritage to the
point where they could talk aloud about it. Many of these children were of mixed
family lines that had made it difficult for them to know the whole story.
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It is also common in the public service and in large firms such as Australian Post
where many have never been confident enough to identify openly as Aboriginal.
regards,

Jeff

Manager of Aboriginal Programs Large Rural Boarding School

This would definitely be true in our community both at our school and the local
public high school and even in Primary school. There is more acceptance of
Aboriginality even to the point where it aimost a status issue. As schools we
encourage students to self identify and have a very active AECG group
{(Aboriginal Education Consultative Group) in the Forbes Area that regularly gets
20 people to our meetings. Here we discuss any new opportunities for
Aboriginal students, assistance that is required or available or even what we are
doing as schools to cater for the students. It has become a bit of healthy
competition to think of innovative ideas to support our students which flows onto
to other cultures. | feel educationally we are in an exciting period for all students
that will benefit in particular Aboriginal students as we are making more of an
effort to understand the different learning styles of all cultures which in turn helps
how all students learn. Quite often the changes you make for one culture
definitely advantage more than just that particular target audience (it works the
same for students with disabilities) catering for visual thinkers helps other
students whom you have not identified as such but may be.

Food for thought

By the way we have 95 Aboriginal students at our school and a new but very
innovative Aboriginal Worker who has a Cert 3 in Aboriginal studies and has
taught Wiradjuri at TAFE. Our whole Learning Support focus is dealing on
needs of all students with a particular emphasis on Aboriginal education (3
learning support staff also work with Aboriginal students on a day to day basis in
addition to Karen) Mavis retired last year but still has input into the school as she
is a great community asset.

Diocese Aboriginal Education Advisor
In my experience [ think 2 things may be contributing to our increasing
enrolments:

1) Strong, proactive and valued AEWSs who can navigate their way through the
politics of the school system as well as their local communities; and

2} Making a conscious decision to move Aboriginal Education out of Special Ed
and keeping it within our Leaming and Curriculum Team

_Diocese Aboriginal Education Advisor

This depends on the situation at the time. My people are identifying because Yr.
12 students come forward when they go to apply for university and they want the
help and dollars, the students and parents suddenly believe that by coming out
there is instant money for them or their child, scholarships to help them if they
are Indigenous, they need laptops, tutoring or get out of class to go on cultural
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experiences or something that would benefit them, get cost of excursions,
uniforms or school fees waivered because they are Indigenous, one of the two
parents don't want them to identify until it suits them or they are ashamed of
their Aboriginality.

| know this sounds negative but it happens all the time to me and the schools
that 1 am involved with.
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Appendix 21-A

SECONDARY REGIONAL

[ Year | HasAEW | [ IndigTo
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Appendix 21-B

SECONDARY METROPOLITAN

I'Year | HasAEW |
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91.6%
110.0%
94.2%
B1.5%
87.1%
85.7%
76.2%
105.3%
B9.9%
128.0%
110.0%
84.6%
109.5%
77.8%
110.0%
93.8%
115.6%
79.4%

110.8%
154.5%
118.5%
94.1%
95.6%
125.4%
92.0%
91.7%
91.0%
85.7%
77.8%
111.1%
107.0%
100.0%
120.5%
106.5%
102.0%
80.0%
101.7%
100.0%
101.8%
93.1%
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Appendix 21-C

SECONDARY OVERALL

Year [HasAEW[[IndigT07 [IndigTog|indigT

1999 No
1899 Yes
2000 No
2000 Yes
2001 No
2001 Yes
2002 No
2002 Yes
2003 No
2003 Yes
2004 No
2004 Yas
2005 No
2005 Yes
2006 No
2006 Yes
2007 No
2007 Yes
2008 No
2008 Yes
2009 No
2009 Yes
2010 No
2010 Yes

125

57
125

79
159

76
178

a2
183

84
1a9
126
185
122
188
135
1az
135
188
162
222
227
230
188

103

a7
141

73
124

76
146

75
151

88
108

28
180
146
187
124
196
137
173
14
189
171
228
217

0gjindigT 1 Indlg
7 0

8 8

52 a7
104 102
64 59
135 122
66 67
132 121
71 65
134 115
71 61
171 123
100 69
167 138
106 89
179 176
130 100
176 176
118 121
187 163
136 114
184 183
136 126
183 182
182 121

48
28
68
a0
53
26
65
35
80
48
70
27
88
48
85
51
130
62
118
79
126
75
155
97

9
52
28
51
24
50
19
67
30
67
33
63
23
T2

40

78
45
116
57
114
684
109
57

53.6%
57.9%
50.4%
259.1%
45.3%
50.6%
43.8%
54.9%
63.4%
67.9%
60.3%
50.8%
58.9%
46.7%

65.0%
52.6%
47.5%
45.2%
50.8%
30.3%
43.3%
53.3%
51.7%
51.1%
59.2%
59.4%
60.0%
43.8%
58.3%
46.0%

57.5%
36.5%
64.4%
46.9%
49.6%
50.0%
47.7%
32.4%
51.7%
56.3%
45.6%
45.0%
69.5%
53.8%
63.7%
49.2%
£1.9%
47.9%

63.8%
64.9%
49.0%
32.2%
54.9%
44.8%
55.4%
50.8%
54.8%
37.7%
58.5%
58.0%
56.5%
50.6%
65.9%
57.0%
64.8%
52.9%
66.9%
50.0%

108.3%
107.7%
87.9%
80.0%
94.3%
73.1%
103.1%
B5.7%
83.8%
68.8%
90.0%
B5.2%
81.8%
B3.3%
91.8%
88.2%
89.2%
91.9%
95.8%
B1.0%
86.5%
76.0%

96.8%
114.0%
92.0%
77.2%
77.4%
87.3%
77.58%
108.5%
96.2%
119.0%
93.1%
96.0%
BR.1%
93.4%
92.0%
93.3%
100.0%
89.6%

118.4%
117.5%
85.8%
89.0%
92.7%
80.3%
84.2%
92.0%
91.4%
101.1%
89.8%
104.2%
92.6%
82.9%
B7.2%
91.9%
93.4%
92.0%
105.2%
85.8%

T11[indigT12] | 7t012 | Bta12 | 81012 | 101012{ 111012 | 71010 | 81010 | Sto10
a6

117.2%
113.5%
117.3%
104.7%
89.6%
98.5%
B7.1%
85.9%
91.8%
97.2%
80.7%
83.0%
105.4%
94.3%
98.3%
93,1%
92.6%
85.8%
97.9%
92.6%
98.9%
89.0%
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Appendix 21-D

PRIMARY REMOTE

Year | HasAEW [IndigToo

1999 No
1899 Yes
2000 No
2000 Yes
2001 No
2001 Yes
2002 No
2002 Yes
2003 Ng
2003 Yes
2004 No
2004 Yes
2005 No
2005 Yes
2006 No
2006 Yes
2007 No
2007 Yes
2008 No
2008 Yes
2009 No
2000 Yas
2010 No
2010 Yes

0
60
2
53
2
52
3
46
0
52
1
3a
2
53
;
41
1
37
)
42
o
37
4
42

[ indigTe [IndigT02] ndigT03[ IndigT04] IndigTo5 [ IndigTos|
2 1 1 0 1 0

39
1
50
2
44
2
43
3
46
4]
42
0
kT
1
44
2
4z
2
29
0
45
0
35

13
2
40
0
50
2
52
1
4
2
44
0
45
1
ar
)
40
1

36

3
37
1
a9

33
1
32
2
30
1
36
3
30
1
22
1
26
1]
24
1
24
2
KE
3
27
2
H

29
1
34
1
a0
2
29
0
33
0
28
0
23
1
22
0
20
1
21
1
33
3
25

15
1
34
1
27
2
3
2
28
0
30
1
26
9
17
1
23
o]
17
1
23
1
24

18
1
23
0
a2
1
20
9
24
2
28
0
28
0
25
1
22
1
22
0
17
1
25

| Klos [ 1108 | 206

100.0%
71.8%
#DIv/al 0.0%
40.6% 56.0%
0.0% 0.0%
47.2% 56.8%
50.0% 50.0%
42.3% 51.2%
33.3% 33.3%
47.8% 47.8%
#ov/ol  HDIv/OI
32.7% 40.5%
100.0% #OIV/0I
65.8% 65.8%

100.0%
55.8%
100.0%
70.0%
#DIV/0!
56.0%
0.0%
48.1%
100.0%
53.7%
50.0%
50.0%
H#DIV/OI
37.8%
100.0%
67.6%

o6

100.0%
60.6%
100.0%
75.0%
100.0%
93.3%
0.0%
77.8%
0.0%
83.3%
100.0%
100,0%
100.0%
84.6%
HDIV/OI

70.8%
100.0%
104.2%

4108 |

HDIV/ol

110.3%
100.0%
58.8%
100.0%
£0.0%
100.0%
96.6%

HDIV/O!

B4.8%
HOW/01
96.2%
HDIV/OI
95.7%
100.0%
100.0%
HoIv/ol
85.0%
100.0%
119.0%

Sto8

100.0%
153.3%
0.0%
94,1%
100.0%
74.1%
50.0%
77.4%
100.0%
100.0%
HDIV/OI
93.3%
0.0%
96.2%
100.0%
129.4%
100.0%
95,7%
HDIV/OL

100.0%
100.0%
108.7%
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Appendix 21-F
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Appendix 21-G

PRIMARY METROPOLITAN

Year | HasAEW [IndigT00]IndigTo1[IngigToz] indigTo3[indigTa

1999 Mo 49 55 42 51 4

1999 Yes 17 17 20 18 18 14 23
2000 No 55 46 56 &1 51 53 44
2000 Yes 19 18 21 21 16 21 12
2001 No §8 70 55 61 52 &7 62
2001 Yes 23 22 15 23 23 15 21
2002 No 61 61 71 61 68 59 58
2002 Yes 24 21 22 16 23 22 18
2003 No 83 61 61 70 63 70 60
2003 Yes 33 21 Al 19 18 22 20
2004 No 78 66 65 72 73 63 67
2004 Yes 45 kL] 1] 22 21 22 27
2005 No a7 a1 66 75 70 79 62
2005 Yes 33 44 38 26 26 23 27
2006 No 95 85 79 72 74 a3 78
2006 Yes 48 30 44 43 26 az 30
2007 No 88 a8 a8 a7 78 a7 85
2007 Yas 58 54 40 48 44 20 36
2008 No 103 Ba 100 107 94 i]¢] 99
2008 Yes 47 a1 53 40 50 as 29
2009 No 107 115 o8 116 120 o8 ™
2009 Yes 58 50 63 B3 45 48 41
2010 No 131 122 133 121 131 120 1058
2010 Yes 65 58 53 69 52 48 53

4[indigT05[IndigTos| | Klo6
9 45 44

126.5%
158.8%
143.6%
157.9%
146.6%
156.5%
162.3%
120.8%
160.3%
124.2%
134.6%
117.8%

Ttod

121.8%
158.8%
134.8%
150.0%
112.8%
136.4%
139.3%
171.4%
162.3%
138.1%
153.0%
117.1%
129.6%
120.5%

208 | 308 |

142.9%
100.0%
119.6%
128.6%
112.7%
180.0%
111.3%
136.4%
139.3%
171.4%
152.3%

96.7%
153.0%
105.1%
132.9%
120.5%

113.7%

88.9%
117.6%

95.2%
109.8%
117.4%
101.6%
168.8%
112.9%
157.9%
118.1%
163.6%
132.0%
111.5%
140.3%

05.3%
120.7%
108.2%

4108 _

126.5%
116.7%
113.7%
100.0%
115.4%

B7.0%

98.5%
117.4%

98.4%
150.0%
108.2%
142.9%
107.6%
138.5%
133.8%
111.5%
129.5%

93.2%
111.7%
106.0%

5lo6

95.7%

B5.7%
117.0%
100.0%
101.8%
106.7%
101.7%

90.9%

95.7%
122.7%

58.4%
122.7%
100.0%
130.4%
102.4%
112.5%
113.8%
100.0%
113.5%
105.1%
107.1%
110.4%
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Appendix 22-A

Totl Non-Aborigiral Comments

Should an AEW be Aboriginal?

Totally leaving out the issue of race; in relation to getting the best possible
outcomes both educationally and in a wellbeing sense for Aboriginal students;
aside from our Aboriginaiity what skills and qualities do we possess that a
non-Aboriginal person doesn’t The non Aboriginal person may have better
qualifications so why then shouid we get the job aside from being Aboriginal?

Snan
Some thoughts
Knowledge of community-Knowledge of famity-Knowledge of connections

Knowledge, albeit innate. of how childrer work, sperate, leam, know and their place
in the world,

A level of empathy, care, support, basec on spirituality and knoawing

I'don’t think tis is about race, it is about 2 deeper undarstanding of piace, identity
and connechion. other Australians jusi don't have tws deep spirituai connechon — a
different way of knowing.

1can only guess at how strong this connechon is but | see it every time I ses an
effective AEW warking with our kids

Idalcolm

What an intzresting queshon ~ and samsthing of a dilemma' Of courss vou ask
100 peaople you'll get 8 50/30 response.

Well, my personal view is that ine person who can best do the job should do the job,
regardless of race, Quite simply. the ‘best’ person is more likely ic achieve tne
betier results and that's what matters mosl for tne child/parson at the other enc
However, if an Aboriginal person ana a non-Abanginal person have an icentizal skill
sel and experiences then I'd be mast likely to choose the Aborgina! candigate
bscause they would bring personal experiences, Insights and understanding into the
role thal a non-Abonginal person can't possibly have, at lazst not from firsi-nanc
experience. And | gon't think you can easily quantdy the vaiue of having samsons
with that deeper level of understanding of what It means to be an Abangina: persor,
trying to cope with what sociery throws at them
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TOTAL ABORIGINAL COMMENTS

Should an AEW be Aboriginal?

Totaliy leaving out the issue of race; in relation to getting the best possible ourcomes
both educztionally and in a wellbeing sense for Aboriginal studeats; aside from our
Aboriginality what skills and qualities do we possess that a non-Aboriginal person
doesn’t The non Aboriginal person may have better gualifications so why then should
we get the job aside from being Aboriginal?

Bruce

An AEW needs to have 2 clear understanding of what Aboriginal culture is and have insight
into Aboriginai children that a non-Aboriginal person can never have.

A non-Aboriginal 1 person can be culturglly inctosive but cannot be culturally aware,

Dave

The skills and qualities that an Aboriginal person has over the non Aboriginal person for the
role of an AEW, The AEWs are imporiant resource to the schoo! witn they own culture
knowiedge and the knowledge of the iocal Aboriginai community and the significance of
implementing a local Aboriginal perspectives in all programs within the school. Students
and szaif will develop their understanding of toca) Aporiginal peopie rights and celeprate
Aboriginal culture with ongoing programs within the school and wider community and have
a deep understanding and empathy with Aboriginal people - bath in pas: and contemporary
societies. Creating awarenass and celebrating the Aboriginal hericage of the area is bridging
the guli between Aboriginal and non-Abarigina! people and the past with the prasens this
tan be done only by an Aboriginal person AEW;s are about building and fostering
relationships and working towards improving the outcome of Abonginal students in @
cultura’ way. The AEWSs are & vital ingretient in any healthy and functional relationship
when invoiving the lozal community and that is the strength of pzal Aboriginal pecplas,
Equipping all students with education and knowledge anout the local Aborginal community
will nurture empathy and z sense of responsinillty his can only come from an Abornginal
person. Gaiming a greatsr understanding will, ovar time, create respect for Aboriginal
community where soclety can and will embrace all seopie from all backgrounds. Respect for
all people regardiess of ethnic or Indigenaus heritage is always of the uimos: iMmporance to
Improve tommunity outcomes this can only come irom an Aboriginal persar who has Jveg
the life as an Abpriginal person 2 Non Aboriginal person

Irene
An AEW has the life experiences of the chila,..caugh: setween two cultures

accepting therr identity. Qualifications can be obmmed,. . AEW can pe

130



Skills and oualities beside from being Aboriginal?

Cultural connection that is innate (specific to Aboriginai peapie that kave grown up blacy)
for many cammunities, students and “he ASW wil’ have kKinshio connection

understanding of socic-economic ssues that many students have tc deal with. Also help
students deal with racial 1ssues in the schoo’ - nen-indig just don't have the same efact.
make them feel comforizbie in the school envirenment snd ao students do need 2 piace of
‘thei~ owr.,..be that a rocm, mural, place in the plavground etc

Use of English language is different for many biack students tharefore able 1o assist students
i interpreting classroom infarmation/directions etc call it pigeon English o- what you will,
but for exampie ask » white studens what 'deadly’ means then ask a black studant
will pat two very difierent answers,

Our body tanguage is different 1o non-indig and oeing able to underszand black stugerts
wlthout having to say anyining is nuge. Black students can't put it over’ Aboriginal adults
live they can non-indig. AEWs can heip wrzh fu—thering cuttural awareness in the schoal
BnVIronmen: that non-indig cannoat ao.

And the iist can go on and or........
This 15 just some reasons whv AEWe should be Abonginal. | do beiieve however, tha: there
needs to be a mave for AEWs to be surably gualified and that ths should become part of

the seiectior crizeriz - this 1s my thougnts anly
Rabwn

In our case 2~ Aoenging’ Sducatior Worke: In ihe magorily of c2ses s Abonaina — vsually wil- the
skils necessary o do the compenents of oar work n calhoiiz education Wamly pezause of ite
cu'luial sonnachions and unoerstandings thal it may take someone vea’s 1o leam! Abprgngl seools
come wilh Inese networks Ic families, Abanginal organmsations and the oraer wilkin the Abarging'
Sommuniy I terms of the prolazals for tradiona' storyieliing and welcome and acknowieagemenl 1
couhtry Manv of these things are repgated to clhers ana it still goesa smk 13

In some minor cases we nagve had 1o empioy non Abongma; peopie iIr he AEW roies as a shor e
SlOp gap measure as Ine students 51 need suppon in some ateas  This has beer suscessiul i
SaMe SCNoOoIS wnereas It hasn'l ogen ir bihers

Aboriginality is a genuine occupational qualification as
authorised by Section 14 of the Anti-discrimination ACT
1977 regquiremsant.
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Appendix 23-A

QuickTime™ and a
TIFF {Urcompressec) decompressor
are needed lo see this picture,

Ian Thorpe's Fountzin for Youth
PO Box 402
Manly NSW 1655

To the Paul Wand Indigenous Student Prize Committee —

Dear Friends,

The Aboriginal world of education has no more determined student than Frank
Pearce. His life long effort to learn more, to master all thet he can. has always

been driven by a scifless inierest in improving the lives of others around him.

Frank's gifi has been to converl commonsense and extraordinary experience
into valuable strategy. His focus on the role of Aboriginal Educators gels with

the recommendation of Dr Chris Sarra and other leading Indigenous reforners.

In NSW Frank has had an extraordinary influence on the Catholic Education
system’s approach 10 and valuing of Aboriginal students. Frank’s suppont for
education workers and programs is relentless and always highly effective.

1 have marvelled at how many times | have seen Frank engineer an
education apportumty for an Indigenous child in desperate need or with talents
that will shine in the right schoal or college.

His communication skills and networking have encouraped many of his
education co-workers.

Frank is a walking. talking example that education is a life long effort and he has used

every breath lo grea effecl
Yours sincerely,

Dr Jeff McMullen AM

CEQ (Homorary)

fan Thorpe's Fountain for Youth

Director — AIME - Australian Indigenous Mentoring Experience
Director — Uncle Jimmy’s Thumbs Up - Jimmy Little Foundation
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Appendix 23B

CATHOLIC EDUCATION COMMISSION
HEW S0UTH WALES

ABN 33265 477 360
PO Box A166. Sydney South NSW 1235
Lavel 8, 133 Livarpoo! Stree, Sydney NSW 2000
Tekephone; {02} 9287 1555 Fax (02} 9264 6308

Emal: pomrrypondRentrse com Websiie: Mmoo coboiin e o

To whom il may concern

Frank Pcarc\.c is 2 hard working man whose heart and soul is in the Aboriginal community
of Australia, He does not discriminate between Aboriginal crmmunities because in his
heart end mind all communities in Australia where Aboriginal people reside are worthy
and valoable communities and he puts his time and efTort imto whatever their specific needs
and request of him mey be, Frank hes leadership of Aborigine) Catholic education in NSW
and sopports a group of Aboriging] consuliants whe operale across NSW,

As Aborigine] Education Co-ordinator for NSW CEC Frank isin a position where he is
called upon to assist many schools and their communities for many different and varying
reasons and T have not yet found a comrmunity that he has not been able 1g assist in one
way or another whether is was;-

4 Wamego in the Northem Tersitary for jeans for their studonts 20 they could be

involved in extra curricata activities such as horse riding

Maaly Ferry and Zoo tickets and s couple of days supervision around Sydney for a

group of visiting young Aboriginal students fram the Notben territory

Assistance 1o wrile and lobby for funding for an Aburiginal awned education room

in & school in Gunnedah

Supporling families to attend schools in Weaterloo/Redfem

Workinp with young boys who need a positive male role mode] to shaw them the

importance of education in Waterloo/Redfern/Patramatta/Campsic areas i

A long time friend and supporier of the *Wii Gaay* Clever Child program being run

in the Armidale Dioccse and warking with communities fuch as Walget, Moree,

Narrzbri, Tamworth, Armidale and Gunnedsh )

Atiending stndenl retreals across NSW 1o suppon stodents, parents and staff in

many rural and metropolitan settings

i Being the driving and inspiratione] foroe behind the NSW CEC Aberiginal
Education Workers Bi-annual Conference which caters for approximately 120
Aburiginel people working in Cathalic schools across NSW.

4 Warking with tbe NSW Board of Studies and communities to ensure the cffeclive
and purpasefi) 1eaching of Aburiginal languages across our NSW schools

« Lieising with all Govermment depariments both state and federal on behalf of the
Catholic Abgriginal schoo) communities he Tepresents in NSW

e kK

“

r's

In his role with the CEC NSW Frank hss 1ouched and assisted Aboriginal communilies in
as many and varying ways as you could imagine. His contacl delails are as readily
available 10 (be Wadeye cormunity in the Northern Territory as they are available (o the
Waterloo community in inner Sydney. Heis a very knowledgeable man who is respeciful
and mindfu! of the needs of our Aboriginal brothers and sisters. Le has spent much time
travelling and meeting with the many communities he has been involved in and is
canstintly called on lo advise them in political lobbying, the writing of applications, 10
advocate on their behalf {o private enterprise, 1o be an ear when things are not going well
but also 1o be there when it js time to celebrate.
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Frank Pearce is a hard working man who's working and social life is steeped in
communily. Frank's leadership style is 1o lead by example and he does it well. He iz an
excellent role model and mentor to the people he works with across the state and nation.

His leadership in Aboriginal educaiion in Australia has been well carned through respect
by aclion,

Y ours sincerely
Sharon Cocke

Indigenons Commissioner
NSW CEC

1 nfoy
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Appendix 23-C

D to 72

N A
ceaprarsacrship builds sureenn

Reference — F

To whom It may concemn

Mr Frank Pearce Is cumently completing his Masters Degres at Wollongong University. He is employed by
the NSW Cathollc Education Commission as the Aboriginel Education Coordinator for. all NSW Catholle
Schools .Frank leads a sirong Lleam of Diocesan advisors from all areas of NSW,

His leadership has been the catalysi thet has improved the CathoTic School Invotvemant In many facets of
Aborigiral and Torres Strall Islander Educatlon. This invalvement and lerdership has seen the Catholic
Seclor In NSW grow Lheir membership of Dare 10 Lead 1o over 250 Individual school members.

Frank hes continualiy been the consclence of his educationai secter, his enthusiasm and passlon (o see
equitable oulcomes tor our sludents has constantly been displayed In his communlcatlons with
Government, private secior and the church.

Frank is heid In high esteem for his actlons by many people oulslde of his educatlonal sector. The Public
Educatlon sector meets regularly with Frank o share directions, concems and ldeps. He regulary meets
wilh the execullve of the NSWAECG advising them of the Impact of decistons on Cathollc schools.

Frank Is & proud fsther and grandfether; he Is 8 greal {riend and diplomat. His interactions with the
Aboriginal amd Tomres Strait klander community across RSW and the wider Australlan community is
demonstrated In the number of individuals who consider him tamily.

There is greal academic mert In the subject of Frank's theals Do Aboriginal Education Workers Contribuie
lo Improving Indigenous Education Oulcomes, There Is littie if any research InTetation to this topic and
aiso Wl would mppenr to be a pofitically sensiiive lssue that few wish 10 discuss. Frank hes conducted a
successtul trial of his research survey with School Principals in all systems across Australls under the
auspices of Dare to Lead.

| have no hesitalion in supporting Frank's application for this grant; he is » much deserving mature age
student who continues 1o work on making a difierence for Indigenous Australlans. This grant will assist
him greatly In his research and final paper.

Please feel free to contact me for any furiher ciarification on my unqualified support for Frank.

Yours Sincerely

Brian Glles-Browne

Natlonal Schools Co-omdinatior

Dare To Lead .
0423915552

C:\Dacuments and Settings\frp\Local Settings\Temporary Internet Files\OLK4&A\Reference
Frank Pearce.doc
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Appendix 23-D

26 September 2008 4 !@ 8

Frank Pearce

Cathollc Education Commission of NSW
PO Box Al6S

Sydney South NSW 1235

Dear Frank

"You will receive power when the Holy Spirit has come upon you;
ana you will be my witnesses” Acts 1:8

What a week we hadl What an extraordinary outpouring of divine grace upon our
Church, our country and the youth of the worldl A tsunami of falth and joy. We
can be confident that it will bear abundant frult in the lives of our young people for
years to come. And in your role as Indigenous Guard of Honour for the Holy Father
you were a crucial part af it}

While we are all still basking in the afterglow of those wonderful days, we wanted to
record our heartfelt thanks to you. As we told the Holy Father, you poured out your
time, your talents, your energy - your heart and soul ~ for World Youth Day. The
Church is so very proud of you and grateful to you.

We were all blessed not only to take part in what may very well be the greatest
project in our individual lives, but also to have done so together, in the company of
a great team -a veritable communion of saints.

We pray that you will always cherish the time we worked together on this great
adventure of faith and that God will continue to bless you durilg the rest of your
piigrimage to Him.

Yaurs sincerely in Christ

(Mast Rev) Anthony Fisher or (Mr) Danny Casey
Bishop Coordinater WYD 2008 Chief Operating Officer WYD 2008

P.S. We enclose a copy of the Holy Father's words of thanks to yau and add our
own “hear, hearl”

o - —_—— -,
L e R
:ﬁ'r}
" !
, = OO 2000 G
ieve) 5 Poitung Cenire, 133 Livarpogl Streel, Sydmey NSW 2000 Austrawa l- .
YYD 2005 ACK 118 Ge 987 T O PR
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Appendix 23-E

THE UNIVERSITY OF

NOTRE DAME

AU §TURALTIA

Chi Brozdway and Abovrombic SO {PD Bax 944)

Erosdway, Wew Soarh Waler 2007

16 November 2010 Teephone; (02) 8204 446
Faenmibe: (02) 9204 4422

Emall: sydney@nd.eduay

Inierpes: wwarapdoey.nd odu o

To Whom It May Concern

ARN 69 330 643 21D

This is a letter of reference for Frank Pearce who has been employed as he Leclurer and Tutor for
ED4132 Working with Indigenous Students at the University of Notre Dame Australia in Semester 2
of 2010.

EDA4132 is a mandatory unil for all students in their pre-service teaching degrees in the School of
Education. Frank's role included the consiruciion and delivery of the unit and the flaising with me as
Dean and with the other sessional academic staff who delivered the unit's tutorials,

Frank proved himsell o be » wonderful asset to the Unmversity during his period In the role, He was
professional in his approach and worked hard to ensure that the unil was delivered In 3 manner that
rigerously prepared Notre Dame graduates for 1eaching Aboriginal children, Frank Is an excelient
colleague and was always willing to work with others in the pursull of a common goal.

His deep understanding of the contemporary and historical chalenges of Indigenous education,
coupled with his natural \eaching ability, made his time with Lhe Unjversily a great success,

Please contact me a1 the University should you require any further elaboration on this letter of
reference.

Yours sincerely

Assoc Professor Mark Tannock
Dean of Education
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Appendix 23-F

ssociation of Catholic School Principals Inc.

AT

133 Liverpool Street Sydney NSW 2000 (02) 9287 1577

To Whom It May Concern

1 would like 10 introduce 1o you Frank Penrce, Frank bas been a co-worker with me for the last three years
in the offices of the Catholic Education Commission (CEC). My position has been that of the Executive
Officer of the Association of Catholic Schools Principals of NSW end ACT.

Erank holds the position of State Coordinatar- Aboriginal Education for New South Wales Catholic
Education Commission. He specialises in Aboriginal Education from Kindergarten to Tertiary levels.
One of Frank's strengths i his abilily to get the Aboriginal viewpoin! acrass in matters that come up for
discussion. However ke daes not expect the peopie he is holding discussions with, would aulomatically
have the same viewpoint as he does. He works cooperatively with both Aboriginat and non-Aboriginal
staff. Frank has @ unique ability to address issucs in a down (o earth menner rather than & 200 year
History lesson,

| have witnessed Frank work with individue) students in order to improve the ouicomes of & panticular
cohort. He provides practical advies on gening their Jocal parcnts and community involved in the school
slong with some well researched information on Who 10 cantact

In my particuler field his practical 2dvice on how Lo make the schoal B more welcoming and inclusive
place for Aboriginal peaple bas assisted many of our Principal members run,a more efficient
establishment. He works closely with the Principals in facilitating the wransition of Aboriginal Students
from country schools Lo city boerding schoaols.

Maore recently he has worked with Unjversilies and TAFE assisting them io run successful courses for
Aboriginal students, particularty mature students.

There are a myriad of Govemnment Aberiginal Accountabilities that Frank has a grasp upon. Thus he is
able 1o assist people with various projects, particularly with matters referring to Indigenous peaple. He
has demonstrated the ability to seek out research grants useful Lo our principals.

I wholeheartedly recomnmend Frank to you if you want someonc who has an extensive knowledge of
Aboriginal malters and works as essily with Indigenous and non-indigenous alike. His work in
Aboriginal educaijon is second 1o none.

Terry Blanchard
Executive Officer
1972407
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Appendix 23-G

Owr Rel =
Your Rel :
TRAINVRG
]
To whom It may concem

I have known Mr Frank Pearce for four or five yeara since he bacams the principal indigencus
Officer for the NSW Catholic Educalion Commission. In this role Frank is responsible for
fulfilling the Catholic Commission's accouniability requirements 1o the Commonweslth for the
Indigenous Education Strategic Inliiatives Programmea. Under this program the Commission &
required to raport o the Commonwealth against a range of performance indicators and targets.

| was the Commonwealth officer 1o whom, in the first instance, Frank reported the Commission's
performance in terms of what was being achieved for Indigenous students.

We met at leas! iwice a ysar and had numerous oui-ol-session discussions. Our discussions
were wide-ranging es | atlempied o gauge what was being achiaved end the reasons behind
the performance outtomes being presentsd. An issue could be why there were paricularly
unexpected educalional outcomas for the students - were they daln quality issues or related 1o
the ectual achisvements of the students. Another issue could be related to whether there was
parily across the professional development avallabie for difleremt groups of teachers, of about
capadily bufiding or succession planping. Inevitably Frank was the officer who bhad o ressarch
and report back on thosa ssues,

As you can sse the issues were complex, dealing with not only students, but the education
systern as 8 whole and carpiul research was needed to provide satistactory explanations.
Frank did this well and always presenied strong arguments from the Commission’s poeint of
view.

If you require furlher information, please do not hesitate o contact me on {02) 6240 8919,
Yours sincarsly

Dr Rosalie Grant

Director, Science and Innovation Mapping Tasktorce

{Formerly Director of the Monitoring and Reportmg Team

Indigenous Group)
Department of Education, Science and Training

2 March 2003
1610 ot Soet G0 Bon 3880 Teb M2}E2¢3 ¥11% sweret B v
Canoenn AT 260N Canemrrra ATT 2601 ABN 51 452 ThI I

Ty e e
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Appendix 23-H

Your raf
Dwred ;

To Whom It May Concem,

Vhave known Frank Pearce for the past 8 years on both -—_E"‘ nine
porsenal and professionaliavet. 1 have akvays found Frank to Now South Wales
be creative, diligent and honest In all his dealings with the Btata OMon
Commonwealth Deparment of Education, Science and Training

(DEST).

As Indigenous Education Officer with the NSW Cathokic Education Commisston {CE®),
Frank is responsible for futfilling (he NSW CEC's accouniability requirements 1o the
Commonwezith for the Indigsnous Education Sirategic infliatives Programme

(IESIP). n W vole, Frank bs required 1o firslly research outcomes in indiganous
education pnd then complie written eporn o the Commonwasaith, Specifically, Frank fs
required te conduct tezsarch tn retatian to IESIP reports; Tesearch Improvements

& intigenous sutcomes; msearch developing trends and monltor the achievarsent of
the Commonweslths National indiganous English Straf

Lieracy tegy
(NELNS) a% i relates o the NSW CEC. Frank ks siso required to Tessarch other Issues
that arisa In relation to the Commonwealth and e CEG,

mkmmwmm&wommmmmm hasthe
abiﬁylommmnk:ateaﬁecﬂvalyandefﬁdanﬂyhbwbmalamhbnndsdﬁngs.
Frank has atways presented strong arguments from the Cormmission's point of view.

Frank has maintained a high leve! of performance daapﬂemrl&-uelnanemdﬁnghg
envirenment of competing priorities

if you have any further questions regarding Frank, please do not hesitats o cotiact me
on (02).0298 7471,

Hason Lyds

Asslstarf Direclor

indigenous Education Branch

NSW State Office

Departmant of Education, Science and Training

23 March 2003

Syaoy NSW 2000 Hayoasdkd NSW 1340 Fax: () hiem 7409 Al 51 452 18) 16D
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Appendix 24A

From: Frank Pearce [mailto:fpearce01@optusnet.com.au]
Sent: Sunday, 25 July 2010 1:59 PM

To: Julian Gillard (Julia.Gillard. MP@aph.gov.au)
Subject: Suggestion for a National PACE initiative

Hi Julia
| hope you are well and work is treating you kindly.

| have just sent the following suggestion to my diocesan Aboriginal advisors for
comment.

What about setting up a committee in your diocese or school just for Aboriginal
Grandparents?.

| know as a Grandparent myself what an influence Grandparents can have
Not just with Aboriginal students but with their parents.

Kids in a lot of cases also tend to take more nofice in a lot of cases
of their Grandparents as kids tend to rebel against what ever their
parents say they should do.

Grandparents also tend to have more time on their hands to get
involved with schools. They also seem in a lot of cases to be more
attuned to what their grandchildren are actually saying .They also in
a lot of cases don’t have the pressures of work and putting food on
the table so they have more time to do loving things with kids so
kids seem them in a different light to their parents.

| think this sort of thing would also be great for Grandparents in all
sorts of ways.

| have reflected on the grandparent idea and | think it is a winner. Get them
involved and parents and kids will benefit. They are the only people | know that
can educate parents on becoming involved with schools. | really mean all the
grandparents not just Elders that all the community may not recognise. This is
one way to get to parents on an individual basis and in particular the fellas.
Maybe arrange parent meetings where they are required to bring a grandparent
.Even grandparents that may not have a grandchild at a school. | know from
experience Grandparent advocate daily to their children about their children. We
actually have a very different way of looking at schools and the value of
education than parents. They have a big enough daily battle in catering to the
iife needs of their families. They are also usually the poor buggers who have to
discipline their children where grandparents can usually avoid that and just
supply the lollies and love. That is why kids generally view them in a better light
when they are providing advice.
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This | think would be a very good National Parental and Community
Engagement (PACE) initiative

Thank you for your time and good luck for the election

Frank Pearce
Labour party member
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Appendix 25A

Frank Pearce
Labor Party Member No

To the. Prime Minister

Dear Kevin,
| hope your family and you are all well.

As | have mentioned in previous correspondence | was overjoyed and
extremely optimistic about the future of Indigenous Australians brought about
by your sincere and honest apology to Indigenous Australians. At that time |
believed your speech would go down in history as one of the most significant
documents Indigenous Australians had ever seen .After too many years under
Mission Manager Howard | finally once again had hope. However since taking
office your Governments policies and strategies that are gradually becoming
apparent in relation to Aboriginal Education are starting to make me think you
may go down in history instead as having set back Aboriginal Education 50
years.

Information that is coming to me from around the country concerns me
greatly. Especially the National dismantling of dedicated Aboriginal
Education Units. Centuries of failed Govt policy that sought to integrate,
assimilate and everything else that seems to end it ate glaringly demonstrates
what happens when Govt tries to mainstream Aboriginal anything.

| have attached some documents that confirm my concerns

On_a National level

Attachment 1 is the new DEEWR structure. Aboriginal Education does not
appear any where except the one | have circled who is only a business
manager.

Attachment 2 and the one marked DEST Indigenous Education Branch show
that there "WAS" a dedicated and well staffed Indigenous Education Branch.

On a NSW local level

Attachment 3 in the circled area shows there was? A well staffed dedicated
NSW Aboriginal Education Branch.Attachment 4 shows that there are
now no dedicated Aboriginal Education state offices and | would imagine
local offices. Instead we have a small group of staff called indigenous
Social Inclusion Strategies officers. What ever that means?.

Allin all DEEWR has become all about empioyment and is staffed by people
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with little if any knowledge of Aboriginal Education.

| would draw your attention to the attachment "Issues Confronting Aboriginal
Students” | use this slide to provoke discussion in various workshops and
forums | run. | let people look at it for a while them ask them if there is
anything strange about the slide. They invariably say if you are all about
Aboriginal Education why is education at the bottom. Normally some of the
better informed participants will give the correct answer which is. It is at the
bottom because it is the solid base from which all else can be achieved.

| am not sure where the Govts idea of mainstreaming Aboriginal Education
funding came from and also the idea to do away with dedicated Aboriginal
Education Units. My educated guess is it has come from academics, senior
bureaucrats and non-aboriginal researchers who have little if any experience of
the real world on a day to day basis in schools. They also have zero
experience as to what it is like to be an Aboriginal student facing a daily battle
with a very non-Aboriginal Education system. | have 55 years of experience
as an Aboriginal person dealing with education systems as a student, teacher
and administrator. | left school at 14. Got a school certificate at 40 a
teaching degree at 50 and at 60 am working on a Masters. To me "being
Aboriginal has always been a reason to succeed, rather than an excuse not
to". All of this is completely in opposition to Governments own policy i.e.

National Aboriginal and Torres Strait Islander Education Policy (AEP

Major Goal | - Involvement of Aboriginal and Torres Strait Islander
people in Educational Decision-Making

These same people give substance to my greatest fear that because
education systems as part of their new educationally accountability will not
have to hire and retain Aboriginal Education workers they will cease to exist.
There is already a strong vibe nationally that Aboriginal Education Workers do
little to improve Indigenous Educational outcomes. All of these people forget
that in order to achieve improved outcomes Aboriginal students have to
attend, be engaged and be retained which Aboriginal Education workers are
instrumental in achieving. Surely then these 3 things should be recognised as
educational outcomes. If the students don't come, be engaged and stay they
can't learn anything. All of this is completely in oppoesition to Governments
own policy i.e.o increase (iie number of Aboriginal and Torres Strait Islander
people employed as educational administrators, teachers, curriculum advisers,
teachers assistants, home-school liaison officers and other education
workers, including community people engaged in teaching Aboriginal and
Torres Strait Islander culture., history and contemporary society, and
Aboriginal and Torres Strait Islander languages.

As | have also outiined in previous correspondence | firmly believe that if the gap
in Indigenous Education is to ever be closed Aboriginal education funding needs to
remain targeted as it is presently. It also needs to stay under its own. Act of
Parliament. Education systems of any kind act on economics not in good faith.
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If Aboriginal funding is mixed into mainstream funding with out being targeted it
will cease to be Aboriginal funding. | am also led to believe that funding for the
ITAS and ICT Aboriginal programs will also go into mainstream funding which is
another grave error. So far no one has mentioned the PSPI program but | would
really like to know early regarding that one as its paperwork is a killer.

The present way of funding systems to improve Indigenous outcomes is
complex and onerous however it is 200% better than putting Aboriginal
funding into mainstream funding without it being specifically targeted .

Just as a matter of interest students with disabilities and special educational
needs are also receiving the same deal with nothing in any of these Depts that
is dedicated and targeted too them either. It would seem that the disadvantaged
are being further disadvantaged

i hope you will look favourably on my words. Thank you

for your time it is greatly appreciated Frank Pearce
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Appendix 26A

Frank Pearce

. To the Prime Minister
Dear Kevin,
T hope your family and you are all well.

If you can give me just a little of your time I think we can help improve education
outcomes for the most disadvantaged students in Australia.

In about 2 years I will be retiring but in the words of the Coach of the Century Jack
Gibson [ never want to leave a place worst off than 1 found it. Which is why ] am
writing to you with three urgent issues as a very concemed, Labor Party member,
State Aboriginal Education Coordinator and more importantly as an Aboriginal
person.

Your historic "Sorry" speech gave me great hope and optimism for a better future for
Aboriginal Australians. However after reading the detail in the budget speech I have
great cause for concem for the future educational cutcomes for those I am charged
with caring for, Indigenous students .

Firstly reading through the budget detail or lack of it in relation to Indigenous
Education coupled to a lot of insights from people I have a Lot of respect for I believe
the Government is about to set back Indigenous Education at least 20 years . If the
current funding model (see attachment 1) is changed to adding some kind of top up
funding to GRG funding or even the same amount of funding is added to GRG
funding it is a recipe for disaster. Funneling Federal Indigenous Education funding
through State Treasuries and hoping they will act in good faith is Disneyland stuff.

Also in relation to our current funding formula we have some schools that are funding
maintained because they were previously considered remote. This definition also
needs to be revisited as most Aboriginal people don't have a car or where withal to
travel to a place 300kms away for services. If just this component were removed we
would lose about $400,000 which would mean job losses for Aboriginal staff.

The reason my system has managed to achieve such great resnlts for Indigenous
students is that the funding is targeted to Indigenous students. That way systems
"have "to use it to try to achieve better outcomes for Indigenous students. It also
comets under its own act of Parliament which has helped greatly in getting all
Education systems to act in the best interests of their Indigenous students, I know
from bitter experience than when Indigenous funding is not targeted it will disappear
into other mainstream programs. If you expect to just hand people money, tell them to
do the right thing and then expect that is what will happen Govemment is kidding
itself.
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Currently my system employs about. 140 Aboriginal Education workers who believe
me are essential in improving Indigenous Education outcomes. The academics
researchers and many Government bureaucrats may say otherwise because they say
there is no dead set proof that Aboriginal Education Workers in schools improve
academic outcomes. Thing is that probably their greatest contribution is in improving
attendance and retention and if kids don't attend or are not retained they can't learn
anything to get an improved academic outcome. Surely improved attendance and
retention should be an academic outcome in its own right. Currently I am doing a
Masters in Research based on just that. Attachment 2 is an outstanding and very
knowledgeable survey reply.

All of the above if implemented will mean Aboriginal Education Workers in schools
nationally will cease to exist to the great detriment of closing the educational gap.
These redundant workers will then become part of the unemployment gap. Education
1s the key to closing the gap in all areas of disadvantage for Indigenous people Better
education=better job=better-income=better housing, health and overall quality of life

Secondly I have great concerns for the educational futures of the children of the
74.6% of Indigenous Australians who do not live in a remote or very remote area. In
fact it reminds me of some words a great educationalist once said to me. We need to
stop spending "ail" of our time, energy and resources on the 20% of at risk
Indigenous students in the lowest benchmarking category and the top 5% in the
Gified and Talented category because it is to the detriment of the 75% majority which
is where we could make a real difference

Now I would not deny that the needs of those in remote communities is not urgent

and justified but the needs of those Indigenous students living in non-remote areas
although different is equally urgent especially in metro areas. In these areas in a large
proportion of schools of all systems because of small numbers Indigenous students
suffer profound cultural isolation as do many Indigenous school staff. They are also in
many instances also living with drug, alcohol and sexual abuse. This is in the main
goes unnoticed in much larger population bases. Also those living in remote areas are
not subject to the intense racial tensions in a lot of our schools particularly between
Aboriginal people and those of Polynesian descent.

A large proportion of Indigenous people living in non-Remote areas get extremely
saddened by the funding and resources constantly being moved and reallocated to
where as they also often say to me the perceived "real black" people live. A lot of
Aboriginal people believe this is firstly to score political poinis for all levels of

Government and also because all forms of media love an Abonginal bad news story.

Thirdly once again looking into the budget crystal ball there seems to be a lot of
Indigenous eggs being placed in the COAG basket. To be perfectly truthful from a lot
[ have read (attachments 3 & 4) and personal experience with the Murdi Paaki trial
site I have very little faith in this concept. You can't put that many agendas and egos
including Indigenous ones together and expect good outcomes.

My Nan always taught me there is absolutely no use complaining about anything
unless you can suggest a positive alternative, so [ suggest the following,
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On the first issue concerning changing the way systems are currently funded and
funding formulas for Aboriginal Education my advice is: "If it ain't broke don't fix it
£ fact]firmly believe that the level of funding should be increased to enable
schools that are already battling with ever increasing costs particularly wages to
employ more Indigenous staff. My system in fact expends between 70% and 80% of
its Aboriginal Education funding on the employment of Indigenous staff and a lot of
these are only part time due to lack of sufficient funding.

On the second issue regarding remote v non-remote need my suggestion is that
funding for remote area Aboriginal education funding be a completely separate and
"additional" bucket of funding. This way every time there is a knee jerk reaction to
the poor educational results coming out of there more and more of the current
education budget for" all" Aboriginal Education programs including SRA-1TAS-
PSP] and WOSI wont be redirected to remote areas to the detriment of the 75% of us
who live in non-remote areas . Those schools that are currently remote funding
maintained need to remain that way as no school or Indigenous student should be
worse off, CPI rises should also be reinstated for Metro schools. Non remote schools
and students should also have aceess to the full range of DEEWR Aboriginal
programs and not be barred because they don't have 20 students. The fact of the
matter is nationally those schools with less than 20 students are the great majority.

All of the afore said comes with the most complex and onerous accountability it has
ever been my displeasure to deal with. However I and others like me are prepared to
continue carrying this load if it means the best academic and social outcomes for
those we care for, the kids. Why is it that anything Aboriginal is subject to vastly
more accountability than any other program?

1 am not sure where the advice for this new way of doing business was sourced. But it
is obvious, sadly those providing the advice need advice on how it all works in the
real world on the frontline in schools.

If the Government continues down this path in Aboriginal Education we won't be

attempting to close the educational gap for Indigenous Australians we will be looking
at closing an ever widening chasm.

As an Aboriginal Australian and educator I would greatly appreciate your support
with the matters [ have outlined.

They say 'Sorry' seems to be the hardest word, but it is just a word. Backing it by
walking the talk is what gives it real substance,

Kind regards
Frank Pearce

2010
Footnote

[ believe Government has the same plans for special education funding,. If that occurs
it will have the same result I have forecast for Aboriginal Education.
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Appendix 27A

Br Gary Wellsmore Principal St Mary’s Bowraville

ABORIGINAL EDUCATION WORKER (AEW) ABORIGINAL
EDUCATION ASSISTANT (AEA) INDIGENOUS EDUCATION
WORKER (IEW) KOORI EDUCATION WORKER (KEW) SURVEY

Please answer this survey regardless of whether you have an AEW-AEA-IEW-KEW or a
Teachers assistant who happens to be Aboriginal your insights and perceptions will be of great
value.

Is your school Primary-Secondary and in a Metro-Rural or Remote Area

St Mary's Primary K-6 7-8 Rural but because near Mission classed as Remote for Funding.

What are the duties or roles, formal & informal, both in the school and in the community,
carried out by your AEW-AEA -IEW OR KEW?

1. To be mentors,

2. To assist by encouraging Indigenous Children in learning.

3. To learn themselves.

4. To keep non indigenous teachers honest and open to Indigenous Children physical,
educational, spiritual, and cultural needs.

5. To create a family mob spirit.

6. Help in group learning,

7. To encourage community to be involved without shame or blame.

Why is the function of the AEW-AEA-TEW-KEW necessary?

1t creates an Indigenous learning atmosphere where the real needs of the Indigenous
Community Children, Parents, Guardians, Aunts, Uncles etc. are cared for. Indigenous
Children learn in a community environment not necessarily in a classroom with one teacher.
(I would have Indigenous people as Aides in every Primary Class in Australia).

What is it that makes the role work?

They belong in the community where the children are. They undersiand and live the
Indigenous life. They need the support and encouragement of the Teachers as well as the
communiry.

What doesn't work?

1. When people judge them and expect them to be better than the rest of us.

2. When they don't get the support of Principal, Teachers, Staff and Community.
3. Non Indigenous people are very judgmental of them and their life style.

4. When allowances aren’t given for time out for family and community needs.
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5. When they don't get the opportunity to attend learning support days.

What do AEWs-AEAs-TEW s -KEW’S contribute to the crucial phases of education i.e. early
years and key transitions?

In primary schools they act as role models, community members, and their involvement in the
life of the classroom gives everyone the opportunity to learn as a community. It breaks down
the barriers of classroom structures that hinder the learning process. It allows Jor individual
learning one to one, frees the teacher to help those who struggle. Literacy and numeracy
results were spectacular after this approach in all areas of the school especially in
Kindergarten and Years One and Two.

What is the difference between a school with an AEW-AEA-TEW-KEW and one without?

At St Mary’s it was chaos as teachers struggled to understand the learning and discipline
needs of Indigenous children. Once the school divided into learning groups with Indigenous
aides the whole atmosphere changed and the non Indigenous teachers realized that
community learning was the way to help the children achieve real learning processes.

Is this an area that should receive additional policy or funding attention?

If Indigenous aides were in every primary classroom in the nation we would change the
whole approach to classroom management and learning. Learning would become a real life
experience based in the community. Everyone would understand Indigenous People; we
would begin to learn an Australian way of learning. The Maoris in New Zealand have done
this with their Language Nest Schools. This would be the great step of freeing our Nation of
the troubles with reconciliation.

I'would begin by funding every school with two or three Indigenous people who would train
in the school 1o become Teacher Aides .Jwouldn't allow one Indigenous person on their own
as they would be too vulnerable, the more the better. Funding would be needed to pay for
them and a teacher part time to support them.

How can the value of AEWs-AEAs-IEWs OR KEW’S be best articulated: What would be
useful to you to help “make the case’ for AEWs-AEAs-IEWs-KEW*S?

Use the current political climate to get employment to as many Indigenous people in schools
as possible. If thousands of Indigenous people were employed in this way it would be a
cultural revolution for Australia. It worked at St Mary 's.

Does having an Aboriginal Education Worker (AEW-AEA-IEW-KEW) working in a school
improve Indigenous Educational Outcomes. If so how?

Yes of course. It creates an Indigenous learning atmosphere where the real needs of the
Indigenous Community Children, Parents, guardians, Aunts, Uncles etc. are cared Jor.
Indigenous Children learn in a community environment not necessarily in a classroom with
one teacher,

Can you quote an example?

St Mary's
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Since your employment of an AEW-AEA-IEW-KEW or a Teachers assistant who happens to be
Aboriginal has there been improvement in BST or equivalent, attendance and retention of your
Aboriginal students?

Attendance was 40 to 55% it went up to 90%
B3T levels improved so much that the Board of Studies sent University people to investigate
1o see how this had happened. I think they thought we were cheating.

Do AEW's-AEA’S-IEW’S OR KEW’S etc play an important role in the enrolment, attendance
and retention of Indigenous students? If so how?

Our roll went up from the 40 to 50. We started a Year 7 and 8 year class because of the
Indigenous aide s encouragement of learning. The travelers decreased as children stayed at
school.

THE MOST IMPORTANT QUESTION
If AEW's-AEA’S-IEW’S or KEW’s were removed from schools HOW would it impact on
Indigenous STUDENT Educational outcomes?

This would be a disaster for every one No one could seriously consider this in this day and
age in Australia, not under a Rudd government, It would put the Indigenous Education and
all education back to the time of the stolen generations. The current factory model of Anglo
Saxon education needs to be freed by introducing Indigenous community cultural approaches
to give it new life. It would cost about two billion dollars a year less than the quarter year
profit of the Commonwealth Bank.

Thank you for taking the time. Older Aboriginal Australians rarely had the
chance to be fully educated. Your interest will help create a better future for the
Young.

“Skilled Uncles and Aunties Clear the Bumps on the Road to Learning “

There is a link between having an Aboriginal Education Worker (AEW, AEA, IEW,
ATA or KEW) Working in a School and Improved Indigenous Educational Outcomes”
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Appendix 27B

A Selection of Comments From Trial Survey of Dare to Lead Principals

Principal 1
The value of an AEW cannot be underestimated. | have always worked in schools

with significant Aboriginal student populations & the differences between their
learning outcomes in those schools with an AEW & those without are significant.
AEWSs provide mentoring, coaching, positive role modelling, contact with family
members & assistance to teachers in providing significant resources.

| have 52 Aboriginal students at my school. The education system does not provide
the school with an AEW & because | value the contribution such a staff member can
make to the learning & well being of these Aboriginal students, that the school
employs such a staff member from school funds.

Principal 2
i am Juck in my school there is not much difference between the children’s

backgrounds-but this is certainly not the case everywhere. Given the correct
opportunities, Aboriginal children can achieve as any other race, their problem is not
and has never been intelligence. If given the opportunities & supported by members
of their own group-AEW's- they will perform & succeed. We have evidence of this sin
every path of life-academic & sport.

Principal 3

Our AEW is a fantastic role model with our students. He has compieted training in
the Bridges Reading program so works one to one, or in small groups with our
children during their literacy time. He teaches them about Koori Culture and has a
small Koori dance group going at the school. He also plays sport and generally
supports our children in the playground during recess and lunchtimes. Unfortunately,
we only have him at our school for 3 days a week, as we share him with another
school. We would like more of his time, but we don’t have the funding. As 30 of our

120 students are of indigenous backgrounds, | believe we should have a fulltime
AEW

Principal 4

The presence of an AEW within the school community adds significant vaiue to the
school community, for both Aboriginal and non-Aboriginal students

Principal 5

A most important endeavour. To know and appreciate the gifts that Western
civilization has lost and reintroduce again for all Australians . Love of the land,
spirituality and true conservation .
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Principal 6

If the Federal and State Governments are serious about changing/improving the
educational outcomes for aboriginal children they need to provide funding for all
schools with Aboriginal students to employ AEWS. | would like at least 2 more
fulltime positions

Principal 8

To run a class of Aboriginal students without an AEW, is like running a car with no
oil. They are an essential part of the team.
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200t INDIGENOUS EDUCATION STRATEGIC INITIATIVES PROGRAMME (IEStP) PERFORMANCE REPORT

Pl

sLIT7

Description 2001 Partormance
Percentaga (wilh numbers) of Indigenous end non- NSW CATHOLIC
Indigenous YEAR 5 studenls who achleved the SYSTEM
Benchmark in the assessed strand of READING
a) Indigenous % mesling benchmark B6.2% = a.m\hﬁfv‘
b} Indiganous % exempled 1.4% (4)
¢) Indigancus % absenwilhdrawn 3.2% (9)

d) Nan-tndigenous % mealing benchmark

&) Non-Indigenous % exemplad

85.6% + 0.9 {1 ﬂmmw
0.3% (58)

f) Non-Indlganous % absent/withdrawn

1.8% (261)
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Appendix 28B

2001 INDIGENOUS EDUCATION STRATEGIC INITIATIVES PROGRAMME (IESIP) PERFORMANCE REPORT

Pl Descriptlon 2001 Performance
sNUMS | Percentage (wilh numbers) of Indigenous and non- NSW CATHOLIC
Indigenous YEAR 5 students who achleved the SYSTEM

Benchmark In the assessad slrand of NUMERACY

a) indigenous % meating benchmark

84.1% £ 5.7 (232)

b) Indigenous % exempted 1.4% iﬂﬂﬂrl
c¢) Indigenous % abasnt/withdrawn 3.2% (8)

d) Non-Indigenous % mesling benchmark £4.8% + 1.1 {1563 1]

6) Non-Indigenous % axempled 0.3% amm vFi4
f) Non-Indigenous % absent/withdrawn 1.5% (257)
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Appendix 28C

School Improve educational ontcomes for Indigenous Students
Performunce lndicalor Baseling Dutn

WWTIR  Average atiendance raie ol Indigenous students compared with
aank Imdigenous Sidenis;

a) Indig Primary Siug 0%
b) lmhgenous Secondary Stumlents 1o Yeor 10 anly 50%

£} Nonlndigenous I'nmary Sunlems To be provided when eveilable

d) Noun-Indigenons Secondory Students ia Year [0 oMy To e provided when available

OUT2,  Appazent reieation of Indigenous snd non-tndigenous pudents

To Yeur HE
n) Indigenous 1079
b) Non-Indigenous 98%

DUTN Percemage of [ndigenous and noa-lndigenous studenis
beginning and completing Year 10 in the same yenr

NSW Catholic Educailon Cominrsslon

2001 Performance

Turgel Oulcome
O 5%

5%
Repon nulcume

Repon outcome

Targel Quicome
100%

Repon oulcome

Torget Gul
a} Indigenons %1% 9%
b) Non-Indigenous 0% Repon outcame
Tucsday, 12 March 2002 *FPlease report the actaal outcomes your erganisation achieved in 2001

Actual OQuicome*
7.3%

88.0%

"0.1%

93%

Actual Qutcome*
167147 1)s%

18634/191 8%

Aciuat Quicome®

Thix indicator only vsed an o 11 In TorsQ72

Page 21 of 41
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Appendix 29A

Scheduis I 18329 Calhobc System NSW - SRA Heport fos 2007 - Ouw 31 May 2008 .nv .__ m_ Lileracy {School)

sLIT?MajConini{*Prelim data) Percentage of Indigenous and non-Indigencus Year 5 students, in MCEETYA very remote, remole,
previncial and metropelitan geographic locations, who achieved the Benchmark in the assessed strand
of READING [also reporting percentage (and number) who were exempled from lesting and percentage
(and nunmibers) who were absent/withdrawn from teshing). *Prelim dala

Measurement Source: NSW Baslc Skills Test - the Statewide Benchmark lesting. Taregt on overall Indigenous students
meeling lhe Benchmark.

Baseline Dala Descriplion: 2002
Dala From this indicator will not be published. If a comprahensive national common test if fully

introduced by MCEETYA targets will be reviewed. If NSWDET do not supply benchmarking data CEC,
NSW may apply for an exceplion as oullined in DEST's leiter of 18 March, 2005 (Appendix A). It1s
recognised that smail changes 1o Indigenous sludent oulcomes (because of small Indigenous student
numbers) may appear to have a large npact on overall Indigenous student oulcomes. Combine Very
Remole and Remote rates and report as Remole.

Target Setting Ralionale: Percentage of Indigenous Year 5 studenls who achieved Lhe benchmark - Reading
Geographic | Previous Target Result
Classificalion | Result
a | Percentage of Indigenaus Year 5 studenis who achieved lhe Reading Qverall BB.55% 89.5% 90.34%
Benchmark (*Current reporling year's prelim dala)
Melropolitan | 82.20% 93,79%
Provmncial 87.26% 88.29%
Remate 71.42% 84 21%
Very Remote | agg up to agg up to agg up lo
next level naxt level nexl level
b | Confidence Interval of Indigenous Year 5 students Reading Benchmark Overall 0 Repart 000
resulls {*Current reporling year's prelim data) Culcomes
Metropoltan |0 0.00
Provincial 0 0.00
Remaoie 0 0600

Very Remole | agg up lo agg up lo aggupto
next level next level next level

Prnled un 21 Juty 2008 Page a2 o 217
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Appendix 29B

Schedula I 18329 Cathchc Sysiem NSW - SRA

Ruport lor 200F - Dus 11 May 2006 Mumaeacy [{Schacl)

dala)

sMUMSMajConint(*Approved

FPercenlage of Indigenous and non-Indigencus Year 5 sludenls, in MCEETYA very remate, remole,
provincial and metrapolitan geographic locations, who achieved the Numeracy Benchmark [also
reparting parcentage (and number) who were exemptad from lesting and percentage (and numbers) who
were absent/withdrawn from lesling]. *Approved dala

Measuremenl Source;

NSW Basic Skills Test - the Slatewide benchmark tesling, Targel on overall Indigenous studenis meeting
lhe Benchmark

Baseline Data Description:

2002
Data from this indicalor will not be published. If a comprahensive nalional common lest (s fully introduced

by MCEETYA, largets will be reviewed. If NSW DET de nol supply benchmarking dala NSW CEC may
apply for an exemption as oullined in DEST's lelter of 16th March 2005 (Appendix A) llis recognised
that smali changes lo Indigenous student outcomes (because of small indigencous sludent nrumbers) may
appear lo have a large impact on overall Indigenous studenl gutcomes. Combine Very Remole and
Remole rales and repori as Remole.

Target Selting Rationale:

Percentage of Indigenous Year 5 sludents who achieved the numeracy benchmark

Geographic | Previous Targel Result
Classificallon | Result
a | Percentage of indigenous Year 5 sludenls who achieved the Numeracy Qverall 83.48% 87.5% B7.31%
Benchmark (*Previous reporting year's approved data)
Metropolitan | 87.82% 90.84%
Provincial 84.50% 86.62%
Remote 55.17% 66.66%
Very Remole | agg up to agg up to agg up to
nexi level next lavel next level
b | Confidence Interval of Indigenous Year 5 studenls Numeracy Benchmark | Overall 500 Reporl 4.70
resulls {"Previous reporling year's approved dala) Oulcomes
Melropolitan | 6.20 6.10
Provincial 7.30 6.90
Remale 20.50 21,40

Very Remale { agg up lo agg up to agg up to
next level next level next level

Pantad an 21 July 2008

Page 123 ¢t 217
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Appendix 29C

Schadule 10 18329 Calholic Syslem NSW - SRA

Repon for 2007 « (ua 31 Klay 2008 Fducahonal Oulcomes (School)

Educalional Oulcomes

School

sOUT1{Major)

Average atlendance rale of Indigencus students compared with non-Indigenous sludents:
a) Primary sludents
b) Secondary students to Year 10 only

Major providers should also provide lhe above information by MCEETYA very remote, remole, pravincial
and meftropolilan geographic locations.

One page of information is required on lhe factors thal influence the allendance of Indigenous students
al a school or school syslem

Measuremenl Source:

School Atlendance records in lhe Dioceses of Wilcannia-Forbes, Armidale, Parramalla and Wagga

Wagga
Altendance dala lo be collecled in Terms 2 and 3 of each year of lhe quadrennium

Baseline Dala Dascriplion,

2003

Noles.

No largets are required in 2008 and 2006 by geographical location for a) Indigenous primary sludenls
and b) Indigenous Secondary studenls fo Year 10 only.

Targels are lo be set al the 2007 Slralegic Direclions Meeting for 2007 and 2008 by gecgraphical
location for a) Indigenous Primary sludenls and b) Indigenous secondary students lo Year 10 only based
on the putcome resulls of 2005 and 2008,

If a national attendance measure 1s comprehensively inlroduced by MCEETYA, the performance
indicator and targets will be reviewed.

As lhere are no Catholic Dioceses with secondary schools Very remote or Remole geolocations CEC
NSW is not required lo report Very Remole or Remole oulcomes for “Secondary sludenls to Year 10

only®,

Target Selling Ralionale:

The average atlendance rales of Indigenous primary and secondary school sludanis - overall and by
geolocalion.

Geographic | Previous Targel Result
Classificalion | Resull

a | The average atlendance rate of Indigenous primary schoal sludents. Qverall 93.20% 92% 86.16%
Metropolitan | 80 60% 95% 88.60%
Provincial 90.10% 90% 89 .05%
Remole 94,20% 80.5% 75.85%
Very Remocte | agg up lo agg up to agg up lo

next level next level next level

Punled on 21 ity 2008

Paye 154 af 217
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Appendix 29D

Scheduke ID 18329 Calholle Syslem NSW . SRA

Repo far 7007 - Dua 31 May 2008 Educakunal Quicumas {School)

sOUT2

Infermation on Indigenous and non-Indigenous sludenls who apparenlly stay in school from Lhe
commencement of secondary school lo Year 10 (For providers in New South Wales, Viclona, Tasmania
and the Australian Capital Terrltory apparent relentlon of indigenous and non-Indigenous sludenls Is
reported from Year 7 to Year 10 and {or praviders In Queensiand, ihe Norhern Terrfllory, Soulh Australla
and Western Auslralia apparent retention 1s reporied from Year 8 o Year 10.)

Measurement Source:

Nalional Schools Sialislics Collection Augusl Census

Baselne Dala Descriplion; 2003
Target Selting Rationale: Mo Targels
Geographic | Previous Target Resull
Classificalion | Resu(l
a | The apparent retention of Indigenous sludents from Year 7/8 lo Year 10 QOverall 112.39% Reporl 105.95%
Oulcomes
b | The apparenl relenlion of non-indigenous students from Year 7/8 lo Year | Overall 95,96% Report 96.52%
10 QOutcomes
A | How many Indigenous sludenis were enrolled in Year 10 in lhe reporling year? Overall 267 00
8 | How many Indigenous studenls were enralled in Year 8 (QLD, NT, SA & WA) lwo years before, or in Overall 252 00
Year 7 (NSW, VIC, TAS & ACT) lhree years before, lhe reporling year?
C | How many non-Indigencus studenis were enrolled in Year 10 in [he reporling year? Overall 15683 00
D | How many non-Indigenous sludents were enrolled In Year 8 (QLD, NT, SA & WA) lwo years belore, or in | Overall 20391.00
Year 7 (NSW, VIC, TAS & ACT) three years before, lhe reporting year?

Mrated on 21 July 2008

Pape 158 of 217
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ST JOSEPH'S COLLEGE HUNTERS HILL
Founded in 1881, St Joseph's is an independent Catholic boarding and day secondary school for
boys, under the care of the Marist Brothers. In 2011 enroiment is approximately 980 boys from
Years 7 to 12.

Academic Support Teacher for Indigenous Students
Full time contracted position to commence 23 August, 2011 or by mutual agreement

St Joseph’s College has an established Indigenous education program that supports students from
both rural and urban areas of NSW. The College is seeking to appoint a qualified teacher whose role
will be to provide individualised academic support to these Indigenous students. The teacher would
also have some shared responsibility for the coordination of additional tutoring support programs.
This will require some flexibility in working hours which will be negotiated within the framework of a
full time teaching load equivalent.

Essential criteria
The applicant will have:
¢ anunderstanding and appreciation of the Catholic and Marist ethos of the College
* proven excellence as an innovative and adaptable classroom teacher
* demonstrated ability in enhancing the literacy and numeracy skills of students
» cultural sensitivity to the circumstances and needs of Indigenous students and their families
* the ability to work in a collegial manner as a member of the Indigenous Support Team
* the ability to be self-directed and to develop processes for ensuring individualised, proactive
support for all students in the Indigenous education program

Further information, including a comprehensive Role Description, is available on the College website
WWW.joeys.org

All applicants for the above position must be supportive of the Catholic ethos and tradition of the
College and be prepared to participate in the co-curricular area. Applications should contain full
curriculum vitae, including university transcripts, a statement of educational philosophy, and the
names, addresses and phone numbers of three referees, including current employer. Please address
applications to the Headmaster, care of:

Mr Magdy Habib

Director of Personnel Services
St loseph’s College

Locked Bag 5009

Gladesville  NSW 1675
Fax: 9879 6804; Email: employment@joeys.org
WWW.joeys.org

Applications should reach the College by Wednesday 17 August 2011

Child Protection screening procedures apply.
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ST JOSEPH'S COLLEGE HUNTERS HILL
Founded in 1881, St Joseph’s is an independent Catholic boarding and day secondary school for
boys, under the care of the Marist Brothers. In 2011 enrolment is approximately 980 boys from
Years 7 to 12.

Academic Support Teacher for Indigenous Students
Full time contracted position to commence 29 August, 2011 or by mutual agreement

5t Joseph’s College has an established Indigenous education program that supports students from
both rural and urban areas of NSW. The College is seeking to appoint a qualified teacher whose role
will be to provide individualised academic support to these Indigenous students. The teacher would
also have some shared responsibility for the coordination of additional tutoring support programs.
This will require some flexibility in working hours which will be negotiated within the framework of a
full time teaching load equivalent.

Further information including essential criteria, a comprehensive Role Description, as well as details
regarding the application process and contact information, are available on the College website

WWW.joeys.org

Applications should reach the College by Wednesday 17 August 2011

Child Protection screening procedures apply.






	Final thesis with changes (Autosaved)
	Print smaller COMPLETE APPENDICES
	viewcontent.pdf
	University of Wollongong
	Research Online
	2011

	AEWs: Skilled uncles and aunties smoothing out the bumps on the road to learning
	Frank Pearce
	Recommended Citation






