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and assessment tasks means that the course is designed in a scaffolded way, where both 
students and staff can see progression. These assessment points can then be used to collate 
evidence to demonstrate achievement with summative assessments focussing on these key 
tasks. This also provides an opportunity for students to take ownership of demonstrating 
their learning by collating portfolios. 

Only after these whole-of-course design activities are in place can curriculum mapping take 
place to find the best subjects within which to embed the learning activities and 
assessments. This holistic design is not a common approach in higher education, with many 
degrees mapping course learning outcomes at the beginning, and subject coordinators then 
developing their subjects in isolation. 

This fellowship consisted of three parts: 
• Coaching – working with institutions who were going through curriculum review to 

collaboratively revise their course using this whole-of-course approach; 
• Dissemination – conducting workshops and presenting at conferences to share the 

thinking behind whole-of-course design as well as examples of good practice to a 
wider audience. This also facilitated engaging participants in conversation to further 
develop the approach; and 

• Resource development – expanding the assuringlearning.com website to incorporate 
materials to support course teams in adopting a whole-of-course approach. These 
resources included animations to explain concepts at each stage; ‘talking head’ 
videos from course directors who had experience in the whole-of-course design 
approach; coached workshop materials and templates; examples of good practice; 
conference abstracts and presentations; and workshop materials. In addition to 
these resources, the fellowship allowed for an open-source online tool to be 
developed (the Curriculum Design Workbench) to step course teams through the 
whole-of-course design approach, collating, mapping and summarising data on 
course learning outcomes, rubrics, assessment tasks and learning activities, as teams 
progress through the stages. 

The fellowship has been able to engage with over 1,200 participants from 62 universities 
and nine other higher-education-related organisations over six countries, in a total of 46 
dissemination events. The feedback has been very positive, but, more importantly, the 
conversations have been rich for all involved, especially the fellow. The evaluations suggest 
that the fellowship is going to have significant impact on the sector in beginning the move to 
a mindset that sees assurance of course learning outcomes as a basic educational principle 
that can be achieved through a collaborative whole-of-course design approach. This has 
been a heartening experience, for which I thank the Office for Learning and Teaching for 
their faith in me and their support to undertake my campaign to change the way we think 
about curriculum design. 
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Screenshot 9: Curriculum Design Workbench Tool – Learning Activity Design 

Mapping 
Once this collaborative course team process has been completed, curriculum mapping can 
take place. The key features of the curriculum are designed in collaboration with the whole 
team, rather than through academics working in isolation once the CLOs are distributed at 
the start of the design process.  
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This last stage of the CDW prompts teams to consider where the assessment tasks and learning 
activities for each CLO best fit within the curriculum, using a drop-down menu of subjects identified 
in the first stage of outlining the course structure.  

 
Screenshot 10: Curriculum Design Workbench Tool – Curriculum Mapping 

The result is a curriculum map for the course showing all the key points throughout the degree that 
can be used to help both academics and students understand how the whole of course fits together. 

 
Screenshot 11: Curriculum Design Workbench Tool – Course Summary (CLO Mapping) 

NB: This ideal course-design process is not possible for all courses; for example, courses that 
do not have a common core, or in which subjects can be completed in any order (that is, 
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there are no obvious second- and third-year subjects). In these cases it is still important to 
identify assessment tasks that align to CLOs, but the scaffolded approach is more 
problematic. However, CDW output allows students to see what is covered in each subject, 
letting them see which assessments and activities relate to each other. 

In the case of brownfield courses (that is a course revision, in contrast to a greenfield which 
is a new course) it is also often found that CLOs have already been mapped to subjects; in 
these circumstances it is recommended that the “Alverno” approach is adopted, in which 
coordinators who have a common CLO meet to discuss the CLO and how they can manage 
the students’ development and assessment as they progress throughout the degree. 

The other major variation to the approach is that of cascading, which stresses collaboration. 
In large courses with multiple streams/majors or large teaching teams (which often include 
sessional staff), it is productive to apply this method to smaller sections of the curriculum; for 
example each major, or a common first-year core. A high-level group oversees how all these 
pieces fit together. It must be stressed, though, that as collaboration is at the heart of the 
approach, to gain a socially constructed process, the more teaching staff and students (both 
in design and during facilitation) are involved, the more effective it will be. 

Calibration  
This model compliments the need to moderate higher-education courses. This approach 
introduces calibration at the design stage, which should then follow into the delivery and 
assessment phases. Involving external partners in the process and sharing in discussions 
with national networks that are considering standards for different discipline areas, courses 
using this whole-of-course collaborative approach will be designed in line with the peer 
expectations of the degree. In this way, with a strong calibration focus, the moderation 
process can be achieved with a lighter touch. 

Leadership  
The last area to emphasise is that of leadership. This approach must be explicitly and clearly 
led, and so it is important that the leaders target key stakeholders in curriculum 
development to gain support for a collaborative whole-of-course approach. The approach at 
first may seem to impose a higher workload. However, although it is indisputably front-
loaded in designing the assessment rubrics, assessment tasks and learning activities, once 
these elements are in place the remainder of the process becomes more streamlined. 
Common CLOs are used throughout subjects, with agreed rubrics, assessment tasks and 
activities that only need adapting to individual subject contexts. This streamlining of 
practice, along with the fact that the approach meets the legislation requirements of the 
HESP, is a persuasive argument for senior academic leaders. 


